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A MESSAGE FROM THE 

State Superintendent  
of Public Instruction 

, aP pleaseG to pUesent California Dyslexia Guidelines, which was written in response to the 
passage of $ssePbly %ill ����� &hapteU ���� 6tatXtes of ����� anG ZhiFh aGGeG seFtions 
56334 and 56335 to California’s Education Code. The purpose of these guidelines is to assist 
regular education teachers, special education teachers, and parents in identifying, assessing, 
and supporting students with dyslexia. 

The work of the California Department of Education was accomplished with the invaluable 
contributions of a broad range of stakeholders who provided their expertise in the many topic 
areas addressed in the guidelines. These guidelines draw on both current research and the 
FolleFtiYe pUofessional ZisGoP anG e[peUienFe of the PePbeUs of the 'ysle[ia *XiGelines 
:oUk *UoXp� ZhiFh Pet in a seUies of seYen Peetings fUoP $pUil ���� thUoXgh 0aUFh ����. 

The ability to UeaG is a fXnGaPental skill in PoGeUn soFiety. ,t is the foXnGation on ZhiFh Ze 
Fan bXilG lifelong leaUning. :hen Ze leaUn to UeaG� Ze aUe libeUateG� the entiUety of the ZoUlGos 
knowledge is available to us, and we are empowered to take control of our own education. Yet 
for people with dyslexia, this ability can be frustratingly out of reach. They struggle to master the 
code that translates groups of letters into meaningful words, sentences, passages, and books. 

Over the past several decades, we have learned a great deal about dyslexia. For example, 
Ze haYe leaUneG that Gysle[ia is a Ueal Gisability that is neXUobiologiFal in natXUe anG aƪeFts 
Pillions of people aUoXnG the ZoUlG. :e haYe also leaUneG that foU Post people Zith Gysle[ia� 
the pUiPaUy pUobleP is GiƯFXlty in being able to UeFogni]e anG PanipXlate the sPallest Xnits 
of sounds, called phonemes, in hXPan langXage. This Pakes it GiƯFXlt to link these soXnGs 
to the letter or letters, called graphemes, that UepUesent the soXnGs in pUint. 'iƯFXlty Paking 
the connections between sounds and letters leads to problems with reading words, sentences, 
anG passages ƮXently. 

:e haYe leaUneG hoZ to iGentify people Zith Gysle[ia at a YeUy eaUly age anG lateU in life. $nG 
Ze haYe leaUneG that eaUly iGentiƬFation anG inteUYention is YeUy iPpoUtant. 

:e haYe also leaUneG hoZ to teaFh people Zith Gysle[ia to UeaG ƮXently anG Zith 
comprehension. Extensive research has shown us that reading instruction for students with 
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Gysle[ia PXst teaFh phonePiF aZaUenesstthe ability to UeFogni]e anG PanipXlate phonePes 
in words. Students must be taught how to link these phonemes to letters and how to blend 
soXnGs anG segPent ZoUGs Zhen UeaGing anG spellingta PethoG of teaFhing eaUly UeaGing 
knoZn as pphoniFs.q This UeaGing instUXFtion PXst also teaFh YoFabXlaUy� ƮXenFy� anG UeaGing 
comprehension strategies. 

$GGitionally� Ze haYe leaUneG that eƪeFtiYe UeaGing pUogUaPs foU stXGents Zith Gysle[ia 
inFoUpoUate PXltisensoUy teFhniTXes to e[pliFitly anG systePatiFally teaFh all of the skills 
mentioned above, so that each new skill builds logically and coherently on the skills that were 
taught before. 

3eUhaps Post iPpoUtantly� Ze haYe leaUneG that theUe is hope foU people Zith Gysle[iatbXt to 
tUanslate that hope into Ueality takes a FonFeUteG anG Uelentless eƪoUt. 

The purpose of California’s dyslexia guidelines is to provide educators, parents, and other 
stakeholders with a road map for supporting students with dyslexia in California’s public schools. 

Tom Torlakson 
6tate 6XpeUintenGent of 3XbliF ,nstUXFtion 
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Introduction  

(GXFating stXGents Zith Gysle[ia is a GynaPiF ƬelG of inTXiUy anG pUaFtiFe� eaFh yeaU bUings 
new discoveries about this condition. California’s dyslexia guidelines represent a snapshot 
in tiPe. They attePpt to pUoYiGe Xp�to�Gate infoUPation to paUents� geneUal eGXFatoUs� anG 
speFial eGXFatoUs Zhile bXilGing on haUG�Zon knoZleGge FonƬUPeG oYeU GeFaGes of UeseaUFh. 

Although the information provided in these guidelines is not legally binding on local 
educational agencies, the goal in publishing California Dyslexia Guidelines is to create a 
document that provides practical resources for identifying and educating students who are 
struggling academically because they cannot read. 

This document is structured to present technical information in an accessible format by  
oUgani]ing te[t Zith intUoGXFtoUy FhapteU bXllets� bUief paUagUaphs� gUaphiF elePents� anG 
relatively short chapters. Entire books have been written on many of the areas covered by  
these gXiGelines� so :eb links to aGGitional UesoXUFes aUe pUoYiGeG at the FonFlXsion of eYeUy  
FhapteU foU UeaGeUs Zho Zant to knoZ PoUe aboXt speFiƬF topiFs. 

The California Department of Education believes that the following principles are essential to 
educating students with dyslexia. These principles form the foundation of the guidelines and 
infoUP the peUspeFtiYe fUoP ZhiFh the gXiGelines ZeUe ZUitten� 

•    6tXGents Zith Gysle[ia neeG a knoZleGge�baseG anG aFtiYe systeP of sXppoUt that  
includes families, educators, and other professionals.  

•    /eaUning neeGs UelateG to Gysle[ia e[ist on a FontinXXP� theUefoUe� systePs of sXppoUt  
must be designed to meet the diversity of students’ needs.  

•   An educational system should address the needs of individual students within an  
integrated and tiered system of support.  

•    6tXGents Zho haYe Gysle[ia aUe pgeneUal eGXFation stXGentsq ƬUst� Fan be eGXFateG in 
geneUal eGXFation FlassUooPs� anG beneƬt fUoP a ZiGe YaUiety of sXppoUts. Those sXppoUts 
PXst inFlXGe a FoPpUehensiYe� eYiGenFe�baseG appUoaFh to UeaGing anG langXage 
instUXFtion that is iPplePenteG by tUaineG eGXFatoUs. 5eTXiUeG sXppoUts Pay inFlXGe 
various accommodations and assistive technology. Students with dyslexia sometimes 
UeTXiUe speFial eGXFation. 

•   $n inteUGisFiplinaUy teaP appUoaFh is Post eƪeFtiYe Zhen it takes aGYantage of  
everyone’s expertise and includes all team members in decision making, problem solving, 
and instructional leadership. 
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•  *XiGing pUinFiples foU eGXFating stXGents Zith Gysle[ia PXst be anFhoUeG in pUogUaPs 
that are evidence based, whenever possible, and that incorporate structured literacy  
instruction that is comprehensive, systematic, explicit, cumulative, and multisensory. 

:ith these pUinFiples in PinG� anG the Fontent pUoYiGeG in the folloZing FhapteUs� &alifoUniaos 
dyslexia guidelines seek to improve the academic outcomes for all students with dyslexia in all 
education settings. 
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CHAPTER 1 

A Twenty-First-Century 
Definition of Dyslexia 

This chapter covers the 
following topics: 

O   The International 
Dyslexia Association’s 
GHƬQLWLRQ�RI�G\VOH[LD�

O ��7KH�GHƬQLWLRQ�RI��
G\VOH[LD�DV�D�VSHFLƬF�
learning disability 

O   The most current 
description of  
dyslexia according 
to a U.S. Senate 
Resolution passed  
in 2016 

O   Online sources for  
more information 

The ,nteUnational 'ysle[ia $ssoFiation �,'$� pUoYiGes the folloZing 
GeƬnition of Gysle[ia� ZhiFh Zas aGopteG by the 8niteG 6tates 
1ational ,nstitXtes of &hilG +ealth anG +XPan 'eYelopPent �/yon� 
6hayZit]� anG 6hayZit] �����. This GeƬnition has been ZiGely FiteG 
by researchers and educators, and it is currently included in many 
state eGXFation FoGes� inFlXGing those of :ashington� $Ukansas� 
1eZ -eUsey� anG 2hio� 

'ysle[ia is a speFiƬF leaUning Gisability that is neXUobiologiFal 
in oUigin. ,t is FhaUaFteUi]eG by GiƯFXlties Zith aFFXUate anG�oU 
ƮXent ZoUG UeFognition anG by pooU spelling anG GeFoGing abilities. These GiƯFXlties 
typiFally UesXlt fUoP a GeƬFit in the phonologiFal FoPponent of langXage that is 
often Xne[peFteG in Uelation to otheU FognitiYe abilities anG the pUoYision of eƪeFtiYe 
FlassUooP instUXFtion. 6eFonGaUy FonseTXenFes Pay inFlXGe pUoblePs in UeaGing 
comprehension and reduced reading experience that can impede growth of vocabulary 
anG baFkgUoXnG knoZleGge. �,'$ ����� 

'ysle[ia Pay also be XnGeUstooG as one type of a pspeFiƬF leaUning Gisability�q ZhiFh is 
GeƬneG in &alifoUniaos UegXlations peUtaining to stXGents Zho TXalify foU speFial eGXFation 
services. Title 5, California Code of Regulations, Section 3030(b)(10)(A) GisFXsses speFiƬF 
leaUning Gisabilities anG Gysle[ia as folloZs� 

6peFiƬF leaUning Gisability Peans a GisoUGeU in one oU PoUe of the basiF psyFhologiFal 
processes involved in understanding or in using language, spoken or written, that 
may have manifested itself in the imperfect ability to listen, think, speak, read, write, 
spell, or to do mathematical calculations, including conditions such as perceptual 
disabilities, brain injury, minimal brain dysfunction, dyslexia, and developmental 
aphasia. The basic psychological processes include attention, visual processing, 
auditory processing, phonological processing, sensoUy�PotoU skills� FognitiYe 
abilities inFlXGing assoFiation� FonFeptXali]ation anG e[pUession . . . 6peFiƬF leaUning 
disabilities do not include learning problems that are primarily the result of visual, 
hearing, or motor disabilities, of intellectual disability, of emotional disturbance, or of 
environmental, cultural, or economic disadvantage. 
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6FienFe FontinXes to pUogUess� anG neZ knoZleGge aboXt the epiGePiologytthe FognitiYe 
basis anG neXUobiology of Gysle[iatis aYailable. The folloZing infoUPation helps to pUoYiGe 
an XnGeUstanGing of Gysle[ia� inFlXGing its basis� iPpaFt� anG syPptoPs� 

•   'ysle[ia is an Xne[peFteG GiƯFXlty in UeaGing foU an inGiYiGXal Zho has the intelligenFe to 
be a PXFh betteU UeaGeU� GXe Post FoPPonly to a GiƯFXlty in phonologiFal pUoFessingt 
that is� in appUeFiating the inGiYiGXal soXnGs of spoken langXagetZhiFh aƪeFts the 
ability of an individual to speak, read, spell, and often learn a second language. 

•   'ysle[ia is a paUaGo[� an inGiYiGXal Zith Gysle[ia Pay haYe Zeakness in GeFoGing that 
UesXlts in GiƯFXlties in aFFXUate anG ƮXent ZoUG UeFognition anG stUengths in higheU�leYel 
cognitive functions, such as reasoning, critical thinking, concept formation, or problem 
solYing. These stUengths UeƮeFt the p6ea of 6tUengths 0oGel of 'ysle[iaq �6hayZit] �����. 

•   *Ueat pUogUess has been PaGe in XnGeUstanGing Gysle[ia on a sFientiƬF leYel� inFlXGing the 
epidemiology and cognitive and neurobiological bases of dyslexia. 

•   Early diagnosis is especially critical for narrowing the achievement gap, which is present 
as eaUly as ƬUst gUaGe� this is aFFoPplisheG by sFUeening� folloZeG by iGentiƬFation anG 
UePeGiation Zith eYiGenFe�baseG appUoaFhes. (aUly Giagnosis is also FUitiFal foU ensXUing 
that stXGents Zith Gysle[ia UeFeiYe foFXseG� eYiGenFe�baseG inteUYention leaGing to 
self�aZaUeness� self�ePpoZeUPent� anG the pUoYision of neFessaUy aFFoPPoGations foU  
success in school and life. 

•   $FFoUGing to the ,'$ �����b�� Gysle[ia aƪeFts people fUoP GiƪeUent FXltXUal� ethniF� anG 
soFioeFonoPiF baFkgUoXnGs neaUly eTXally. 

•    ,t has long been knoZn that Gysle[ia is heUitable� so it UXns in faPilies. :hen assessing a 
student for dyslexia, it is important to ask about family history. 

•   Dyslexia often occurs in combination with other handicapping conditions (e.g., 
GysgUaphia� GysFalFXlia� oUal langXage iPpaiUPent� anG attention�GeƬFit�hypeUaFtiYity  
disorder [ADHD]). 
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MORE INFORMATION 

•  The ,'$ pUoYiGes a seUies of  Fact Sheets FoYeUing topiFs sXFh as p'ysle[ia %asiFsq  
anG p+elpfXl TeUPinology.q The oUgani]ation also Paintains a list of  )UeTXently  
$skeG 4Xestions. 

•   Dyslexia Connection� an e�neZsletteU pXblisheG by the ,'$ foU paUents anG faPilies� 
oƪeUs FXUUent infoUPation UelateG to Gysle[ia. 

•   The Examiner� a Ponthly e�neZsletteU also pXblisheG by the ,'$� pUoYiGes 
infoUPation aboXt the ,'$� Gysle[ia� anG liteUaFy�UelateG eYents anG topiFs in the 
ƬelG anG aUoXnG the ZoUlG. 5eaGeUs Pay sXbsFUibe to the Examiner free of charge. 

•   ,n 6eptePbeU ����� the 8niteG 6tates 6enate passeG 6enate 5esolXtion ���, 
which called upon Congress, schools, and state and local educational agencies 
to pUeFogni]e the signiƬFant eGXFational iPpliFations of Gysle[ia that PXst be 
addressed” and designated October 2016 as National Dyslexia Awareness Month. 
The full text of the resolution also pUoYiGeG a FXUUent GeƬnition of Gysle[ia. 

•   Links to state and federal laws and regulations about dyslexia are provided in 
appendix C. 
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CHAPTER 2 

The Neuroscience 
of Dyslexia 

This chapter covers the 
following topics: 

O   Information about 
dyslexia as a brain-
based disorder 

O   The neural signatures 
of dyslexia 

O   A summary  
RI�ƬQGLQJV�RI��
neurological research 

O   Online sources for  
more information 

Dyslexia is a neurobiological disorder with brain patterns (“neural 
signatXUesq� that UeƮeFt pooU phonologiFal anG oUthogUaphiF 
pUoFessing �6hayZit] et al. ������ see FhapteU �. These signatXUes 
inFlXGe� bXt aUe not liPiteG to� fXnFtion anG stUXFtXUe of the left�
hePispheUe langXage Uegions sXFh as the left tePpoUo�paUietal 
Uegion UelateG to phonologiFal pUoFessing� anG the left oFFipito�

tePpoUal Uegion UelateG to oUthogUaphiF pUoFessing �/inkeUsGÑUfeU et al. ������ see ƬgXUe �.�. 
2theU bUain PeasXUes that aUe iPpoUtant foU FoPPXniFation aFUoss bUain Fells anG Uegionst 
foU e[aPple� aPoXnt of FhePiFals in FeUtain paUts of the bUain anG GegUee of synFhUoni]ation 
of bUain ZaYes �neXUal osFillation�� as Zell as sPall GiƪeUenFes in the stUXFtXUe of a laUge 
nXPbeU of Uisk genes foU Gysle[ia �3loPin et al. �����taUe also iPpoUtant GiƪeUenFes that 
neXUosFientists aUe ƬnGing in Gysle[ia. 

   

   

   

BRAIN PATTERNS THAT DYSLEXIC BRAIN PATTERNS THAT NON-
STUDENTS MAY SHOW DYSLEXIC STUDENTS MAY SHOW 

LEFT FRONTAL REGION: ,PpoUtant foU FoPpensation 

LEFT TEMPORO-PARIETAL REGION: ,PpoUtant foU phonologiFal pUoFessing anG gUaphePe�phonePe 
association 

LEFT OCCIPITO-TEMPORAL REGION: ,PpoUtant foU oUthogUaphiF pUoFessing 

Figure 2.1. Key brain structures that are often impacted in dyslexia. Developed by and used with 
permission from Fumiko Hoeft. 
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5egaUGless of age� these pneXUal signatXUes of Gysle[iaq aUe often seen in stXGents Zith 
dyslexia. Even before they are formally taught how to read, children show these unusual 
patteUns if they aUe at high Uisk foU GeYeloping Gysle[ia �2]eUnoY�3alFhik anG *aab �����. $ 
child at high risk for dyslexia may have a related family member (e.g., a parent or sibling) with 
dyslexia, or the child may demonstrate weaknesses in foundational measures of reading (e.g., 
letteU iGentiƬFation� letteUssoXnG knoZleGge� phonologiFal aZaUeness� anG UapiG naPing�� 
see chapter 3. 

These neural signatures are evident in students with dyslexia even if they speak languages 
anG Xse ZUiting systePs otheU than (nglish �0aUtin� .UonbiFhleU� anG 5iFhlan �����. 1eXUal 
signatures for dyslexia are likely to change with reading intervention and can show a pattern 
that beFoPes siPilaU to that seen in stXGents ZithoXt Gysle[ia �%aUTXeUo� 'aYis� anG &Xtting 
�����. %Uain patteUns Fan also pUeGiFt UeaGing oXtFoPes of stXGents Zith Gysle[ia �+oeft 
et al. �����. ,nteUestingly� stXGents Zith Gysle[ia shoZ these neXUal signatXUes �the left 
tePpoUo�paUietal GysfXnFtion� UegaUGless of hoZ they aUe GeƬneG �i.e.� ZhetheU theUe is 
a GisFUepanFy betZeen UeaGing ability anG FognitiYe PeasXUes like ,4 oU Zhen looking at 
UeaGing ability alonetZithoXt a GisFUepanFy�. These ƬnGings sXppoUt the ,nGiYiGXals Zith 
'isabilities (GXFation $Ft �,'($� ���� FUiteUia that iGentiƬFation of inGiYiGXals Zith Gysle[ia 
Goes not UeTXiUe a GisFUepanFy betZeen UeaGing anG otheU FognitiYe abilities� sXFh as ,4 
(Tanaka et al. 2011). 

On the other hand, gifted students with reading ability lower than their cognitive capacities 
(but still within typical range, which means that these students often end up being 
PisiGentiƬeG as not haYing Gysle[ia� also shoZ this neXUal signatXUe �left tePpoUo�paUietal 
dysfunction). This new and exciting evidence suggests that these gifted children with 
GisFUepantly loZ UeaGing ability� albeit Zithin the aYeUage Uange anG not neFessaUily FlassiƬeG 
as pooU UeaGeUs� Pay also be iGentiƬeG as haYing Gysle[ia anG be TXaliƬeG to UeFeiYe seUYiFes 
�+anFoFk� *abUieli� anG +oeft �����. 

,n sXPPaUy� althoXgh it is still too eaUly to Xse neXUal signatXUes of Gysle[ia to GeteUPine an 
instUXFtional plan foU inGiYiGXal stXGentstanG bUain iPaging shoXlG neYeU be pUesFUibeG as 
paUt of a psyFhoeGXFational eYalXation Xnless it is UeFoPPenGeG FliniFally anG PeGiFallyt 
neXUosFienFe UeseaUFh has GePonstUateG the folloZing ƬnGings� 

•  Neural signatures of dyslexia are reliable. 

•  Neural signatures of dyslexia are predictive of dyslexia risk and outcome. 

•  Neural signatures of dyslexia change with intervention. 

•  Neural signatures of dyslexia are present even in gifted students whose discrepant reading 
may be masked because it is within the average range, resulting in misdiagnosis as not 
having dyslexia. 
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What Does This Mean for Parents and Educators? 

Neurological research shows that dyslexia is a real condition and that scientists have been 
able to loFate XniTXe iGentiƬeUs� not only in GiƪeUent aUeas of the bUain anG hoZ they 
function but also in variation of important chemicals in the brain and in the way brain cells 
communicate with each other. Scientists have also discovered that the structure of some 
genes oXt of the Pany genes that aUe likely to be iPpoUtant foU Gysle[ia aUe GiƪeUent in people 
with dyslexia compared to those without it. Each of these many genes likely increases the 
chances of having dyslexia, each by a very small amount. 

These exciting advances in neuroscience also show that, with appropriate reading 
inteUYentions� the XniTXe iGentiƬeUs in the bUain Fan be alteUeG to UesePble the UeaGing 
patteUns seen in the bUain of a peUson Zho Goes not haYe Gysle[ia. ,n aGGition� neXUosFienFe 
is showing new evidence that aligns with earlier work on the importance and possibility of 
eaUlieU iGentiƬFation �eYen befoUe a FhilG is able to UeaG� in inGiYiGXals Zith a high Uisk foU 
developing dyslexia, on the basis of information such as a family history of dyslexia or a 
Zeakness in FUitiFal pUeUeaGing skills �e.g.� letteU iGentiƬFation� letteUssoXnG knoZleGge� 
phonologicial awareness, and rapid naming). 

MORE INFORMATION 

The folloZing aUtiFles pUoYiGe PoUe in�Gepth infoUPation aboXt the neXUosFienFe of  
dyslexia. Please note that some of these articles must be purchased online. 

•  p1eXUoiPaging of 5eaGing ,nteUYention� $ 6ystePatiF 5eYieZ anG $FtiYation
/ikelihooG (stiPate 0eta�$nalysisq

•  “Neurogenetics and Auditory Processing in Developmental Dyslexia”

•  p6haUeG TePpoUopaUietal 'ysfXnFtion in 'ysle[ia anG TypiFal 5eaGeUs Zith
'isFUepantly +igh ,4q

•  p1eXUal 6ystePs 3UeGiFting /ong�TeUP 2XtFoPe in 'ysle[iaq

•  p*Uey 0atteU $lteUations &o�/oFali]e Zith )XnFtional $bnoUPalities in
'eYelopPental 'ysle[ia� $n $/( 0eta�$nalysisq

•  p'ysle[iF %Uain $FtiYation $bnoUPalities in 'eep anG 6halloZ 2UthogUaphies� $
0eta�$nalysis of �� )XnFtional 1eXUoiPaging 6tXGiesq

•  pTaFkling the n'ysle[ia 3aUaGo[o� 5eaGing %Uain anG %ehaYioU foU (aUly 0aUkeUs of 
Developmental Dyslexiax”

•  p)XnFtional 'isUXption in the 2Ugani]ation of the %Uain foU 5eaGing in 'ysle[iaq

•  pThe %Uain %asis of the 3honologiFal 'eƬFit in 'ysle[ia ,s ,nGepenGent of ,4q
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CHAPTER 3 

Dyslexia as a Language-
Learning Disability 

This chapter covers the 
following topics: 

O   Dyslexia understood 
as a language-
learning disability 

O�� 'HƬFLWV�LQ�
phonological 
processing and their  
role in dyslexia 

O   The connection 
between dyslexia 
and delayed 
speech or language 
development 

O   Online sources for  
more information 

'ysle[ia is one type of a langXage�leaUning Gisability that negatiYely 
aƪeFts an inGiYiGXalos ZUitten langXage skills �e.g.� UeaGing anG 
written expression). Currently, the most widely cited model used 
to describe what is meant by the term “language” was provided by 
%looP anG /ahey ������ anG /ahey ������. ,n this PoGel� langXage 
Fonsists of thUee PaMoU FoPponents� foUP �phonology� PoUphology� 
anG synta[�� Fontent �sePantiFs�� anG Xse �pUagPatiFs�. (aFh of the 
ƬYe sXbFoPponents UefeUs to a speFiƬF aspeFt of langXage� anG 
they all aUe inteUUelateG. )igXUe �.� is a UepUesentation of %looP anG 
Lahey’s taxonomy of language (adapted from Lahey 1988). 

- -

AUDITORY PROCESSING 

PHONOLOGICAL PROCESSING  
[Wagner  Torgesen  Rashotte 1999] 

P H O N O L O G I C A L  P R O C E S S I N G   

Phonological Memory  Phonological Awareness  Naming Speed 

Phonemic Awareness 

Phoneme Blending  Phoneme Segmentation  Phoneme Manipulation 

©2000 Nancy Cushen White 

Figure 3.1. $ UepUesentation of %looP anG /aheyos ta[onoPy of langXage. 'eYelopeG by 1anFy &Xshen 
:hite anG XseG Zith peUPission. 
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Language-Based Systems 

Language form relates to the structure of language. “Phonology is the sound system of a 
language and the rules that govern the sound combinations. Morphology is the system that 
governs the structure of words and the construction of word forms. Syntax is the system 
governing the order and combination of words to form sentences, and the relationships among 
the elePents Zithin a sentenFeq �$PeUiFan 6peeFh�/angXage�+eaUing $ssoFiation �����. 

Language content pertains to the meaning of language. “Semantics is the system that 
goYeUns the Peanings of ZoUGs anG sentenFesq �$PeUiFan 6peeFh�/angXage�+eaUing 
Association 1993). Language use refers to the function of language. “Pragmatics is the 
system that combines the above language components in functional and socially appropriate 
FoPPXniFationq �$PeUiFan 6peeFh�/angXage�+eaUing $ssoFiation �����. 3UagPatiFs also 
includes the purposes for using language (i.e., conversational, narrative, expository, and 
persuasive discourse). 

Dyslexia as One Type of a Language-Learning Disability 

The $PeUiFan 6peeFh�/angXage�+eaUing $ssoFiation has GeƬneG a langXage GisoUGeU as 
an iPpaiUPent in the pFoPpUehension anG�oU Xse of a spoken� ZUitten anG�oU otheU syPbol 
systems.” The disorder may involve (1) the form of language (phonology, morphology, and 
synta[�� ��� the Fontent of langXage �sePantiFs�� anG�oU ��� the fXnFtion of langXage in 
FoPPXniFation �pUagPatiFs�� in any FoPbination �$PeUiFan 6peeFh�/angXage�+eaUing 
$ssoFiation �����. 6tXGents Zho aUe iGentiƬeG as haYing both a langXage GisoUGeU anG a speFiƬF 
leaUning Gisability Pay also be UefeUUeG to as stXGents Zith a langXage�leaUning Gisability. 

6tXGents Zith Gysle[ia UepUesent a sXbgUoXp of stXGents Zho e[peUienFe GiƯFXlties in UeaGing 
anG ZUitten e[pUession. $lthoXgh stXGents Zith Gysle[ia Pay also e[peUienFe GiƯFXlty 
with their spoken language abilities (e.g., pronunciation of multisyllabic words), the most 
ZiGely UepoUteG FhaUaFteUistiFs of Gysle[ia aUe pUoblePs in ZoUG�leYel UeaGing �i.e.� aFFXUate 
anG ƮXent ZoUG iGentiƬFation�GeFoGing� of both Ueal anG pUeGiFtable pseXGo�ZoUGs �i.e.� 
nonZoUGs�tanG spelling. 

6tXGents aUe typiFally iGentiƬeG as haYing Gysle[ia Zhen they e[hibit a GeƬFit that pUiPaUily 
aƪeFts theiU ability to GeFoGe �i.e.� to tUanslate gUaphePes� ZhiFh aUe a letteU oU letteUs 
that represent a single speech sound [phoneme] into their corresponding speech sounds 
>phonePes@ anG synthesi]e >blenG@ these soXnGs to foUP ZoUGs� �3aXl anG 1oUbXUy �����. 
'ysle[ia inYolYes a speFiƬF GeƬFit in single�ZoUG GeFoGing that is baseG on a Zeakness in the 
phonological aspect of language and has only a secondary impact on reading comprehension, 
which distinguishes it from other types of reading disabilities (Catts and Kamhi 2005). 
+oZeYeU� spelling is alPost alZays aƪeFteG. 
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Some students without dyslexia may struggle to read for various reasons that have been 
speFXlateG to inFlXGe a laFk of inteUest anG PotiYation� inaGeTXate oU insXƯFient instUXFtion� 
low general intellectual ability, less exposure to language within the home environment, 
oU Zeak (nglish langXage skills Zhen leaUning (nglish as a seFonG langXage �6noZ� %XUns� 
anG *UiƯn �����. The p6iPple 9ieZ of 5eaGingq �&atts� $Glof� anG :eisPeU ����� *oXgh 
anG TXnPeU ����� +ooYeU anG *oXgh ����� .aPhi ����� is the Post pUeYalent YieZ of 
UeaGing UeseaUFheUs toGay anG pUoYiGes a XsefXl fUaPeZoUk foU GiƪeUentiating typiFal UeaGeUs 
fUoP those Zith Gysle[ia anG otheU types of UeaGing Gisabilities. ,t sXggests that UeaGing is 
GepenGent on both eƯFient ZoUG UeFognition anG langXage FoPpUehension abilities. 

$notheU type of UeaGing Gisability is one that is GesFUibeG as a pspeFiƬF UeaGing 
FoPpUehension GeƬFit�q ZhiFh is pUiPaUily FhaUaFteUi]eG by aFFXUate ZoUG iGentiƬFation 
�GeFoGing� bXt pooU UeaGing FoPpUehension. These FoPpUehension GeƬFits aUe often UelateG 
to problems with morphology, syntax, and semantics, in addition to phonology. 

Dyslexia and Phonological Processing 

The PaMoUity of people Zith Gysle[ia haYe a FoUe GeƬFit in the phonologiFal pUoFessing 
component of language. Phonological processing includes phonological memory, 
phonologiFal aZaUeness� anG speeG of naPing �:agneU et al. �����. %eFaXse of GeƬFits in 
phonologiFal pUoFessing� stXGents Zith Gysle[ia haYe signiƬFant GiƯFXlty aFTXiUing the 
soXnGsletteU �phonePesgUaphePe� anG letteUssoXnG �gUaphePesphonePe� FoUUesponGenFes 
�i.e.� phoniFs� that aUe the foXnGation foU aFFXUate anG ƮXent spelling anG GeFoGing skills. 

Phonological Awareness 

Phonological awareness refers to an individual’s awareness of and access to the sound 
stUXFtXUe of oUal langXage �0attingly �����. ,t is the XnGeUstanGing that spoken langXage 
Fan be GiYiGeG into sPalleU Xnits �i.e.� ZoUGs� syllables� onset�UiPe anG phonePes� anG that 
those Xnits Fan be iGentiƬeG anG PanipXlateG. $lthoXgh phonologiFal aZaUeness is a skill of 
spoken language, it is an essential foundation to learning phonics, the systematic instruction 
of UeaGing anG spelling baseG on letteUssoXnG �gUaphePesphonePe� anG soXnGsletteU 
�phonePesgUaphePe� Uelationships in the (nglish langXage. 'iƯFXlties in phonologiFal 
awareness and phonemic awareness (see below) are typically seen in students with dyslexia 
anG aƪeFt the ability to assoFiate letteUs �gUaphePes� Zith soXnGs �phonePes� to GeFoGe 
words and to associate sounds (phonemes) with letters (graphemes) to spell words. 

There is a continuum of complexity within phonological awareness. On the simpler end, 
phonologiFal aZaUeness inFlXGes Xsing UhyPe in songs anG nXUseUy UhyPes anG UeFogni]ing 
that sentenFes aUe PaGe Xp of a set of XniTXe� sepaUate Xnits FalleG ZoUGs. 0oUe FoPple[ anG 
lateU�GeYeloping phonologiFal aZaUeness inFlXGes XnGeUstanGing that ZoUGs aUe PaGe Xp of 
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chunks, such as syllables, and that words can be manipulated to rhyme by changing the onset 
�beginning Fonsonant soXnG>s@� in a ZoUG. :ith soPe e[Feptions �e.g.� book hanGling anG 
pUint aZaUeness�� phonologiFal aZaUeness begins to GeYelop eaUly� Zell befoUe FhilGUen aFTXiUe 
otheU assoFiateG liteUaFy skills. 'iƯFXlty in phonologiFal aZaUeness� espeFially phonePiF 
awareness, is a key predictor of dyslexia. 

Phonemic Awareness 

3honePiF aZaUeness is a sXbset of phonologiFal aZaUeness that UefeUs speFiƬFally to the 
understanding of and ability to manipulate the discrete, individual sounds of language called 
phonePestanG the XnGeUstanGing that it is possible to FUeate ZoUGs Zith GiƪeUent Peanings 
simply by adding, deleting, or substituting individual sounds (phonemes) within a word. 
Phoneme awareness is the most advanced skill under the phonological awareness umbrella 
anG is typiFally not fXlly GeYelopeG Xntil a stXGent is ƬYe oU si[  yeaUs olG. ([aPples of the 
PanipXlation of phonePes aUe pUoYiGeG beloZ� 

•   Deletion of  /t/ in /cart/ to pronounce /car/ 

•   Substitution of  /ch/ in /charm/ with /f/ to pUoGXFe �faUP� 

•   Substitution of  �î� in /feet/ with �Ć� to produce �ƬJKW� 

•  'eletion of �l� in �blaFk� to pUoGXFe �baFk� 

Phonemic awareness is the component of phonological processing most directly linked 
to aFTXisition of GeFoGing anG spelling skills. 5XGiPentaUy ability to blenG� segPent� 
anG PanipXlate phonePes Zithin ZoUGs anG syllables is a pUeUeTXisite foU  understanding  
phoniFs �gUaphePesphonePe assoFiation foU  ZoUG iGentiƬFation anG phonePesgUaphePe 
association for spelling). These basic skills of blending, segmenting, and manipulating 
phonePes faFilitate stXGentso XnGeUstanGing of the pplaFe YalXeq of the seTXenFe of  
graphemes and phonemes within words. 

Phonological Memory 

3honologiFal PePoUy UefeUs to FoGing infoUPation in ZoUking oU shoUt�teUP PePoUy �e.g.� 
storing a phone number temporarily in working memory as you walk toward the phone to 
dial the number by storing a phonological representation of the sounds of the digit names 
rather than a visual representation of the numbers). Phonological coding in working memory  
is important when attempting to decode unfamiliar  words, especially multisyllabic words 
when intermediate phonemes and syllables need to be stored during the process of applying 
GeFoGing stUategies �e.g.� blenGing the phonePes assoFiateG Zith the gUaphePes in the ƬUst 
syllable, then holding onto that spoken syllable as the graphemes in the next syllable are 
associated with their phonemes and blended into a syllable, and then blending those syllables 
into a ZoUG� �:agneU et al. �����. 
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Rapid Naming 

5apiG naPing UefeUs to the ability to TXiFkly naPe Gigits� letteUs� obMeFts� oU FoloUs. ,t UeTXiUes 
eƯFient UetUieYal of phonologiFal infoUPation fUoP long�teUP PePoUy� the saPe type of 
ability that is the foXnGation of ZoUG iGentiƬFation�GeFoGing. ,nGiYiGXals Zho haYe GeƬFits in 
both UapiG naPing anG phonePiF aZaUeness appeaU to haYe gUeateU GiƯFXlty leaUning to UeaG 
ZoUGs aFFXUately anG ƮXently than those Zho haYe GeƬFits in MXst one of these abilities. 

$ signiƬFant GeƬFit in one oU PoUe of these thUee aspeFts of phonologiFal pUoFessing is often 
YieZeG as the pUiPaUy FaXse of the PaMoUity of Fases of Gysle[ia �:agneU et al. �����. +oZeYeU� 
some students with dyslexia demonstrate average phonological processing abilities with 
GeƬFits in oUthogUaphiF pUoFessing �%eUningeU et al. �����. 

'\VOH[LD�DQG�6SHHFK�DQG�/DQJXDJH�'HƬFLWV�

,n aGGition to phonologiFal pUoFessing GeƬFits� stXGents Zith Gysle[ia Pay haYe a histoUy 
of delayed speech or language development. These individuals may also have a history of 
iPpaiUPent in aUtiFXlation oU phonologiFal pUoGXFtion anG�oU UeFeptiYe oU e[pUessiYe spoken 
language skills. Although students with dyslexia may exhibit various types of language 
problems in the toddler and preschool years, their language problems typically become 
very obvious once they begin trying to learn to read and write (Catts and Kamhi 2005). Early 
oUal langXage GiƯFXlties inYolYing the phonologiF FoGe fUeTXently eYolYe into lateU UeaGing 
pUoblePs �*olGsZoUthy �����. 

TheUe is a signiƬFant aPoXnt of eYiGenFe that links eaUly FhilGhooG spoken langXage 
pUoblePs Zith UeaGing anG ZUiting GiƯFXlties in sFhool�age FhilGUen anG aGolesFents �1elson 
����� 3aXl anG 1oUbXUy ����� :allaFh anG 0illeU �����. $ stUong UeFipUoFal Uelationship e[ists 
between spoken language (listening and speaking) and the development of written language 
(reading and writing). Spoken language serves as a foundation for the development of written 
langXage skills� anG ZUitten langXage GeYelopPent also positiYely aƪeFts spoken langXage 
development by facilitating growth in various aspects of language, including vocabulary, 
syntax, and comprehension. 

MORE INFORMATION 

•   The $PeUiFan 6peeFh�/angXage�+eaUing $ssoFiation pXblisheG a UeleYant papeU in 
1993 titled p'eƬnitions of &oPPXniFation 'isoUGeUs anG 9aUiations.q 

CALIFORNIA DYSLEXIA GUIDELINES | 13 

http://www.asha.org/policy/RP1993-00208/


  

 

 
 

   
 

 

 
   

 

   

 

CHAPTER 4 

Characteristics of Dyslexia 
by Age Group—Strengths 
and Weaknesses 

This chapter covers the 
following topics: 

O   Symptoms that 
are known to be 
indicative of dyslexia 

O   Characteristics of  
dyslexia in students 
from preschool 
through college 

O   Behaviors that are 
typical of students in 
each age group 

O   Strengths observed 
in students with 
dyslexia 

O   Online sources for  
more information 

Although it is common to say that someone either has or does not 
haYe Gysle[ia� it is iPpoUtant to Ueali]e that Gysle[ia e[ists on a 
FontinXXP that Uanges fUoP a stXGent being PilGly aƪeFteG to being 
severely impaired. Symptoms that are known to be indicative of 
Gysle[ia inFlXGe the folloZing FhaUaFteUistiFs� 

1. Inability to sound out new words. A characteristic feature 
of dyslexia is the inability to sound out unfamiliar words. A 
convenient way of assessing the ability to sound out unfamiliar 
words is to ask the individual to decode nonwords, which by 

GeƬnition aUe XnfaPiliaU. ,t is iPpoUtant to assess ƮXenFy as Zell as aFFXUaFy of pseXGo�
ZoUG GeFoGing to ensXUe that the skill is sXƯFiently GeYelopeG to be XsefXl in aFtXal UeaGing. 
Although nonword decoding can be assessed only when an individual has been taught to 
UeaG� letteU�soXnG knoZleGge is a UXGiPentaUy skill that is pUeGiFtiYe of sXbseTXent nonZoUG 
GeFoGing� anG it Fan be assesseG Zith stanGaUGi]eG PeasXUes in FhilGUen as yoXng as age thUee. 

2. Limited sight-word vocabulary. ,f a sXƯFient nXPbeU of ZoUGs Fannot be GeFoGeG 
UelatiYely aXtoPatiFally �i.e.� by sight�� ƮXenFy foU UeaGing FonneFteG te[t Fan be liPiteG 
to the point that FoPpUehension is GisUXpteG. $ gooG PeasXUe of liPiteG sight�ZoUG 
YoFabXlaUy is to assess the aFFXUaFy anG ƮXenFy of GeFoGing FoPPon ZoUGs onFe FhilGUen 
haYe begXn to leaUn to UeaG. $ UXGiPentaUy skill that is pUeGiFtiYe of sXbseTXent ZoUG 
GeFoGing bXt Fan be assesseG befoUe the onset of UeaGing instUXFtion is letteU�naPe 
knoZleGge� ZhiFh Fan be assesseG Xsing stanGaUGi]eG PeasXUes in FhilGUen as yoXng as 
three years of age. 

3. Listening comprehension exceeds reading comprehension. ,nGiYiGXals Zho 
unexpectedly struggle at reading words on a page often are able to better comprehend 
material by listening to it rather than reading it. Determining that listening comprehension 
exceeds reading comprehension is a useful index of the extent to which poor decoding 
is Xne[peFteG �%aGian �����. ,t also has fXnFtional signiƬFanFe� ,f a stXGentos listening 
comprehension is better than his reading comprehension, assistive technology programs 
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that convert text to speech can be a useful accommodation to help the student succeed 
in sitXations Gespite his GeFoGing GiƯFXlty �see FhapteU �� foU UelateG infoUPation�. ,f 
a student’s listening comprehension is not better than his reading comprehension, a 
program that converts text to speech will be of limited value. 

4. Inadequate response to effective instruction and intervention. ,t is iPpoUtant to 
rule out the possibility that the observed poor reading is caused by a lack of opportunity to 
learn to read. Factors that need to be taken into account include the possibility of limited 
exposure to reading instruction because of extensive absences from school, or exposure 
to pooU instUXFtion. 'oFXPenting inaGeTXate Uesponse to eƪeFtiYe instUXFtion anG 
intervention can help rule out these possibilities. 

Signs of Dyslexia in Children by Age Group 

(aUly inteUYention has pUoYeG to be highly beneƬFial foU all types of Gisabilities. $lthoXgh an 
oƯFial Giagnosis of Gysle[ia Pay not be PaGe Xntil a stXGent is UeaGing anG ZUiting� theUe aUe 
many factors that parents and educators can observe, measure, and remediate long before 
kinGeUgaUten oU ƬUst gUaGe. )oU e[aPple� Zaiting Xntil the stXGent GePonstUates a UeaGing 
or spelling problem wastes precious time that could be spent building a foundation of oral 
language on which later literacy skills could be developed. 

(GXFationally UelateG GiƯFXlties assoFiateG Zith Gysle[ia Fan often Panifest GiƪeUently 
throughout a student’s academic career and occur on a continuum of severity. As students 
aUe pUoPoteG thUoXgh gUaGe leYels� aFaGePiF GePanGs inFUease� anG GiƪeUent stUXggles 
aUise that paUents� teaFheUs� anG stXGents Fan UeFogni]e. ,t is iPpoUtant to note that the 
lists included below are not exhaustive, and students with dyslexia may or may not exhibit 
these speFiƬF FhaUaFteUistiFs on the basis of theiU oZn XniTXe patteUns of langXage leaUning 
strengths and challenges. 

The bXlleteG itePs shoZn beloZ� ZhiFh aUe oUgani]eG by age gUoXp� list potential UeG Ʈags 
that parents can use to monitor for dyslexia. These indicators were adapted from the 
University of Michigan’s Clues to Dyslexia and the Yale Center for Dyslexia & Creativity’s 
Signs of Dyslexia. 

Preschool-Age Children 

,nGiFatoUs of Gysle[ia aUe appaUent at an eaUly age� UeseaUFh inGiFates that stXGents e[hibit 
GiƯFXlty Zith liteUaFy skills as eaUly as pUesFhool. $t this age� a FhilG is aFtiYely GeYeloping 
phonologiFal aZaUeness thUoXgh the langXage aFtiYities to ZhiFh she is e[poseG. ,t is 
important to understand typical developmental benchmarks in the area of literacy. Children 
often meet some of these benchmarks and not others, especially depending on their exposure 
to books anG liteUaFy GeYelopPent aFtiYities. 3UesFhool� fUeTXent UeaGing� anG aFtiYities like 
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songs and rhymes all play a part in a child’s early literacy development. Children in preschool 
Zith Gysle[ia Pay shoZ the folloZing signs� 

•  $ Gelay in talking oU speeFh that is GiƯFXlt to XnGeUstanG oU that soXnGs like pbaby talkq 

•  'iƯFXlty UeFogni]ing heU oZn naPe in pUint 

•  'iƯFXlty leaUning nXUseUy UhyPes oU UeFogni]ing UhyPing patteUns 

•   A lack of interest in books 

•   'iƯFXlty XnGeUstanGing GiUeFtionality� tXUning books Uight�siGe Xp anG tXUning pages in 
the correct direction 

•   'iƯFXlty XnGeUstanGing that UeaGing is fUoP left to Uight. 6oPe FhilGUen Zho haYe haG 
limited exposure to books, reading, or print will likely have delays here because of a lack of  
exposure. 

•   'iƯFXlty UePePbeUing the naPes of letteUs in his naPe oU soPe letteUs of the alphabet� 
GiƯFXlty  Zith hoZ to spell anG ZUite his naPe 

•   Delayed language and vocabulary development 

•  'iƯFXlty UeFiting the alphabet anG Gays of the Zeek seTXentially 

•  'iƯFXlty naPing things TXiFkly oU aXtoPatiFally 

•   )UXstUation Zith Ƭne PotoU skills� sXFh as FoloUing� pasting� anG FXtting Zith sFissoUs 

•  'iƯFXlty pUonoXnFing faPiliaU  ZoUGs 

•  'iƯFXlty folloZing PXltistep GiUeFtions oU UoXtines 

•   A struggle to produce intelligible speech for an unfamiliar listener 

•  'iƯFXlty leaUning nXPbeUs� Gays of the Zeek� FoloUs� anG shapes 

•  'iƯFXlty telling anG Uetelling a stoUy in the FoUUeFt seTXenFe 

•  'iƯFXlty sepaUating soXnGs in ZoUGs anG blenGing soXnGs to Pake ZoUGs 

,t is still typiFal foU FhilGUen at this age to Gisplay the folloZing signs anG behaYioUs� 

•   'iƯFXlty  Zith aUtiFXlating lateU�GeYeloping soXnGs� inFlXGing s, r, v, th, ch, and consonant 
blends such as sw, st, and str 

•   Occasional lack of interest in reading with a preference for engaging in more active play 

•  'iƯFXlty FUeating UhyPes foU Pany  ZoUGs 

•   Confusion over letter names, especially ones that look or sound similar 

Students in Kindergarten Through First Grade 

Formal reading instruction begins at this age. Students in kindergarten receive active 
instruction in developing phonemic awareness and in phonics. The ability to identify all letters 
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of the alphabet by naPe anG soXnG at the enG of the ƬUst sePesteU of kinGeUgaUten is a key  
instUXFtional goal. 6iPple psoXnGing oXtq instUXFtion also begins in kinGeUgaUten. %y ƬUst 
grade, students are actively reading longer sentences and learning more complex phonics 
rules. Concurrently, emphasis on standard spelling in writing is more prevalent. Students in 
kinGeUgaUten thUoXgh ƬUst gUaGe Zho haYe Gysle[ia Pay shoZ the folloZing signs� 

•   ,nability to FUeate a UhyPe foU a siPple one�syllable ZoUG like photq oU pFatq 

•   ,nability to PanipXlate single soXnGs in ZoUGs� sXFh as in an e[eUFise to UeplaFe the pnq  
sound in “can” with a “p” sound.  

•    ,nability to sepaUate a FoPpoXnG ZoUG into its tZo ZoUGs �e.g.� pUainboZq is foUPeG Zith 
“rain” and “bow”) 

•   ,nability to sepaUate ZoUGs into theiU inGiYiGXal soXnGs by the enG of ƬUst gUaGe �e.g.� pGogq 
has � soXnGs� �G�� �o�� anG �g�� 

•    ,nability to UePePbeU the naPes of the letteUs of the alphabet oU Fonsistent FonfXsion  
over the letters of the alphabet  

•   'iƯFXlty  Zith letteUssoXnG FoUUesponGenFes �e.g.� leaUning the soXnG pGXhq goes Zith the 
letter “d”) 

•   A tendency to read words with no connection to the letters on the page 

•   ,nability to tUaFk  ZoUGs Zith oneos ƬngeU  Zhen folloZing along Zith oUal UeaGing 

•   A heavy reliance on the pictures in a story to “read” 

•  'iƯFXlty UePePbeUing basiF sight ZoUGs like pto�q pthe�q plook�q anG pPyq 

•  'iƯFXlty soXnGing oXt one�syllable ZoUGs �e.g.� pGog�q phop�q pbatq� 

•   &oPplains that the stXGent Goes not like to UeaG anG ƬnGs it GiƯFXlt to Go� oU aFtiYe  
avoidance of reading  

•   A tendency to make reading errors that are not connected to the sounds of the letters on 
the page 

•  'iƯFXlty XnGeUstanGing segPentation 

,t is still typiFal foU stXGents at this age to Gisplay the folloZing signs anG behaYioUs� 

•  'iƯFXlty  Zith soPe of these signs thUoXgh the PiGGle of kinGeUgaUten 

•   'iƯFXlty  Zith lateU�GeYeloping soXnGs� inFlXGing v, th, ch, and consonant blends when  
speaking  

•   Confusion over the letters “b” and “d,” especially  when writing 

•   Use of picture cues to help with unknown words when reading 

•   8se of phonetiF spelling anG a tenGenFy to tUanspose letteU positions in high�fUeTXenFy  
words, such as “wiht” for “with” 
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•  8se of Fonsistent pXnFtXation anG GiƯFXlty Paking soPe letteU foUPations FoUUeFtly 

•  %oUeGoP Zhen listening to FhapteU books anG a pUefeUenFe foU piFtXUe books insteaG 

•   Preference for other activities over reading 

Students in Second Grade Through Third Grade 

5eaGing GePanGs inFUease signiƬFantly GXUing these gUaGes. 3assages anG ZoUGs beFoPe 
longeU� anG gUaPPaU anG Xse of GiƪeUent YeUb tenses aUe PoUe FoPpliFateG� theUe is an 
inFUeaseG foFXs on FoPpUehenGing anG UesponGing to UeaGing. 5eaGing GePanGs in otheU  
subjects, such as mathematics, also increase as students are expected to read directions and 
short word problems individually. At this age, students are expected to write one or more 
paragraphs with mostly standard spelling. Students in second through third grade who have 
Gysle[ia Pay shoZ the folloZing signs� 

•  2Pission of gUaPPatiFal enGings in UeaGing anG ZUiting ��s� �eG� �ing� anG so foUth� 

•   Trouble segmenting multisyllabic words or  with use of segmentation strategies when  
reading  

•   Avoidance of reading aloud or frustration with reading tasks 

•  'iƯFXlty applying pZoUG attaFkq stUategies anG phoniFs UXles to XnknoZn ZoUGs 

•   Use of  wild guesses of  words, especially  words that are based on the initial letter sound 
and have little or no relationship to the rest of the word 

•  2ngoing GiƯFXlty  Zith FoPPon high�fUeTXenFy  ZoUGs sXFh as pZith�q pthis�q anG pfoUq 

•   )UeTXent FonfXsion oYeU  ZoUGs that look siPilaU� sXFh as pZhat�Zantq anG pthese�thoseq 

•  'iƯFXlty UePePbeUing spelling ZoUGs oYeU tiPe anG leaUning spelling UXles 

•  0isspellings of FoPPon high�fUeTXenFy  ZoUGs 

•   ,nseUtion of Pany paXses oU hesitations Zhen talking� oU Xse of pUepaiUsq by staUting the 
sentenFe oYeU fUeTXently 

•    TUoXble UeFalling speFiƬF ZoUGs anG Xse of Pany ƬlleU  ZoUGs� sXFh as pstXƪq oU pthings�q 
instead of the proper names of objects when talking 

•   5eTXiUePents of e[tUa tiPe to foUPXlate sentenFes� ansZeU TXestions� oU Ƭnish tests 

•  'iƯFXlty telling a stoUy in seTXential oUGeU 

•  'iƯFXlty UePePbeUing Gates� phone nXPbeUs� naPes� anG UanGoP faFts 

•   Confusion over  words that sound alike when speaking 

•   Consistent reading and spelling errors, such as letter reversals, word reversals, inversions, 
transpositions, and substitutions 

•  'iƯFXlty leaUning the FonneFtion betZeen letteUs anG soXnGs 
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•  'iƯFXlty GeFoGing single ZoUGs 

•   Confusion over small words 

•   TUansposition of nXPbeU seTXenFes anG FonfXsion oYeU aUithPetiF signs 

•  'iƯFXlty in leaUning PathePatiFal faFts� espeFially PXltipliFation tables 

•  'iƯFXlty UePePbeUing faFts 

•   5elianFe on gXessing anG Xse of Fonte[tXal FXes Zhen UeaGing 

•  'iƯFXlty leaUning neZ  YoFabXlaUy 

•   5elianFe on PePoUi]ation ZithoXt FoPpUehension 

•  'iƯFXlty planning� oUgani]ing� anG Panaging tiPe� PateUials� anG tasks 

•   3ooU penPanship anG GiƯFXlty Xsing a PatXUe penFil gUasp oU Xse of spaFe on the page 

•   3ooU Ƭne PotoU FooUGination anG stUXggle to peUfoUP seTXential PotoU tasks 

•  'iƯFXlty XnGeUstanGing GiUeFtions 

•  'iƯFXlty telling tiPe anG XnGeUstanGing tiPe FonFepts� sXFh as pbefoUeq anG pafteUq 

•   Strong comprehension of material that is read to the student as opposed to text that she  
tries to read 

•  %eloZ�aYeUage aFTXisition of UeaGing skills 

•   Mispronunciation of long, unfamiliar, or complicated words 

•  'iƯFXlty leaUning a foUeign langXage 

,t is still typiFal foU stXGents at this age to Gisplay the folloZing signs anG behaYioUs� 

•   The need to slow down or the need for help in sounding out multisyllabic words 

•   Use of imprecise language, especially  when the subject matter is new 

•  0isspellings of  ZoUGs that aUe longeU oU not fUeTXently XseG 

•   Occasional omission of a word or misreading of a word when reading longer passages  
aloud  

•   The need to wait to read chapter books until the middle of third grade 

Students in Fourth Grade Through Eighth Grade 

5eaGing GePanGs inFUease GUaPatiFally staUting in foXUth gUaGe as the sFhool systeP 
transitions from teaching students how to read to using reading as a tool for students to learn 
new information. This transition is called the move from “learning to read” to “reading to 
leaUn.q 5eaGing instUXFtion tenGs to foFXs on FoPpUehension stUategies� ƮXenFy� anG gaining 
neZ  YoFabXlaUy. :Uiting GePanGs also inFUease GUaPatiFally� anG stXGents aUe e[peFteG 
to FoPpose PXltipaUagUaph essays. $s stXGents PoYe into PiGGle sFhool� in�Flass UeaGing 
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diminishes, and independence in reading activities is the basis of most assignments. Students 
with dyslexia who previously managed to struggle through reading demands often become 
overwhelmed by the amount of independent reading, the increase in complex  vocabulary, and 
the speed at which reading takes place from fourth grade onward. Students in fourth through 
eighth gUaGe Zho haYe Gysle[ia Pay shoZ the folloZing signs� 

•   A history of struggling to read or poor reading skills 

•   A demonstration of reading error patterns normally observed in younger children 

•   Consistent choices in independent reading that are below grade level 

•   6igniƬFant GiƯFXlty UeaGing anG spelling PXltisyllabiF ZoUGs� as Zell as fUeTXent  
omissions of entire syllables and single sound errors  

•   $ laFk of aZaUeness of  ZoUG stUXFtXUe anG knoZleGge of pUeƬ[es anG sXƯ[es to sXppoUt 
reading 

•   )UeTXent eUUoUs in UeaGing FoPPon sight ZoUGs �e.g.� pZheUe�q ptheUe�q pZhat�q pthen�q  
“when,” “the,” and so forth)  

•    /aFk of sPoothness oU ƮXenFy  Zhen UeaGing aloXG� the stXGentos UeaGing is PaUkeG by   
paXses� a sloZ paFe� PXltiple self�FoUUeFtions� anG Ponotone inƮeFtion  

•   Lack of attention to punctuation when reading aloud and the blending together of   
sentences or phrases without regard to meaning  

•   'iƯFXlties Zith UeaGing FoPpUehension anG leaUning neZ infoUPation fUoP te[t beFaXse 
of XnGeUlying GiƯFXlties UeaGing ZoUGs 

•   &oPpUehension GiƯFXlties beFaXse the stXGentos UeaGing speeG is laboUeG anG the 
student does not recall information or is focused only on decoding words as opposed to 
the meaning of the text 

•  'iƯFXlty leaUning neZ  YoFabXlaUy 

•  'iƯFXlty leaUning a foUeign langXage 

•   Continued problems with spelling, using phonetic representation for longer  words, and 
transposing letter places in common words 

•  'iƯFXlties oUgani]ing iGeas foU  ZUiting 

•   Avoidance of reading for pleasure or reading aloud 

•   Poor performance on written, timed tests and better performance on oral exams 

•   Persistence of earlier oral language or  word recall problems 

•  :eak GeFoGing skills 

•  %eloZ�aYeUage ƮXenFy  Zhen GeFoGing PXltisyllabiF ZoUGs 

•  'iƯFXlty  Zith ZoUG pUoblePs in PathePatiFs 
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•  'iƯFXlty UeFalling faFts 

•  %eloZ�aYeUage sight�ZoUG YoFabXlaUy 

•  'iƯFXlty in leaUning spelling stUategies� sXFh as Uoot ZoUGs� aƯ[es� anG spelling patteUns 

•   5eaGing skills that aUe beloZ gUaGe leYel 

•  $ tenGenFy to UeYeUse letteU seTXenFes 

•  $ tenGenFy to spell the saPe ZoUG GiƪeUently on the saPe page 

•   ,llegible hanGZUiting oU a tenGenFy to aYoiG ZUiting 

•  'iƯFXlty  Zith nonliteUal langXage 

•  'iƯFXlty  Zith ZUitten FoPposition 

•  'iƯFXlty  Zith planning� oUgani]ing� anG Panaging tiPe� PateUials� anG tasks 

,t is still typiFal foU stXGents at this age to Gisplay the folloZing signs anG behaYioUs� 

•   A tendency to stumble when reading new  vocabulary  words 

•   The need for explicit instruction in subject matter for full comprehension 

•   The need to reread a passage with a lot of information or new terms to understand it 

•   A tendency to forget new  vocabulary, especially  vocabulary associated with an academic 
subject 

•   A tendency to misspell new or multisyllabic words 

•   The neeG to Xse gUaphiF oUgani]eUs to GeYelop ZUiting iGeas 

•   The neeG foU aGXlt assistanFe Zith oUgani]ing iGeas in a PXltipaUagUaph essay 

•   The neeG foU sXppoUt to Panage anG oUgani]e tiPe 

Students in High School Through College 

Many individuals with dyslexia go undiagnosed or are diagnosed only once in high school or  
college. The following items are common signs of dyslexia in young adults who have not been  
pUeYioXsly iGentiƬeG� 

•  $ FhilGhooG histoUy of UeaGing anG spelling GiƯFXlties� Pany of  ZhiFh peUsist 

•   $ tenGenFy to UeaG Zith gUeat eƪoUt anG at a sloZ paFe� althoXgh UeaGing skills haYe  
developed over time  

•   An avoidance of reading for pleasure and of reading aloud 

•  'iƯFXlty  Zith notetaking in leFtXUe�baseG Flasses 

•   A tendency to pause or hesitate often when speaking and the use of imprecise language, 
sXFh as pstXƪq anG pthingsq 
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•   )UeTXent PispUonXnFiation of the naPes of people anG plaFes 

•   'iƯFXlty UePePbeUing naPes of people anG plaFes anG FonfXsion oYeU naPes that soXnG 
alike 

•   $ tenGenFy to stUXggle to UetUieYe ZoUGs� the stXGent has the p,t Zas on the tip of Py   
tongXeq PoPent fUeTXently  

•   A spoken vocabulary that is smaller than the student’s listening vocabulary 

•   An avoidance of saying words that might be mispronounced 

•   The peUsistenFe of eaUlieU oUal langXage GiƯFXlties 

•   $ self�iPage of being GXPb� oU a FonFeUn that the stXGentso peeUs think he is GXPb  
despite the fact that he has good grades  

•  'iƯFXlty  Zith PXltiple�FhoiFe tests 

•   )UeTXent saFUiƬFing of soFial life foU stXGying 

•   Extreme fatigue when reading 

•   An inability to perform rote clerical tasks well 

•  'iƯFXlty  Zith oUgani]ing pUoMeFts anG tiPe PanagePent 

,t is still typiFal foU stXGents at this age to Gisplay the folloZing signs anG behaYioUs� 

•   The neeG foU gXiGanFe on GeYeloping higheU�leYel FonFepts in all aUeas 

•   The neeG foU e[tUa UeYieZ foU neZ� Fontent�speFiƬF YoFabXlaUy 

•   The need for extra time for reading material that is informationally dense 

•   The need for guidance in determining good sources of information 

Strengths Observed in Students with Dyslexia 

'espite possible aFaGePiF GiƯFXlties� inGiYiGXals Zith Gysle[ia Pay also be gifteG anG 
talented in various areas. Dyslexia often exists in persons with aptitudes, talents, and abilities 
that enable theP to be sXFFessfXl in Pany otheU GoPains. They often ƬnG alteUnatiYe Zays 
of gathering knowledge and innovative strategies to learn, work, and achieve in life (Yale 
Center for Dyslexia & Creativity 2016). For example, individuals with dyslexia may show  
speFial aptitXGe in FeUtain kinGs of  YisXal spatial thinking oU thUee�GiPensional aZaUeness 
anG Pay e[Fel in pUofessions UeTXiUing those abilities. They Pay also haYe stUong teFhniFal 
anG PeFhaniFal aptitXGe. ,n faFt� inGiYiGXals Zith Gysle[ia haYe sXFFeeGeG in a bUoaG Uange 
of FaUeeUs� inFlXGing laZ� PeGiFine� ZUiting� anG sFienFe �6hayZit] �����. /isteG beloZ aUe 
stUengths that stXGents Zith Gysle[ia Pay e[hibit �6hayZit] �����. $gain� it is iPpoUtant 
to note that the following list is not exhaustive, and students with dyslexia may or may not 
e[hibit these speFiƬF FhaUaFteUistiFs� 
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•  Curiosity 

•  An advanced maturity level 

•  An eagerness to embrace new ideas 

•  A talent at building objects 

•  A strong imagination 

•  3UobleP�solYing abilities 

•  (nMoyPent anG skill in solYing pX]]les 

• $bility to UepliFate PoGels oU thUee�GiPensional obMeFts 

•  6tUong thinking skills� FonFeptXali]ation� iPagination� anG Ueasoning 

• *ooG listening FoPpUehension 

•  Strength in areas that do not rely on reading 

•  The ability to read and to understand practiced words in a special area of interest 

•  A strong understanding of vocabulary through listening comprehension 

•  Experiential learning 

•  Ability to understand the “big picture” or “gist” of things 

MORE INFORMATION 

•   The ,nteUnational 'ysle[ia $ssoFiationos 'ysle[ia %asiFs provides an overview of  
dyslexia, including its characteristics and demographics. 

•   The &enteUs foU 'isease &ontUol anG 3UeYention �&'&� oƪeUs a Milestone Moments  
resource to help parents watch for important markers in their child’s growth and 
development. 

•  %oth the 8niYeUsity of 0iFhiganos Clues to Dyslexia and the Yale Center for Dyslexia 
& Creativity’s Signs of Dyslexia provide information about the signs and strengths of  
dyslexia in children and students. 
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CHAPTER 5 

Socioemotional  
Factors of Dyslexia 

This chapter covers the 
following topics: 

O�� 7KH�DGYHUVH�HƪHFWV�
that dyslexia can 
have on students’ 
psychological well-
being 

O   Resulting problems  
with self-image that  
DƪHFW�D�VWXGHQW�
academically 

O Strategies 
for providing 
psychosocial support 
for  students with 
dyslexia 

O   A research article 
IURP������RƪHULQJ�
more information 

Students with dyslexia face social and emotional challenges in 
addition to academic challenges. They have anxiety, depression, and 
other social, emotional, and mental health conditions on the order  
of tZo to ƬYe tiPes gUeateU than those of theiU peeUs �:ilson et al. 
�����. ,n Pany Fases� befoUe enteUing sFhool� FhilGUen Zith Gysle[ia 
are described by their caregivers as eager, bright, curious, proactive, 
and articulate, characteristics that would seem to promote school 
sXFFess. 2YeU tiPe� the stXGentso foUPeUly inTXisitiYe anG pUoaFtiYe 
natXUe Fan GeFline anG be UeplaFeG by loZ self�ZoUth� fUXstUation� 
GespaiU� anG self�Gefeating Foping PeFhanisPs. 0oUe UeseaUFh is 
showing that social and emotional factors, such as motivation and 
grit, play a crucial role in academic achievement above and beyond 

the students’ general ability to learn. For this reason, it is very important to address these 
concerns to support a dyslexic student’s social and emotional needs in addition to providing 
soXnG anG eƪeFtiYe UeaGing inteUYention. 

Students with dyslexia often feel anxious in situations where they  worry that they  will make 
a mistake or be ridiculed by others. This anticipation of failure can make the student even 
more anxious, especially in new situations, and lead to avoidance and depression (Cosden 
�����. 5epeateG failXUe in sFhool Pay leaG to loZ aFaGePiF self�FonFept anG loZ self�esteeP� 
ZhiFh in tXUn Pay leaG to behaYioU pUoblePs that aUe seFonGaUy bXt eTXally iPpoUtant to the 
leaUning issXes �=eleke �����. Those Zith loZ self�esteeP tenG to UesponG less to inteUYention 
�1elson� %enneU� anG *on]ale] ������ anG these FhaUaFteUistiFs Pay e[tenG into aGXlthooG 
�$le[anGeU�3asse �����. $ Gysle[iF FhilG Pay pUesent as being XnPotiYateG� la]y� Uesistant� oU  
GeƬant. ,t is iPpoUtant foU FaUegiYeUs anG teaFheUs to XnGeUstanG that these behaYioUs Pay be 
a GiUeFt UesXlt of a Gysle[iF FhilGos loZ self�FonFept anG UepeateG feelings of failXUe. 

3aUents of stXGents Zith Gysle[ia Pay haYe a FognitiYe� ePotional� anG behaYioUal pUoƬle that 
is siPilaU to that of theiU FhilGUen� ZhiFh Fan FUeate anG intensify faPily stUess �%onifaFFi et al. 
2014). The severity of stress depends on whether the student feels like he has social support, 
anG it Pay be inFUeaseG if he has attention�GeƬFit�hypeUaFtiYity GisoUGeU �$'+'� as a Fo�
oFFXUUing FonGition. 6tUess also oFFXUs PoUe fUeTXently in giUls. 
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&onseTXently� foFXsing not only on UePeGiating liteUaFy skills bXt also on stXGentso UelatiYe 
strengths and on building resilience are important components of remediation and promoting 
positiYe oXtFoPes foU stXGents Zith Gysle[ia �+aft� 0yeUs� anG +oeft ������ see ƬgXUe �.�. ,n 
addition, gaining access to supportive resources and building secure emotional bonds with 
FaUegiYeUs� paUents� anG teaFheUs all haYe an iPpoUtant inƮXenFe on a stXGentos PotiYation� 
resilience, and academic outcomes. 

Having close relationships may provide role models and support, and they may allow the child 
to haYe PoUe positiYe peeU anG soFial inteUaFtions. %y FUeating a loZ�FonƮiFt enYiUonPent 
anG pUoPoting positiYe teaFheUsstXGent Uelationships� a FhilGos teaFheU Fan play a key Uole 
in each student’s successful academic outcomes regardless of academic ability (Liew, Chen, 
and Hughes 2010). Teachers should use active methods of teaching social skills, such as role 
playing �'XUlak et al. ������ Paintaining an oUgani]eG FlassUooP� anG keeping gUoXps of  
students small (when possible) to foster closer relationships. 

Cognitive and Socio-Emotional Framework of Dyslexia (Adopted from Haft, Myers, Hoeft. Curr Opin Beh Sci 2016) 

Those without Resilience 

Risks 

Dyslexia 

Secondary Poor Functional Outcome 
• Poor Reading Comprehension 
• Negative Psychosocial Adjustment 

Those with Resilience 

INTERNAL 
• Growth mindset  Risks 
• Hopeful thinking 
• Sense of coherence 
• Locus of control 
• Self determination 
FAMILY Socio-
• Family cohesion  Cognitive 
r 0ateUnal aƪeFt Emotional  Less Severe 

Protective • Strong parental  Protective  Dyslexia 
attachment  Factors 

Factors • Parental support & 
understanding of RD 

PEER/SCHOOL 
• Peer relationships 
• Mentorship  Positive Outcome • Teacher support 
• Small class size 

• Oral language skills 
• Motor skills 
• Task-focused 
behavior 

• Executive functions 
• Interpersonal 
relationships 

• Morphological 
awareness 

• Vocabulary 
• Verbal reasoning 
• Executive functions 
• Grammar 

 

 

Figure 5.1. Cognitive and Socioemotional Framework of Dyslexia. The left panel shows that students at 
risk or those who have the diagnosis of dyslexia may face many challenges. The right panel 
shoZs soPe of the eYiGenFe�baseG pUoteFtiYe faFtoUs that haYe been shoZn to Pake at�Uisk 
oU Gysle[ia stXGents Uesilient to aFaGePiF anG psyFhosoFial GiƯFXlties. 3aUt of this ƬgXUe 
has been reprinted from Current Opinion in Behavioral Sciences; the speFiƬF aUtiFle is p6oFio�
(Potional anG &ognitiYe 5esilienFe in &hilGUen Zith 5eaGing 'isabilitiesq (2016) by Stephanie 
/. +aft� &helsea $. 0yeUs� anG )XPiko +oeft� pp. ���s��� XseG Zith peUPission fUoP (lseYieU. 

MORE INFORMATION 

The article p6oFio�(Potional anG &ognitiYe 5esilienFe in &hilGUen Zith 5eaGing 
Disabilities” explores the factors that build resilience in students who have reading 
disabilities. 
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CHAPTER 6 

When the Concern 
May Not Be Dyslexia 

This chapter covers the 
following topics: 

O   Factors other than 
dyslexia that can 
DƪHFW�VWXGHQWV�
academically 

O   Exclusionary criteria 
listed in federal and 
California law 

O Distinguishing 
dyslexia from other  
reading disabilities 

O   Online sources for  
more information 

The term “extrinsic factors” refers to external factors that can 
partially or fully explain a student’s academic, social, emotional, 
or behavioral strengths and struggles. Extrinsic factors are not 
suggestive of a disability, and they may include sociocultural 
GiƪeUenFes� eFonoPiF GisaGYantage� laFk of instUXFtion oU 
inconsistent schooling, inappropriate instruction, the classroom 
enYiUonPent� anG typiFal seFonG langXage aFTXisition stages. 
6tXGents fUeTXently haYe a ZiGe YaUiety of e[tUinsiF faFtoUs that aƪeFt 

theiU liYes anG� FonseTXently� theiU paUtiFipation anG pUogUess in sFhool. These GiƪeUenFes PXst 
be e[aPineG at an inGiYiGXal leYel �+aPayan et al. ����� *aYiUia anG Tipton �����. 

&alifoUniaos UegXlations peUtinent to iGentiƬFation of a speFiƬF leaUning Gisability UeFogni]e 
the aGYeUse iPpaFt that e[tUinsiF faFtoUs Pay haYe on stXGentso aFhieYePent. They GeƬne the 
exclusionary criteria XnGeU ZhiFh a stXGent Pay not be FonsiGeUeG as haYing a speFiƬF leaUning 
Gisability. These FUiteUia aUe aFaGePiF GiƯFXlties that aUe pUiPaUily the UesXlt of pYisXal� 
heaUing� oU PotoU Gisability� intelleFtXal Gisability� ePotional GistXUbanFe� FXltXUal faFtoUs� 
enYiUonPental oU eFonoPiF GisaGYantage� oU liPiteG (nglish pUoƬFienFyq �Title �� California 
Code of Regulations, Section 3030[b][1][C][3]). 

California Education Code Section 56329 says that a student cannot be determined to have 
a Gisability if the stXGentos GiƯFXlties UesXlt fUoP a p/aFk of appUopUiate instUXFtion in 
UeaGing� inFlXGing the essential FoPponents of UeaGing instUXFtion as GeƬneG in 6eFtion 
6368(3) of Title 20 of the United States Code.q This seFtion of feGeUal laZ GeƬnes the essential 
FoPponents as pe[pliFit anG systePatiF instUXFtion in �$� phonePiF aZaUeness� �%� phoniFs� 
�&� YoFabXlaUy GeYelopPent� �'� UeaGing ƮXenFy� inFlXGing oUal UeaGing skills� anG �(� UeaGing 
comprehension strategies.” 

&onseTXently� FaUefXl FonsiGeUation of eaFh stXGentos baFkgUoXnGtinFlXGing sFhool 
histoUy as Zell as enYiUonPental� FXltXUal� anG eFonoPiF faFtoUstbeFoPes essential in the 
iGentiƬFation of a stXGentos neeGs anG in the seleFtion of the Post appUopUiate inteUYentions. 
,nYestigation of e[tUinsiF faFtoUs shoXlG inFlXGe a UeYieZ of a FhilGos Fase histoUy as Zell as 
information from parents, teachers, and other professionals involved with the student. A few 
extrinsic factors are discussed below. 
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English Learners 

([tUinsiF faFtoUs shoXlG be e[aPineG at the inGiYiGXal leYel giYen speFiƬF faPily� Uegional� 
anG otheU intUa� anG inteUFXltXUal inƮXenFes that Fan aƪeFt stXGents. $lthoXgh a sPall 
percentage of English learners have an intrinsic disability, a vast majority of English learners 
struggle while learning a second language, making a detailed evaluation of this population 
espeFially FUitiFal �+aPayan et al. ����� *aYiUia anG Tipton ������ see FhapteU � foU PoUe 
infoUPation. The 6an 'iego 8niƬeG 6Fhool 'istUiFt has GeYelopeG a &oPpUehensiYe (YalXation 
3UoFess foU (nglish /eaUneUs that inFlXGes a list of e[tUinsiF faFtoUs ZhiFh Pay aƪeFt all 
leaUneUs �*aYiUia anG Tipton ������ 

•    3hysiFal anG psyFhologiFal faFtoUs� sXFh as physiFal health� Pental health� self�esteeP� 
and life experiences 

•   Personal and cultural factors, such as mobility, cultural and community interactions, and 
family circumstances 

•   /angXage GeYelopPent faFtoUs� sXFh as oUal langXage skills� langXage pUoƬFienFy�  
contexts of use, and instructional strategies  

•   Previous and current learning environment factors, such as educational history,  
opportunities to learn, and gaps in attendance and instruction.  

Socioeconomic Status 

To further support the consideration of these environmental factors in the academic progress 
of all students, studies that have investigated the progression of phonemic awareness 
in FhilGUen foXnG that soFioeFonoPiF statXs anG PateUnal eGXFation ZeUe signiƬFantly  
correlated with the level of phonemic awareness of the child. These correlations were found 
to be PXFh stUongeU than those of UaFe oU ethniFity �/onigan et al. ����� )eUnanGe]�)ein anG 
%akeU �����. %eFaXse correlation Goes not eTXate Zith causation, the interpretation of the test 
results of this population must be treated with great care. Further, a prediction of increased 
GiƯFXlty  Zith leaUning phonePiF aZaUeness foU stXGents liYing in a loZ soFioeFonoPiF 
enYiUonPent Goes not Pitigate the neeG foU eƪeFtiYe phonePiF aZaUeness instUXFtion as a 
critical foundation for learning the alphabetic principle, especially for students already known 
to be at Uisk foU UeaGing GiƯFXlties. 

Motivation 

6XFFessfXl stXGents typiFally aUe PotiYateG stXGents. ,f stXGents aUe taXght Zhat they neeG 
to know to become competent readers and writers and how to do what is expected of them, 
they  will be motivated to read and write. Students who appear to be “unmotivated” are usually  
those Zho� Gespite innate intelligenFe anG Fonsistent eƪoUt� aUe Pet Zith Gaily failXUe as they  
struggle to attain success that is never  within their reach. 
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0otiYation is a psyFhologiFal faFtoU that GiUeFtly aƪeFts e[posXUe� pUaFtiFe� anG� 
FonseTXently� the UeaGing pUogUess of all leaUneUs. &hilGUen Zho UeaG Zell tenG to UeaG PoUe 
and often, build their skills, and become better readers. The easier it is for a student to learn 
to UeaG� the PoUe likely it is that the stXGent Zill be PotiYateG. ,n FontUast� FhilGUen Zho UeaG 
poorly tend to read less and irregularly, which hinders further growth of reading skills through 
GeFUeaseG e[posXUe anG pUaFtiFe. 'iƪeUenFes in e[posXUe anG pUaFtiFe haYe a pUofoXnG 
impact on reading achievement and on achievement across all academic areas. 

Distinguishing Dyslexia from Other Reading Disabilities 

0any psyFhologiFal pUoFessing fXnFtions anG inteUaFtions Fan also inƮXenFe the iGentiƬFation 
of speFiƬF leaUning Gisabilities� the iPpaFt of UeaGing Gisabilities sXFh as Gysle[ia� anG 
eGXFational oXtFoPes foU stXGents Zith GeƬFits in UeaGing. ,n aGGition� it is iPpoUtant to note 
that Gysle[ia often Foe[ists Zith otheU GeYelopPental GiƯFXlties anG Gisabilities. 

6eYeUal key pUoFessing fXnFtions that inteUaFt fUeTXently in UeaGing inFlXGe langXage 
processing, processing speed, attention, and memory. To clarify how these various processing 
functions might be related to common reading errors and approach patterns, the following 
tables identify the possible impact that may be observed on reading for the processing 
functions of language, attention, and memory. Analysis of error and approach patterns, 
processing functions, and observed educational outcomes can be an important part of 
pUoGXFing UeFoPPenGations foU inteUYentions that Zill taUget the speFiƬF neeGs of an 
individual student. 
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Use of RtIƽ�

Parents and professionals are encouraged to consider the extent to which extrinsic factors 
aUe pUesent anG signiƬFant as Zell as the e[tent to ZhiFh faFtoUs inteUaFt Zith eaFh otheU 
anG aƪeFt a stXGentos aFhieYePent in sFhool. )oU teaPs iGentifying UeaGing Gisabilities� it 
is important to provide instruction and interventions that systematically rule out extrinsic 
faFtoUs as the pUiPaUy FontUibXtoUs to stXGentso GiƯFXlties. The iPplePentation of 5esponse 
to ,nstUXFtion anG ,nteUYention �5t,ƽ) provides information about a student’s progress after 
she has UeFeiYeG eYiGenFe�baseG instUXFtion. 6XFh infoUPation seUYes to test a stXGentos 
learning potential and helps inform parents and educators about the need for more targeted 
interventions, a change in intensity or duration of instruction, or the provision of special 
education services (see chapter 9 as well). 

MORE INFORMATION 

•  Understood.org published an article to help parents distinguish dyslexia from other 
leaUning Gisabilities� p'ysle[ia� :hat ,t ,s anG ,snotq. 
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CHAPTER 7 

Dyslexia in 
English Learners 

This chapter covers the 
following topics: 

O   The challenges of  
identifying dyslexia 
in English learners 

O   Additional steps that 
need to be taken 
to appropriately  
identify dyslexia in 
students who are 
English learners 

O�� 'HƬQLWLRQV�RI�(QJOLVK�
learners at various 
stages of second 
language acquisition 

O   Predictors for  
dyslexia shared by  
English learners and 
students for whom 
(QJOLVK�LV�WKHLU�ƬUVW�
language 

O   Online sources for  
more information 

Although dyslexia is found in all student populations and in people 
within all cultures and languages, English learners are often 
iGentiƬeG as haYing Gysle[ia PXFh lateU� if eYeU� in FoPpaUison to 
theiU peeUs �5iYeUa et al. ����� :agneU� )UanFis� anG 0oUUis �����. 
This is a signiƬFant pUobleP foU the 6tate of &alifoUnia beFaXse 
neaUly one�foXUth of all (nglish leaUneUs UesiGe in &alifoUnia� anG 
22.8 percent of students attending public schools in California 
are English learners (compared to 9.2 percent of students in the 
United States) (Snyder and Dillow 2015). Furthermore, enrollment of 
English learners in public schools in the United States is outpacing 
the enrollment of students who are not English learners (Education 
Commission of the States 2013). 

,t is GiƯFXlt to GistingXish betZeen pooU (nglish UeaGing skills that 
result from dyslexia and those resulting from reduced exposure to 
(nglish �5iYeUa et al. ����� .lingneU� $Utiles� anG %aUletta �����. 
This GispaUity FontUibXtes to an ineTXality in (nglish pUoƬFienFy 
and educational attainment, leading to income and health disparities for English learner 
popXlations �$PeUiFan 3syFhologiFal $ssoFiation ����� $XgXst anG +akXta ����� (GXFation 
&oPPission of the 6tates ����� )Ua]ieU �����. 

English learners are a diverse group. For those who speak English only, there are reliable 
screeners to predict young students who are at risk for dyslexia or in need of early reading 
inteUYention. ([tenGing these ƬnGings to (nglish leaUneUs is FoPpliFateG GXe to the YaUiability 
in pUioU langXage e[peUienFe� the geneUal laFk of (nglish pUoƬFienFy� the GegUee of lingXistiF 
YaUiability in the ����plXs natiYe langXages spoken by (nglish leaUneUs �=ong anG %ataloYa 
������ anG the laFk of noUPeG PeasXUes anG TXaliƬeG pUaFtitioneUs. 

For these reasons, additional steps must be added to standard procedures to ensure 
appUopUiate iGentiƬFation of Gysle[ia in FhilGUen Zho aUe (nglish /eaUneUs. These steps inFlXGe 
gatheUing the folloZing infoUPation� 
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•   Home background: languages spoken at home, including the language used by parents 
and caregivers from birth 

•   Developmental history: GeYelopPental Pilestones of a FhilG in aFTXiUing the natiYe 
langXage anG (nglishtespeFially as UelateG to the aPoXnt of e[posXUe 

•   Educational history: all prior schooling, both in and outside the United States, with 
speFiƬFs of the langXage anG liteUaFy instUXFtion pUoYiGeG �e.g.� attenGanFe in all 
eGXFational settings� instUXFtional appUoaFhes XseG� anG the setting� ZhiFh inFlXGes the 
si]e of the gUoXp oU FlassUooP� 

•   English language proficiency: English language abilities (speaking, listening, reading, 
spelling� anG ZUiting� assesseG by Xsing noUP�UefeUenFeG PeasXUes anG at PXltiple tiPe 
points 

/iteUaFy skills anG sFhooling e[peUienFes in the ƬUst langXage haYe a stUong eƪeFt on 
academic development in the second language (Collier and Thomas 2002). For example, 
(nglish leaUneUs Pay be neZly aUUiYeG to the 8niteG 6tates Zith aGeTXate sFhooling� neZly  
aUUiYeG to the 8niteG 6tates Zith liPiteG foUPal sFhooling� oU they Pay be long�teUP (nglish 
learners (Freeman, Freeman, and Mercuri 2002). 

•   p1eZly aUUiYeG Zith aGeTXate sFhoolingq aUe stXGents Zho haYe liYeG less than ƬYe yeaUs 
in the 8niteG 6tates anG UeFeiYeG aGeTXate sFhooling in theiU natiYe FoXntUy. $lthoXgh 
these students tend to catch up rapidly  with respect to academics, they may still score low  
on stanGaUGi]eG tests giYen in (nglish. 

•    p1eZly aUUiYeG Zith liPiteG foUPal sFhoolingq aUe stXGents Zho haYe liYeG less than ƬYe 
years in the United States and have experienced interrupted or limited schooling in their  
native country. They present with limited native language literacy, function below grade 
level in mathematics, and have poor overall academic achievement. 

•   An English learner  who is “developing normally” has been in the United States for one to 
ƬYe yeaUs anG is Paking aGeTXate pUogUess in heU (nglish langXage GeYelopPent. 

•   $ plong�teUP (nglish leaUneUq is GeƬneG in Education Code 6eFtion ���.��a���� as folloZs� 
�a���� p/ong�teUP (nglish leaUneUq Peans an (nglish leaUneU to ZhiFh all of the 
folloZing apply� 
�$� ,s enUolleG in any of gUaGes � to ��� inFlXsiYe. 
�%� +as been enUolleG in sFhools in the 8niteG 6tates foU si[  yeaUs oU PoUe. 
�&� +as UePaineG at the saPe (nglish langXage pUoƬFienFy leYel foU tZo oU PoUe 
FonseFXtiYe pUioU  yeaUs� oU has UegUesseG to a loZeU (nglish langXage pUoƬFienFy leYel� 
as GeteUPineG by the (nglish langXage GeYelopPent test iGentiƬeG oU GeYelopeG 
pursuant to Section 60810, or a score determined by the Superintendent on any  
successor test. 
(D) For a pupil in any of grades 6 to 9, inclusive, has scored far below basic or below  
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basiF on the pUioU  yeaUos (nglish langXage aUts stanGaUGs�baseG aFhieYePent test 
administered pursuant to Section 60640, or a score determined by the Superintendent 
on any successor test. 
��� $ pXpil foU  ZhiFh the UeTXiUeG testing UesXlts aUe not aYailable foU eitheU  
subparagraph (C) or (D) of paragraph (1) shall not have that criteria applied and such 
pupil shall not be excluded based on that criteria. 

/ong�teUP (nglish leaUneUs Pay speak (nglish in a Zay that soXnGs ƮXent bXt Pay  
still stUXggle aFaGePiFally. They Pay haYe soPe aGeTXate gUaGes bXt sFoUe loZ on 
stanGaUGi]eG tests anG haYe tUoXble Zith state�PanGateG e[aPs. These stXGents haYe 
also had English as a Second Language (ESL) instruction, English Language Development 
(ELD) instruction, or bilingual instruction, but they may not have received a consistent, 
Zell�aUtiFXlateG pUogUaP of instUXFtion �2lsen anG -aUaPillo ����� )UeePan� )UeePan� anG 
Mercuri 2002). 

•   $ stXGent Zho is pat Uisk of beFoPing a long�teUP (nglish leaUneUq is GeƬneG in Education 
Code 6eFtion ���.��b���� as folloZs� 

�b�{���{p(nglish leaUneU at Uisk of beFoPing a long�teUP (nglish leaUneUq Peans an 
(nglish leaUneU to ZhiFh all of the folloZing apply� 
�$�{,s enUolleG in any of gUaGes � to ��� inFlXsiYe. 
�%�{+as been enUolleG in sFhools in the 8niteG 6tates foU foXU to ƬYe yeaUs. 
�&�{+as sFoUeG at the inteUPeGiate leYel oU beloZ on the pUioU  yeaUos (nglish langXage 
GeYelopPent test iGentiƬeG oU GeYelopeG pXUsXant to 6eFtion ������ oU a sFoUe 
determined by the Superintendent on any successor test. 
�'�{)oU a pXpil in any of gUaGes � to �� inFlXsiYe� has sFoUeG in the foXUth oU Ƭfth yeaU  
at the below basic or far below basic level on the prior  year’s English language arts 
stanGaUGs�baseG aFhieYePent test aGPinisteUeG pXUsXant to 6eFtion ������ oU a sFoUe 
determined by the Superintendent on any successor test. 
���{$ pXpil foU  ZhiFh the UeTXiUeG testing UesXlts aUe not aYailable foU eitheU  
subparagraph (C) or (D) of paragraph (1) shall not have that criteria applied and such 
pupil shall not be excluded based on that criteria. 
���{The 6XpeUintenGent is enFoXUageG to UeYisit a sFoUe GeteUPineG foU any sXFFessoU  
test pursuant to subparagraphs (C) and (D) of paragraph (1) of subdivision (a) and  
subparagraphs (C) and (D) of paragraph (1) of this subdivision after three years of  
assessment data on the successor test. 

Since vocabulary knowledge and phonological awareness are associated with success in 
reading, young English learners who enter school with a limited vocabulary in English and 
liPiteG oU none[istent liteUaFy in theiU natiYe langXage laFk the pUeUeTXisite skills that 
faFilitate UeaGing GeYelopPent �0atheU anG :enGling �����. %eFaXse langXage baFkgUoXnG 
anG e[posXUe aUe enYiUonPental faFtoUs� the GiƯFXlties that these yoXng (nglish leaUneUs 
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Pay GePonstUate shoXlG not be FonfXseG Zith the UeaGing GiƯFXlties of Gysle[ia. ,t is also 
important to remember that young English learners are often learning to read a language that 
they Go not speak pUoƬFiently anG� as UesXlt� haYe GiƯFXlty FonneFting the ZoUGs they UeaG 
Zith theiU Peaning. $FFoUGing to %UiFe anG %UiFe ������� (nglish leaUneUs often stUXggle Zith 
basiF phonePiF aZaUeness anG Pay e[peUienFe UeaGing GiƯFXlties beFaXse they laFk (nglish 
YoFabXlaUy� theUefoUe� (nglish leaUneUs aUe highly likely to e[peUienFe UeaGing GiƯFXlties 
beFaXse of liPiteG (nglish pUoƬFienFy. 

:hen e[tUinsiF faFtoUs aUe UXleG oXt �see FhapteU ��� anG Zhen pUogUess PonitoUing anG  
obseUYation inGiFate that it is neFessaUy� foUPal eYalXation Xsing noUP�UefeUenFeG PeasXUes  
shoXlG folloZ infoUPal infoUPation gatheUing. :hile GiƪeUentiating the Fhallenges of (nglish  
learners from signs that might indicate dyslexia can be a challenge, careful evaluation at the  
eaUliest stage possible is neFessaUy  Zith (nglish leaUneUstMXst as it is foU natiYe (nglish speakeUs.  
Measures of critical foundational skills, such as phonological awareness and rapid naming (two  
major predictors of early reading ability and dyslexia), should be assessed in both the native  
anG (nglish langXagetbeFaXse they aUe stUong inGiFatoUs of lateU liteUaFy oXtFoPe �/inklateU�  
O’Connor, and Palardy 2009), poor in bilingual children with dyslexia, and show corresponding  
neXUal GeƬFits �<oX et al. �����. 0ost signiƬFant� these eaUly liteUaFy skills tUansfeU aFUoss  
langXages �6hXP et al. ����� &¼UGenas�+agan� &aUlson� anG 3ollaUG�'XUoGola �����. 

$GGitional FonsiGeUations Zhen eYalXating (nglish leaUneUs inFlXGe the folloZing itePs� 

•   For a student’s increased comprehension, someone who is competent in the student’s  
native language should administer the evaluation.  

•   :heneYeU possible� the langXage oU  ZUiting systeP to be eYalXateG shoXlG be (nglish 
as well as the student’s native language (especially if the native language is Spanish, for  
ZhiFh Pany noUP�UefeUenFeG tests e[ist�. 

English learners often need extra support during assessment, but these students also need 
extra support in oral language development as a foundation for literacy instruction and 
UeaGing inteUYention �&¼UGenas�+agan �����. The siPilaUities of  ZoUGs in the natiYe langXage 
and English must be explicitly taught, which can lead to expansion of oral language and 
YoFabXlaUy. $GGitional FonsiGeUations aUe listeG beloZ� 

•    ([pliFitly teaFh pUeGiFtable stUXFtXUe to help establish UoXtines� this appUoaFh Zill Pake it 
easieU foU stXGents to XnGeUstanG e[peFtations ZithoXt in�Gepth knoZleGge of (nglish. 

•    5epeat� aGMXst speeG anG FoPple[ity of langXage in oUal pUesentation �instUXFtions  
and explanations), and provide native language support when the student does not  
understand or  whenever needed.  

•    3UoYiGe e[tUa tiPe foU (nglish leaUneUs to pUoFess the (nglish langXage anG haYe sXƯFient 
time to respond. 
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MORE INFORMATION 

•   6an 'iego 8niƬeG 6Fhool 'istUiFt pXblisheG a pUoFess PanXal in ���� titleG CEP­EL: A 
Comprehensive Evaluation Process for English Learners. 

•  %UiFe anG %UiFe ������ pXblisheG a stXGy titleG p,nYestigation of 3honePiF $ZaUeness 
anG 3honiF 6kills in 6panish�(nglish anG (nglish 6peaking .inGeUgaUten 6tXGentsq. 

•  'U. &UiselGa *. $lYaUaGo anG the %ilingXal 6peFial (GXFation 1etZoUk of Te[as oƪeU  
additional information on the topic of  %est 3UaFtiFes in the 6peFial (GXFation 
(YalXation of 6tXGents :ho $Ue &XltXUally anG /ingXistiFally 'iYeUse. 

•   ,n ���� the &alifoUnia 'epaUtPent of (GXFation pXblisheG Improving Education for  
English Learners: Research­Based Approaches. This book provides information on 
eƪeFtiYe� GiƪeUentiateG liteUaFy instUXFtion foU (nglish leaUneUs anG on eGXFating 
English learners with disabilities. The publication can be purchased through the CDE 
:eb site at http���ZZZ.FGe.Fa.goY�Ue�pn�UF�. 
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CHAPTER 8 

Pre-Service and In-Service  
Preparation for Educators 

This chapter covers the 
following topics: 

O   The importance 
of teaching from 
evidence-based 
research on dyslexia 

O   Standards for reading  
teachers that have  
been developed by   
the International 
Dyslexia Association 
(IDA) 

O   The types of  
educators who can  
serve students with 
dyslexia  

O   Online sources for  
more information 

Although the problems experienced by students with dyslexia 
Pay oUiginate Zith neXUobiologiFal GiƪeUenFes� the Post eƪeFtiYe 
treatment for these students and for those who struggle with related 
reading and language problems is skilled teaching. For that reason, 
it is critical that educators receive accurate and current information 
aboXt eYiGenFe�baseG instUXFtional stUategies.  

(ƪeFtiYe FlassUooP instUXFtion infoUPeG by Ueliable UeseaUFh Fan 
prevent or reduce the severity of reading and language problems 
�,'$ �����. TeaFheUs PXst be taXght to iGentify the FhaUaFteUistiFs 
of high�TXality UeseaUFh anG to GistingXish betZeen UeseaUFh that 

is tUXstZoUthy anG UeseaUFh that is Zeak anG ill�infoUPeG �/yon ����� �����. %oth speFial anG 
geneUal eGXFatoUs PXst be pUepaUeG Zith eYiGenFe�baseG UeseaUFh aboXt how children learn, 
why soPe FhilGUen haYe GiƯFXlties� anG how the Post eƪeFtiYe instUXFtional appUoaFhes Fan 
be iGentiƬeG anG iPplePenteG �/yon ����� �����. 

Learning to teach reading, oral language, and written expression is a complex undertaking. 
The FoPpetenFe anG e[peUtise of teaFheUs Fan be FXltiYateG Zith tUaining that ePphasi]es 
the study of reading development, language structure, and individual patterns of language, 
leaUning stUengths� anG Zeaknesses. ,n aGGition� to leaUn to Xse instUXFtional stUategies 
eƪeFtiYely� teaFheUs neeG sXpeUYiseG pUaFtiFXP oppoUtXnities� espeFially if they aUe 
responsible for teaching students with dyslexia. 

The Need for Standards 

$FFoUGing to the ,'$� p$lthoXgh pUogUaPs that FeUtify oU sXppoUt teaFheUs� FliniFians�  
oU speFialists GiƪeU in theiU pUepaUation PethoGologies� teaFhing appUoaFhes� anG  
oUgani]ational pXUposes� they shoXlG asFUibe to a FoPPon set of pUofessional stanGaUGs  
foU the beneƬt of the stXGents ZhoP they seUYe. &oPplianFe Zith these stanGaUGs shoXlG  
assure the public that individuals who teach in public and private schools, as well as those  
Zho teaFh in FliniFs� aUe pUepaUeG to iPplePent sFientiƬFally baseG anG FliniFally pUoYen  
pUaFtiFesq �,'$ �����. 
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To that enG� the ,'$ ������ GeYelopeG pUofessional Knowledge and Practice Standards for  
Teachers of Reading that provide recommendations for classroom educators and for dyslexia 
specialists. These standards include both content knowledge and information about the 
application of the standards. 

The stanGaUGs foU FlassUooP eGXFatoUs FoYeU the folloZing topiFs� 

Section I: Knowledge and Practice Standards 

A. )oXnGation &onFepts aboXt 2Ual anG :Uitten /angXage 

B. Knowledge of the Structure of Language 

C-1. 6tUXFtXUeG /angXage TeaFhing� 3honology 

C-2. 6tUXFtXUeG /angXage TeaFhing� 3honiFs anG :oUG 5eFognition 

C-3. 6tUXFtXUeG /angXage TeaFhing� )lXent� $XtoPatiF 5eaGing of Te[t 

C-4. 6tUXFtXUeG /angXage TeaFhing� 9oFabXlaUy 

C-5. 6tUXFtXUeG /angXage TeaFhing� Te[t &oPpUehension 

C-6. 6tUXFtXUeG /angXage TeaFhing� +anGZUiting� 6pelling� anG :Uitten ([pUession 

D. ,nteUpUetation anG $GPinistUation of $ssessPents foU 3lanning ,nstUXFtion 

E. Knowledge of Dyslexia and Other Learning Disorders 

Section II: *XiGelines 3eUtaining to 6XpeUYiseG 3UaFtiFe of TeaFheUs :ho :oUk in 6Fhool 6ettings 

6peaU�6ZeUling anG %UXFkeU ������ sXggest that if pUe�seUYiFe teaFheUs ZeUe giYen the  
oppoUtXnity to aFTXiUe basiF foXnGational knoZleGge of (nglish langXage stUXFtXUe�  
they  would have the opportunity to develop expertise in individual interventions and  
iPplePentation of instUXFtional stUategies GXUing in�seUYiFe staƪ GeYelopPent. $gain� a  
FUitiFal elePent in the eGXFation of both pUe�seUYiFe anG in�seUYiFe teaFheUs is the neeG  
foU the oppoUtXnity to pUaFtiFe the aFTXiUeG FonFeptXal anG foXnGational knoZleGge XnGeU  
sXpeUYiseG FonGitions �1ess anG 6oXthall ����� 6peaU�6ZeUling anG %UXFkeU �����. 

The Need for a Variety of Engaged Educators 

There is a great need for all educators and related service providers to be prepared to meet the  
neeGs of stXGents Zith Gysle[ia� inFlXGing speeFh�langXage pathologists� sFhool psyFhologists�  
school counselors, school administrators, and paraprofessionals. This preparation should  
be pUoYiGeG both at the pUe�seUYiFe anG in�seUYiFe leYels. TheUe neeGs to be a FoPPitPent  
on the part of university teacher preparation and educational credentialing programs to  
prepare individuals to directly address the needs of students with dyslexia in the classroom.  
Appropriate recognition and treatment of dyslexia are the responsibility of all educators and  
support personnel in a school system, not just the reading or special education teacher. 
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Speech-language pathologists (SLPs). These pUofessionals UeFeiYe pUe�seUYiFe tUaining 
that pUepaUes theP to sXppoUt stXGents Zith Gysle[ia anG otheU types of langXage�baseG 
UeaGing Gisabilities. $FFoUGing to the $PeUiFan 6peeFh�/angXage�+eaUing $ssoFiation 
(2001) position statement, SLPs have a major role and responsibility to play in supporting 
both spoken language skills (listening and speaking) and written language skills (reading 
anG ZUiting� in inGiYiGXals. 6/3s UeFeiYe speFiƬF pUe�seUYiFe tUaining that pUepaUes theP to 
be sXppoUtiYe teaP PePbeUs in the pUeYention� iGentiƬFation� assessPent� anG inteUYention 
of students with reading disabilities, including dyslexia, through direct intervention and 
collaboration with other educators. 

School psychologists and school counselors. 5egaUGing stXGents Zith Gysle[ia anG 
other learning challenges, the role of school psychologists and school counselors is a critical 
yet often XnUeFogni]eG one. :ilson anG &olPaU ������ sXggest that sFhool FoXnseloUs aUe 
iPpoUtant pUofessionals in aGYising stXGents Zith Gysle[ia Zho e[hibit pooU self�esteeP� 
behavior challenges, and a lack of interest in school. They also state that school counselors 
anG sFhool psyFhologists aUe often XnaZaUe of the UeseaUFh�baseG pUaFtiFe foU UeaGing 
inteUYention anG� FonseTXently� aUe not pUepaUeG to fXlly XnGeUstanG the Fhallenges 
e[peUienFeG by inGiYiGXal stXGents Zho aUe stUXggling to leaUn to UeaG. :ilson anG &olPaU 
(2008) recommend that school counselors learn about the elements of phonological and 
phonemic awareness and phonics in addition to the socioemotional needs of these students. 

School administrators. &UaZfoUG anG ToUgesen ������ iGentiƬeG stUong leaGeUship as a 
signiƬFant tUait in the sXFFessfXl sFhools of )loUiGaos 5eaGing )iUst pUoMeFt. The elePents 
iGentiƬeG in theiU stXGy highlight the aUeas of foFXs foU the pUepaUation of sFhool pUinFipals. 
They include deep knowledge of students and reading programs, the use of data, and 
aGGUessing the neeGs of teaFheUs� these elePents shoXlG be a PaMoU foFXs of both pUe�seUYiFe 
anG FontinXing in�seUYiFe pUepaUation of sFhool pUinFipals. ,n otheU ZoUGs� the pUinFipal is the 
instructional leader when it comes to reading instruction and reading interventions. 

Paraprofessionals. TheUe is liPiteG UeseaUFh on the eƪeFtiYeness of paUapUofessionals at 
identifying and teaching struggling readers and students with other learning challenges (Lane 
et al. ����� :alkeU anG 6Pith �����. 1eYeUtheless� it is UeFogni]eG that theUe is potential 
beneƬt foU pUepaUing paUapUofessionals if they UeFeiYe e[tensiYe tUaining in Xsing UeseaUFh�
based reading interventions (Samson, Hines, and Li 2015). 
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MORE INFORMATION 

•  %oth the ,'$ anG the ,nteUnational 0XltisensoUy 6tUXFtXUeG /angXage (GXFation 
&oXnFil �,06/(&�  aFFUeGit tUaining FoXUses that inFoUpoUate eYiGenFe�baseG FXUUiFXla 
foU teaFhing UeaGing anG ZUitten e[pUession to stXGents Zith Gysle[ia. The ,'$ 
maintains lists of  8niYeUsity 3UogUaPs $FFUeGiteG by ,'$ and ,nGepenGent TeaFheU  
TUaining 3UogUaPs $FFUeGiteG by ,'$. 

•   The &enteU foU (ƪeFtiYe 5eaGing ,nstUXFtion �&(5,�  Zas foXnGeG by the ,'$ anG 
oƪeUs aFFUeGiteG inGepenGent teaFheU tUaining pUogUaPs. 9isit the &(5, :eb site 
for additional information about the purpose of the center and its teacher training 
programs. 

•   The )loUiGa &enteU foU 5eaGing 5eseaUFh at Florida State University provides 
UesoXUFes anG PateUials to eGXFatoUs. ,n aGGition� the FenteU has paUtneUeG Zith 
the 8niYeUsity of 2Uegon anG 50& 5eseaUFh &oUpoUation to FUeate the 1ational 
&oPpUehensiYe &enteU to ,PpUoYe /iteUaFy foU 6tXGents Zith 'isabilities. 
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CHAPTER 9 

Screening and 
Assessment for Dyslexia 

This chapter covers the 
following topics: 

O   The need for early  
LGHQWLƬFDWLRQ�
and intervention 
for  students with 
dyslexia 

O   The importance of  
universal screening 
when students are 
in general education 
classrooms 

O   The use of a Multi-
tiered System 
of Support and 
Response to 
Intervention and 
Instruction 

O   The essential 
components of  
reading, writing, and 
spoken language 
to be screened and 
comprehensively  
assessed 

O   Assessing English 
learners for dyslexia 

O Collecting 
information about 
a family history of  
dyslexia 

O   Online sources for  
more information 

$s of ����� �� peUFent of foXUth�gUaGe stXGents in &alifoUnia ZeUe 
reading below basic achievement levels compared with 32 percent 
nationally, according to the National Assessment of Educational 
Progress (National Center for Education Statistics 2015). For the same 
yeaU� �� peUFent of foXUth�gUaGe stXGents Zith Gisabilities in &alifoUnia 
ZeUe UeaGing beloZ basiF aFhieYePent leYels� nationally� that ƬgXUe 
was 67 percent (National Center for Education Statistics 2015). 

The Ueasons foU this oYeUall laFk of pUoƬFienFy in UeaGing aFhieYePent 
are complex, with various contributing factors involved. One of the 
greatest contributing factors to lower achievement scores in reading 
is the laFk of eaUly anG aFFXUate iGentiƬFation of stXGents Zith 
dyslexia. According to a study published in The Journal of Pediatrics, 
the achievement gap between students with dyslexia and typical 
UeaGeUs is eYiGent as eaUly as ƬUst gUaGe �)eUUeU et al. �����. 1ot 
only does this gap persist into adolescence, but the trajectories of 
the comparison data of the two populations never converge. The 
UeseaUFheUs noteG that the GiƪeUenFes betZeen the tZo gUoXps paUe 
not so much a function of increasing disparities over time but instead 
beFaXse of GiƪeUenFes alUeaGy pUesent in ƬUst gUaGe betZeen typiFal 
and dyslexic readers” (Ferrer et al. 2015). The study underscores 
the iPpoUtanFe of eaUly iGentiƬFation of stXGents Zith Gysle[ia anG 
FonFlXGes by saying that p,PplePenting eƪeFtiYe UeaGing pUogUaPs 
as eaUly as kinGeUgaUten oU eYen pUesFhool oƪeUs the potential to 
close the achievement gap” (Ferrer et al. 2015). 

'ysle[ia Fan haYe a Uange of seYeUity anG Pay look GiƪeUent at YaUioXs stages of life anG 
eGXFation. )oU this Ueason� soPe people aUe not iGentiƬeG as haYing Gysle[ia Xntil they aUe 
teenageUs oU aGXlts� anG soPe aUe neYeU iGentiƬeG. :hen sFUeening foU oU attePpting to 
identify individuals with dyslexia, it is important to look at multiple symptoms and indicators 
as opposeG to only a single syPptoP oU inGiFatoU. This is tUXe foU the folloZing Ueasons� 
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•   No single symptom or indicator is perfectly predictive of dyslexia because of measurement 
error (Francis et al. 2005). This problem is reduced when multiple symptoms or indicators 
are assessed. 

•   The Zay in ZhiFh Gysle[ia e[pUesses itself UeƮeFts the aFtions anG inteUaFtions of PXltiple 
risk and protective factors that can be genetic and environmental (Pennington 2006). 

•   The XniTXe leaUning histoUies of inGiYiGXal UeaGeUs Fan aƪeFt the pUesenFe of a speFiƬF 
indicator. For example, an individual who has been remediated intensively may become 
UelatiYely aFFXUate at GeFoGing inGiYiGXal ZoUGs bXt laFk the ƮXenFy UeTXiUeG foU  
successful comprehension. 

•   At the college level, it is not unusual to have a student with a history of dyslexia who 
has UesponGeG sXFFessfXlly to inteUYention anG is able to GeFoGe ZoUGs Zith sXƯFient 
accuracy. However, the student may continue to struggle with spelling, writing, or reading 
GiƯFXlt PateUial ƮXently. 

.H\�'HƬQLWLRQV�

Screening. Screenings are conducted with all students in their general education classrooms 
as part of the typical instruction. Screenings may include checklists, work samples, 
FXUUiFXlXP�baseG assessPent tools� anG infoUPal oU foUPal stanGaUGi]eG aFhieYePent tools. 
The Xse of a sFhoolZiGe� PXlti�tieUeG systeP of sXppoUt �GisFXsseG lateU in this FhapteU� 
Pay assist eGXFatoUs in GeteUPining ZhetheU inGiYiGXal stXGents UeTXiUe PoUe intensiYe 
interventions. A screening is not a diagnostic assessment. 

Assessment. Assessments gather data through observation, interviews, and formal and 
informal testing. Assessments are initially conducted with individual students (with parental 
consent) to determine whether the student may need special education. Assessments 
at public schools are conducted by professionals such as school psychologists, special 
eGXFatoUs� peGiatUiFians� speeFh�langXage pathologists� anG UeaGing speFialists. 

Progress monitoring.  As interventions are implemented in a student’s education,  
theiU eƪeFtiYeness in faFilitating the stXGentos aFaGePiF pUogUess shoXlG be PonitoUeG.  
The data gathered during progress monitoring should help educators determine the  
eƪeFtiYeness anG beneƬt of the inteUYention. The &enteU on 5esponse to ,nteUYention at  
$PeUiFan ,nstitXtes foU 5eseaUFh GeƬnes this teUP as folloZs� p3UogUess PonitoUing is XseG  
to assess stXGentso aFaGePiF peUfoUPanFe� to TXantify a stXGent Uate of iPpUoYePent oU  
UesponsiYeness to instUXFtion� anG to eYalXate the eƪeFtiYeness of instUXFtion. 3UogUess  
monitoring can be implemented with individual students or an entire class” (Center on  
5esponse to ,nteUYention �����. 
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Universal Screening in the General Education Setting 

“Universal screening” means that all stXGents aUe sFUeeneG� the entiUe gUaGe leYel oU the 
entiUe FlassUooP. 6FUeening foU FhilGUen at Uisk foU Gysle[ia is a FUitiFal ƬUst step in the 
iGentiƬFation of anG eƪeFtiYe inteUYention foU stXGents Zith Gysle[ia. ,t is iPpoUtant that the 
teacher, who knows the student well, be involved and that the screening instrument has good 
psyFhoPetUiF pUopeUties �e.g.� gooG sensitiYity anG speFiƬFity� anG has been shoZn to be 
eƪeFtiYe. 6FUeenings shoXlG be FonGXFteG as oXtlineG beloZ� 

•  :ho is Uesponsible foU XniYeUsal sFUeening" *eneUal eGXFation teaFheUs� UeaGing  
speFialists� anG 5esponse to ,nteUYention �5t,� speFialists Fan all aGPinisteU XniYeUsal  
screening tests. Screenings should be conducted by spring during kindergarten and 
FontinXe eaFh yeaU as a stXGent pUogUesses thUoXgh sFhool. :hen iPplePenteG Zith 
aGeTXate tUaining� XniYeUsal sFUeening tools Fan help eGXFatoUs to sXppoUt stXGentso 
neeGs eaUly. The Gata Zill then be XseG Zithin the pgUaGe�leYel teaPsq to Pake GeFisions 
about each student’s education. Following the initial intervention and data collection, the 
ne[t leYel of inteUYention inFlXGes the stXGentos paUents� speFialists in leaUning� UeaGing� 
anG speeFh�langXage� anG psyFhologists� if neFessaUy. 

•  :hat Zill be XseG to sFUeen stXGents" 8niYeUsal sFUeening tools neeG to be eYiGenFe�
based and user friendly to provide data that support early intervention. For each grade 
leYel� it is iPpoUtant that sFUeenings taUget the folloZing aUeas� phonePiF aZaUeness� 
letteU naPing� soXnG�syPbol FoUUesponGenFe� single ZoUG GeFoGing foU Ueal anG pseXGo�
ZoUGs� sight�ZoUG UeFognition� UapiG naPing foU letteUs anG nXPbeUs� spelling� listening 
FoPpUehension anG oUal e[pUession� UeaGing FoPpUehension �if appliFable�� oUal UeaGing 
ƮXenFy� anG ZUitten e[pUession� inFlXGing hanGZUiting �see appenGi[ $ foU a list of 
screening tools). 

•  :hen Zill the sFUeenings be XseG" 8niYeUsal sFUeening tools shoXlG be XseG Zith all  
students beginning in kindergarten and should continue every year.  

To identify students with dyslexia as early as kindergarten, districts can implement a 
FoPpUehensiYe� FollaboUatiYe appUoaFh to sFUeening all stXGents thUoXgh a PXlti�tieUeG 
systeP of sXppoUt. :hen stXGents aUe iGentiƬeG as neeGing PoUe inGiYiGXali]eG instUXFtion� 
the ne[t leYel of instUXFtion is GeliYeUeG in a PoUe speFiali]eG PoGel� ZhiFh FoXlG be a 
sPall�gUoXp setting� Zith a PoUe highly tUaineG pUofessional� anG by Xsing PoUe intensiYe 
intervention strategies. The goal of the process is to systematically identify students’ 
leaUning neeGs thUoXgh the iPplePentation of eYiGenFeG�baseG instUXFtion anG assessPent 
speFiƬFally GesigneG foU stXGents Zith Gysle[ia. This sFUeening Fan be FonGXFteG Zith a 
pUoFess inYolYing 5esponse to ,nteUYention anG ,nstUXFtion �5t,ƽ� oU a 0Xlti�TieUeG 6ysteP of 
Support (MTSS) by using tools that are already in place for most California school districts. 
3Ue� anG post�assessPents PXst be XseG to GeteUPine ZhetheU the pUoYiGeG sXppoUts aUe 
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beneƬFial to the stXGent. ,f stXGents aUe not Paking aGeTXate pUogUess in a tiPely PanneU� 
the team needs to reevaluate the current interventions in place. 

Multi-Tiered System of Support 

,n a “Dear Colleague” letter presenting guidance on dyslexia� the feGeUal 2ƯFe of 6peFial  
(GXFation anG 5ehabilitatiYe 6eUYiFes �26(56� GeƬneG a PXlti�tieUeG systeP of sXppoUt as a  
psFhool�ZiGe appUoaFh that aGGUesses the neeGs of all stXGents� inFlXGing stUXggling leaUneUs  
and students with disabilities, and integrates assessment and intervention within a multilevel  
instUXFtional anG behaYioUal systeP to Pa[iPi]e stXGent aFhieYePent.q The letteU also notes  
that 0T66 pPay be XseG to iGentify FhilGUen sXspeFteG of haYing a speFiƬF leaUning Gisabilityq  
by providing an instructional framework through which schools can “identify students  
at Uisk foU pooU leaUning oXtFoPes� inFlXGing those Zho Pay haYe Gysle[ia� PonitoU theiU  
pUogUess� pUoYiGe eYiGenFe�baseG inteUYentions� anG aGMXst the intensity anG natXUe of those  
interventions depending on a student’s responsiveness.” The letter also states that “Children  
who do not, or minimally, respond to interventions must be referred for an evaluation to  
GeteUPine if they aUe eligible foU speFial eGXFation anG UelateG seUYiFesq �26(56 �����. 

,n &alifoUnia� 0T66 is GeƬneG as pan integUateG� FoPpUehensiYe fUaPeZoUk that foFXses 
on >the &oPPon &oUe 6tate 6tanGaUGs@� FoUe instUXFtion� GiƪeUentiateG leaUning� stXGent�
FenteUeG leaUning� inGiYiGXali]eG stXGent neeGs� anG the alignPent of systePs neFessaUy foU  
all students’ academic, behavioral, and social success” (California Department of Education 
[CDE] 2016b). California has a long history of providing numerous systems of support, 
inFlXGing inteUYentions Zithin the 5t,ƽ pUoFesses� sXppoUts foU speFial eGXFation� Title ,� anG 
Title ,,,� anG sXppoUt seUYiFes foU (nglish leaUneUs� $PeUiFan ,nGian stXGents� anG those in 
gifteG anG talenteG pUogUaPs. 0T66 oƪeUs the potential to FUeate neeGeG systePatiF Fhange 
thUoXgh intentional Gesign anG UeGesign of seUYiFes anG sXppoUts that TXiFkly iGentify anG 
match the needs of all students (CDE 2016b). 

Response to Intervention and Instruction 

The ,nGiYiGXals Zith 'isabilities (GXFation $Ft Zas aPenGeG in ���� to inFlXGe alteUnatiYe 
Peans of iGentifying stXGents foU a speFiƬF leaUning Gisability besiGes the tUaGitional ,4�
aFhieYePent GisFUepanFy PoGel. 2ne alteUnatiYe� p5esponse to ,nteUYention�q is GesigneG 
to be a FollaboUatiYe� FoPpUehensiYe� PXlti�tieUeG systeP foU iGentifying stXGents Zho aUe 
struggling academically and providing them with appropriate interventions before referral for  
special education. 

The 1ational 5eseaUFh &enteU on /eaUning 'isabilities ������ GeƬnes 5esponse to  
,nteUYention as pan assessPent anG inteUYention pUoFess foU systePatiFally PonitoUing  
stXGent pUogUess anG Paking GeFisions aboXt the neeG foU instUXFtional PoGiƬFations oU  
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inFUeasingly intensiƬeG seUYiFes Xsing pUogUess PonitoUing Gata.q :hetheU UefeUUeG to as  
5esponse to ,nteUYention anG ,nstUXFtion� a 0Xlti�tieUeG 6ysteP of 6XppoUt� oU tieUeG oU  
leveled intervention, the goal of the process is to systematically identify student learning  
neeGs thUoXgh the iPplePentation of eYiGenFeG�baseG instUXFtion anG assessPent. 

,n &alifoUnia� the 'epaUtPent of (GXFation e[panGeG the teUP 5esponse to ,nteUYention to 
inFlXGe the ZoUG pinstUXFtionq in oUGeU to ePphasi]e the fXll speFtUXP of instUXFtion� fUoP 
geneUal to intensiYe. 5esponse to ,nstUXFtion anG ,nteUYention is GeƬneG as pa systePatiF� 
Gata�GUiYen appUoaFh to instUXFtion that beneƬts eYeUy stXGent. 5t,ƽ integrates resources 
from general education . . . and special education through a comprehensive system of core 
instUXFtion anG tieUeG leYels of inteUYentions to beneƬt eYeUy stXGentq �&'( ����F�. 

Venn Diagram of MTSS and RtIƽ�

The folloZing ƬgXUe Gisplays siPilaUities anG GiƪeUenFes betZeen &alifoUniaos 0T66 anG 
5t,ƽ pUoFesses. %oth Uely on 5t,ƽos Gata gatheUing thUoXgh XniYeUsal sFUeening� Gata�GUiYen 
GeFision Paking� anG pUobleP�solYing teaPs� anG both aUe foFXseG on the &oPPon &oUe 
State Standards. However, the MTSS process has a broader approach, addressing the needs 
of all students by aligning the entire system of initiatives, supports, and resources and by  
implementing continuous improvement processes at all levels of the system. 

   
 

 

   

 

CA MTSS 

RtI²  •  Addresses the needs 
of ALL Students 

•  Aligns the entire system 
of initiatives, supports, 
and resources 

•  Implements continuous 
improvement processes at 
all levels of the system 

•  Universal screening 
•  Multiple tiers of 
intervention 

•  Data-driven decision 
making 

•  Problem-solving 
teams 

•  Focus on CCSS 

Figure 9.1.  6iPilaUities anG GiƪeUenFes betZeen &alifoUniaos 0T66 anG 5t,ƽ pUoFesses. This ƬgXUe is also 
viewable through the &alifoUnia 'epaUtPent of (GXFation :eb site. 
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:ith UegaUG to the assessPent anG iGentiƬFation of stXGents Zith Gysle[ia� the assessPents 
administered through a tiered intervention process can be completed in the general 
education setting, before referral for a special education assessment, to determine whether 
a student may meet eligibility criteria for special education services under the category of a 
speFiƬF leaUning Gisability �6/'�. The assessPent pUoFess Zithin a tieUeG inteUYention systeP 
Pay UesePble that pUoposeG by 2gonsky ������� 

Tier 1 Universal Screening. A universal screening applies to all students. All students 
shoXlG be sFUeeneG in kinGeUgaUten anG no lateU than ƬUst gUaGe. 6XbseTXently� stXGents 
shoXlG paUtiFipate in high�TXality� UeseaUFh�baseG UeaGing instUXFtion in the geneUal 
education setting. 

Tier 2 Progress Monitoring: Targeted Small-Group Intervention. Students with 
targeted skill needs in the areas of reading, spelling, and writing (approximately 15 percent 
of the stXGent popXlation� UeFeiYe PoUe intensiYe instUXFtiontfoU e[aPple� sPall�gUoXp 
instUXFtion in Xp to thUee of the foXnGational UeaGing skills� thUee to ƬYe Gays peU Zeek� �� to 
40 minutes per session, in addition to core curriculum instruction (National Association of 
(lePentaUy 6Fhool 3UinFipals �����. The iGeal eGXFatoU�to�stXGent Uatio is one eGXFatoU to 
ƬYe stXGents. 

A reasonable duration for the intervention would be four to eight weeks. These students 
are then assessed in targeted areas one to two times a week with materials that are at 
their instructional level. Tier 2 and Tier 3 interventions are sometimes provided by other 
pUofessionals� sXFh as speeFh�langXage pathologists� 5t, inteUYention speFialists� UeaGing 
speFialists� oU paUapUofessionals. ,f a stXGent has been UefeUUeG to TieU � inteUYentions 
beFaXse of heU Gysle[ia sFUeening� it is iPpoUtant that the stXGent UeFeiYe an eYiGenFe�
baseG� PXltisensoUy� GiUeFt� e[pliFit� stUXFtXUeG� anG seTXential appUoaFh to instUXFtion �see 
FhapteU ���. ,n aGGition� eYiGenFe�baseG teFhniTXes anG stUategies GesigneG to taUget speFiƬF 
langXage GeƬFits �e.g.� phonologiFal aZaUeness� Pay be iPplePenteG. 

Tier 3 Individualized Intervention with Intensified Progress Monitoring. Students 
with the most intensive needs (approximately 2 to 5 percent of the student population) 
receive even more intensive instruction (e.g., instruction that focuses on fewer skills and 
provides extended daily sessions in addition to core curriculum instruction) over a period of 
foXU to eight Zeeks. The iGeal eGXFatoU�to�stXGent Uatio is one to thUee. 6tXGent pUogUess 
in targeted areas is documented and monitored three times a week with materials that are 
appropriate for their instructional level. The decision to make a special education referral is 
the Uesponsibility of the inGiYiGXali]eG eGXFation pUogUaP �,(3� teaP oU inteUYention teaP anG 
the parents or guardians of the student. 

The continuous monitoring of the data in reading, writing, and spelling helps school teams 
to determine whether students are responding to the instruction and intervention provided. 
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6tXGents Zho aUe not shoZing gUoZth Pay UeTXiUe instUXFtional aGMXstPents beyonG the FoUe 
curriculum and may need special education services. School teams may then decide to refer  
these students for formal psychoeducational assessment to determine whether they meet the 
eligibility FUiteUia foU speFial eGXFation XnGeU the FategoUy of pspeFiƬF leaUning Gisability.q ,t 
shoXlG be noteG� hoZeYeU� that 5t,ƽ cannot be used to delay or deny a timely initial evaluation 
to determine whether a child is a student with a disability and, therefore, eligible for special 
eGXFation anG UelateG seUYiFes �26(56 �����. 

Progress Monitoring 

$ll teaFheUs neeG to be infoUPeG aboXt the pUogUess PonitoUing tools they aUe UeTXiUeG to 
use or they choose to use. Particularly, teachers must understand these aspects of progress 
PonitoUing� 

•  Patterns of strengths and weaknesses

•    The speFiƬF FoPponents of a skill that aUe assesseG �UegaUGless of the naPe oU label of the
subtest) and how each skill is assessed

•  How the outcome measure is related to what is being taught in the classroom

•   :hat a line on a gUaph inGiFating pUogUess Peans speFiƬFally �not geneUally� foU the
student

•   :hat a line on a gUaph inGiFating UegUession Peans speFiƬFally �not geneUally� foU the
student

Screening and Assessment by Skill Area 

Table 9.1 provides a graphic way of listing the essential skills that can be tested when 
determining whether a student might be at risk for dyslexia. 
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Table 9.1. Essential components of reading, writing, and spoken language for screening and 
comprehensive assessment 

SKILL DEFINITION AND EXAMPLES HOW IT LOOKS IN DYSLEXIA 

ESSENTIAL FOR ASSESSMENT 

Ph
on

ol
og

ic
al

 A
w

ar
en

es
s

in
cl

ud
in

g 
Ph

on
em

ic
 A

w
ar

en
es

s Phonological Awareness refers to an individual’s 
awareness of and access to the sound structure of oral 
langXage. ,t is the XnGeUstanGing that spoken langXage 
can be divided into smaller units (i.e., words, syllables, 
onset�UiPe� anG phonePes� anG that those Xnits Fan be 
iGentiƬeG anG PanipXlateG. 6tXGents aUe initially PoUe 
pUoƬFient Zith peUFeiYing these laUgeU Xnits �e.g.� ZoUGs� 
than inGiYiGXal soXnGs �e.g.� phonePes�. 5hyPing is also 
a task of phonological awareness. 

Examples: 

Rhyming. Tell Pe a ZoUG that UhyPes Zith �top�. 
(/hop/, /mop/). 

Syllable Blending. %lenG these syllables to pUonoXnFe a 
Zhole ZoUG� �ta� �ble� (/table/) 

Phonemic awareness is a subset of phonological 
aZaUeness that UefeUs speFiƬFally to the XnGeUstanGing of 
and ability to manipulate the discrete, individual sounds 
of language called phonemes. The critical phonemic 
awareness skills that serve as a foundation for beginning 
reading are segmentation, blending, and manipulation. 

'iƯFXlty in phonologiFal aZaUeness� 
especially phonemic awareness, is 
one of the best predictors of dyslexia 
and a key predictor of early literacy 
aFTXisition. 5XGiPentaUy ability to 
blend, segment, and manipulate 
phonemes within words and syllables 
is a pUeUeTXisite foU understanding 
phoniFs �gUaphePesphonePe 
assoFiation foU ZoUG iGentiƬFation 
anG phonePesgUaphePe assoFiation 
for spelling). These basic skills 
of blending, segmenting, and 
manipulating phonemes facilitate 
students’ understanding of the “place 
YalXeq of the seTXenFe of gUaphePes 
and phonemes within words. 

However, there are some students with 
dyslexia who do not necessarily have 
poor phonological awareness. There 
is a stronger neurobiological (genetic) 

Examples: 

Phoneme Segmentation. Pronounce all the phonemes 
�speeFh soXnGs� in �Fat�� (/k/ /a/ /t/). 

Phoneme Blending. %lenG these phonePes �speeFh 
soXnGs� to pUonoXnFe a Zhole ZoUG� �b� �l� �a� �s� �t�� 
(/blast/). 

Phoneme Isolation. ,Gentify the initial� Ƭnal� anG PeGial 
soXnGs in ZoUGs. :hat is the last phonePe �soXnG� in 
�Gog�" (/g/) 

Phoneme Deletion. 6ay �skip� ZithoXt �k�. (/sip/) 

basis than environmental basis to 
phonological processing. 

Ra
pi

d 
N

am
in

g:
Le

tt
er

s,
 N

um
be

rs
, 

C
ol

or
s,

 O
bj

ec
ts The ability to TXiFkly naPe �label� FoPPon obMeFts� 

FoloUs� Gigits� anG letteUs pUesenteG YisXally. 5apiG 
naming of digits and letters is more closely associated 
Zith leaUning to UeaG� hoZeYeU� foU yoXngeU stXGents Zho 
do not yet know letter or number names, assess naming 
for objects, colors, shapes, etc. Phonological processing 
is UeTXiUeG foU UapiG naPing bXt aGGitionally UeTXiUes 
e[eFXtiYe fXnFtioning� attention� anG ƮXenFy� aPong 
other abilities. 

A strong predictor of dyslexia and 
eaUly liteUaFy aFTXisitiontbXt less so 
than phonemic awareness or alphabet 
knoZleGge. ,t is likely that those 
Zith GiƯFXlties in both phonePiF 
awareness and rapid naming have 
more severe forms of dyslexia. 
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 Table 9.1. (continued) 

SKILL DEFINITION AND EXAMPLES HOW IT LOOKS IN DYSLEXIA 

A
lp

ha
be

t
K

no
w

le
dg

e Ability to name individual letters.  One of the best predictors of dyslexia 
and a key predictor of early literacy 
aFTXisition. 

G
ra

ph
em

e–
Ph

on
em

e 
an

d
Ph

on
em

e–
G

ra
ph

em
e

A
ss

oc
ia

ti
on Grapheme–Phoneme Association is the ability to 

associate graphemes with the phonemes they spell. 

Examples: �h! spells �h� as in �hoXse�. �ee! spells �î� as 
in �feet�. 

Phoneme–Grapheme Association is the ability to 
associate phonemes with the graphemes that spell them. 

Examples: �Fh� is spelleG Zith �Fh! as in �chaiU�. 
�oi� is spelleG Zith �oi! as in �boil�. 

'iƯFXlties in gUaphePesphonePe anG 
phonePesgUaphePe assoFiation aUe 
hallmark signs of dyslexia. There is a 
GiUeFt Uelationship betZeen GiƯFXlties 
in phonological processing and 
GeYelopPent of gUaphePesphonePe 
anG phonePesgUaphePe assoFiations. 

Si
ng

le
 W

or
d 

D
ec

od
in

g 
of

 R
ea

l W
or

ds
 a

nd
 

Pr
ed

ic
ta

bl
e 

N
on

w
or

ds Decoding of real words is the ability to use systematic 
decoding strategies to accurately identify and pronounce 
Ueal ZoUGs thUoXgh gUaphePesphonePe assoFiation. 

Decoding of nonwords (pseudo-words) is the ability to 
aXtoPatiFally iGentify �pUonoXnFe� pUeGiFtable pseXGo�
words correctly when presented with a list. 

Examples: <op> <mest> <plig> <greb>. 

'ysle[ia inYolYes a speFiƬF GiƯFXlty 
in ZoUG anG nonZoUG �pseXGo�
word) decoding that is based on 
a weakness in the phonological 
aspect of language. There is a direct 
Uelationship betZeen GiƯFXlties in 
gUaphePesphonePe anG phonePes 
grapheme associations and these 
decoding abilities. 

Re
ad

in
g 

C
om

pr
eh

en
si

on The understanding of what is read aloud or silently. 
Should consider both narrative and expository texts and 
assess both literal (explicit) and inferential (implicit) 
understanding. A variety of types of assessments 
�e.g.� PXltiple�FhoiFe� open�enGeG� FlosXUe� shoXlG be 
FonsiGeUeG sinFe eaFh type PeasXUes GiƪeUent skills 
within reading comprehension. 

Students with dyslexia may have 
GiƯFXlty in UeaGing FoPpUehension 
with strengths in listening 
comprehension. The challenges with 
reading comprehension may be the 
UesXlt of GeƬFits UelateG speFiƬFally 
to reading (e.g., inaccurate word 
iGentiƬFation�GeFoGing� liPiteG 
syntactic awareness, limited 
morphological awareness, etc.). 

O
ra

l R
ea

di
ng

 F
lu

en
cy The accuracy, speed, and prosody (intonation and 

meaningful phrasing) of a student’s reading of text at an 
instructional level. 

Many students with dyslexia have 
GiƯFXlty Zith UeaGing ƮXenFy GXe to a 
nXPbeU of faFtoUs �e.g.� pooU GeFoGing� 
limited awareness of syntax, including 
gUaPPaU� an XnGeUlying pUoFessing 
speeG GeƬFit�. ,n aGXlts Zith Gysle[ia� 
students who have been successfully 
remediated, and in students using 
eƯFient FoPpensatoUy stUategies� the 
Uate aspeFt of UeaGing ƮXenFy Pay 
UePain as a GiƯFXlty �Xne[peFteGly 
slower rate with intact accuracy and 
comprehension). 
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 Table 9.1. (continued) 

SKILL DEFINITION AND EXAMPLES HOW IT LOOKS IN DYSLEXIA 

En
co

di
ng

 (S
pe

lli
ng

) %oth the ability to spell inGiYiGXal ZoUGs in isolation anG 
in the context of written expression must be assessed. 

,nGiYiGXal ZoUGs aUe GiFtateG anG the stXGent ZUites 
words on paper. Students may also be asked to spell 
pUeGiFtable pseXGo�ZoUGs� ZhiFh UePoYes YisXal 
memory from the task. Spelling accuracy must also be 
assessed within context of students’ independent written 
expression. 

Spelling is most often impaired 
in students with dyslexia because 
spelling (encoding) and reading 
(decoding) have a reciprocal 
relationship. For adults with dyslexia, 
students who have been successfully 
remediated, and in students using 
eƯFient FoPpensatoUy stUategies� 
spelling GeƬFits aUe easieU to iGentify 
than UeaGing GeƬFits. 

ADDITIONAL MEASURES ESSENTIAL FOR COMPREHENSIVE ASSESSMENT 

Ph
on

ol
og

ic
al

 M
em

or
y $lso knoZn as YeUbal shoUt�teUP PePoUy� phonologiFal 

memory is the capacity to store small amounts of 
phonologiFal infoUPation foU bUief peUioGs of tiPe. ,t is 
GistingXisheG fUoP YeUbal ZoUking PePoUy� YeUbal long�
teUP PePoUy� oU spatial shoUt�teUP PePoUy. 

Examples: 

0ePoUy foU 'igits� 5epeating a seTXenFe of Gigits sXFh as 
pseYen� ƬYe� thUee� nineq pUesenteG oUally. 

1onZoUG 5epetition� 5epeating a nonZoUG �siPXlates 
pronunciation of an unfamiliar word or a word from a 
foreign language). 

Many students with dyslexia have 
GiƯFXlty Zith phonologiFal PePoUy. 
However, poor phonological 
PePoUy not only pUeGiFts long�teUP 
phonological memory and decoding, 
but it also predicts vocabulary 
aFTXisition anG oUal langXage 
comprehension. 

O
ra

l L
an

gu
ag

e 
(R

ec
ep

ti
ve

, E
xp

re
ss

iv
e) 2Ual langXage{is the systeP thUoXgh ZhiFh Ze 

use spoken words to express ourselves (expressive 
langXagetspeaking�� anG XnGeUstanG otheUs �UeFeptiYe 
langXagetlistening�.{2Ual langXage is the foXnGation of 
written language. 

Some students with oral language 
�speaking anG listening� GeƬFits Pay 
also haYe Gysle[ia� hoZeYeU� theUe 
are many students with dyslexia with 
average to superior oral language 
skills. Strong abilities in oral language 
Pay lessen the eƪeFts of Gysle[ia so 
that symptoms are less severe. 

Expressive language issues sometimes 
seen in students with dyslexia can 
inFlXGe GiƯFXlty Zith speFiƬF ZoUG 
UetUieYal anG oUal ƮXenFy. 

5eFeptiYe langXage issXes seen in 
some students with dyslexia can 
inFlXGe GiƯFXlty Zith being able to 
accurately recall and retell a story or a 
list of words presented verbally. 
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 Table 9.1. (continued) 

SKILL DEFINITION AND EXAMPLES HOW IT LOOKS IN DYSLEXIA 

Sy
nt

ac
ti

c 
Pr

oc
es

si
ng The ability to combine and manipulate the order of 

words or the smallest meaningful chunks within a word 
(morphemes) in order to construct sentences. 

Example. One hears the sentence “The boy being pushed 
by the girl is sad.” Chooses the appropriate picture to 
PatFh the sentenFe. ,n this Fase� the FoUUeFt piFtXUe 
FoXlG shoZ a saG�looking boy on a sZing being pXsheG 
by a giUl. $n inFoUUeFt piFtXUe FoXlG shoZ a saG�looking 
girl on a swing being pushed by a boy. 

Students with dyslexia do not 
typiFally haYe GiƯFXlty Zith syntaFtiF 
processing. Problems with awareness 
and understanding of syntax often 
aƪeFt langXage FoPpUehension �e.g.� 
listening, reading). 

M
or

ph
ol

og
ic

al
 P

ro
ce

ss
in

g Morphological processing is the ability to take the 
smallest meaningful units (chunks) within a word and 
manipulate them to form other words. Manipulation of 
PoUphePes Fan FUeate ZoUGs that GiƪeU in seYeUal Zays� 

� GiƪeUent paUt of speeFh �GeUiYational� 
happy Î happiness 
Ƭnish Î Ƭnite Î inƬnite Î Ƭnality 

� gUaPPatiFal Fhange �inƮeFtional� 
small Î smaller Î smallest 
march Î marches Î marched 
boy Îboys 

Students with dyslexia do not typically 
haYe GiƯFXlty Zith PoUphologiFal 
processing. However, some students 
with dyslexia do lack morphological 
awareness. 

O
rt

ho
gr

ap
hi

c
Pr

oc
es

si
ng Orthography is the writing system of a language (i.e., 

spelling) and includes conventions, punctuation, and 
Fapitali]ation. .noZleGge of oUthogUaphy is stoUeG in 
memory in the form of rules and representations of words 
oU paUts of ZoUGstanG XseG to UeaG anG spell ZoUGs. 

2UthogUaphiF pUoFessing{is one 
of several cognitive factors, along 
Zith phonologiFal{pUoFessing� that 
contribute to the ability to read words. 

H
an

dw
ri

ti
ng The process of writing consists of text generation and 

tUansFUiption skills� tUansFUiption skills Fan fXUtheU be 
broken down into handwriting and spelling. Handwriting 
foU ZUitten e[pUession UeTXiUes the integUation of 
orthographic knowledge (see above) with the physical 
aFt of letteU foUPation. ,t is often assesseG by the TXality 
of the written letters (e.g., consistency and accuracy of 
letteU foUPation� si]e� spaFing� alignPenttability to 
anFhoU letteUs on lineG papeU� anG also by ƮXenFy �e.g.� 
writing letters of the alphabet or copying text under 
timed conditions). 

Example. There is no consensus on how handwriting 
is best assessed. Methods of assessment range from 
PeasXUing ƮXenFy �e.g.� haYing FhilGUen Fopy a sentenFe 
containing all of the letters of the alphabet as many 
times as possible in one minute) to careful examination 
of hanGZUiting TXality. 

Handwriting (automatic letter 
formation) has been shown to be 
FaXsally UelateG to TXality of ZUitten 
expression (e.g., text length and 
te[t TXality�� espeFially foU yoXngeU 
children. 
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 Table 9.1. (continued) 

SKILL DEFINITION AND EXAMPLES HOW IT LOOKS IN DYSLEXIA 

W
ri

tt
en

 C
om

po
si

ti
on

, 
W

ri
ti

ng
 M

ec
ha

ni
cs

, 
an

d 
W

ri
ti

ng
 F

lu
en

cy %UoaGly GeƬneG� written expression includes a complex 
set of abilities �e.g.� iGea geneUation� oUgani]ation of 
iGeas� ability to geneUate topiF sentenFes� sXppoUting 
sentenFes� anG FonFlXGing sentenFes� anG eGiting anG 
UeYision� PeFhaniFstFapitali]ation� pXnFtXation� 
handwriting and keyboarding). Additional factors to 
assess include vocabulary, spelling, grammar, and syntax 
(e.g., sentence structure). 

:ULWLQJ�ƮXHQF\ is the ability to sPoothly anG eƪoUtlessly 
compose written texts. 

Although students with dyslexia often 
have poor written expression, writing 
PeFhaniFs� anG ZUiting ƮXenFy� 
currently there is no established 
evidence that these are important 
signs of dyslexia. These are seen in 
students with dysgraphia (writing 
disorder) and are a highly comorbid 
condition (coexisting) in students 
with dyslexia. 

Source: 'ysle[ia *XiGelines :oUk *UoXp. 

Comprehensive Language-Literacy Assessment  
of Individual Students for Dyslexia 

,t is iPpoUtant not to Gelay eYalXating a stXGent Zho Pay be at Uisk of Gysle[ia to GeteUPine  
eligibility foU speFial eGXFation. The stXGent Zho has GePonstUateG pUoFessing GeƬFits �e.g.�  
phonologiFal pUoFessing >i.e.� phonologiFal aZaUeness� phonologiFal PePoUy� UapiG naPing@�  
oUthogUaphiF pUoFessing� pUoFessing speeG� anG Zho is e[peUienFing GiƯFXlties in UeaGing�  
spelling, and written expression in comparison with his age, grade level, or intellectual peers can  
be considered at risk of dyslexia. 

:ithin the geneUal eGXFation FlassUooP� instUXFtion shoXlG Peet the folloZing stanGaUGs� 

•  ,t shoXlG be appUopUiate �e.g.� e[pliFit� systePatiF� FXPXlatiYe� siPXltaneoXs�
PXltisensoUy� anG iPplePenteG Zith ƬGelity.

•  ,t shoXlG be GeliYeUeG Zithin a FoPpUehensiYe PoGel of PXlti�tieUeG inteUYentions.

•  ,t shoXlG also inFlXGe ongoing� GoFXPenteG pUogUess PonitoUing.

:hen a stXGent has GePonstUateG liPiteG oU sloZeU�than�e[peFteG pUogUess� aGGitional  
assessment is needed. An evaluation for dyslexia includes assessment in written language  
areas (e.g., reading, spelling, handwriting, written expression) that are characteristic of  
Gysle[ia� letteU iGentiƬFation� letteUssoXnG �gUaphePesphonePe� assoFiations� ZoUG  
iGentiƬFation�GeFoGing of Ueal anG pseXGo�ZoUGs� UeaGing ƮXenFy �i.e.� aFFXUaFy� aXtoPatiFity�  
and pUosoGy�� UeaGing FoPpUehension �sentenFe anG passage leYels�� spelling �Ueal anG pseXGo�
ZoUGs�� anG ZUitten e[pUession �sentenFe anG passage leYels�. The eYalXation shoXlG inFlXGe  
UeaGing FoPpUehension anG ZUitten e[pUession beFaXse they UeTXiUe higheU�leYel oUgani]ation�  
memory, and integration of skills for functional use and application. 

CALIFORNIA DYSLEXIA GUIDELINES | 53 



  

 
 

  
 

 

 

  

  
 

 
 

 
 

 

Since oral language is the foundation for building literacy skills, a comprehensive 
langXage�liteUaFy eYalXation shoXlG also inFlXGe assessPent of oUal langXage skills �e.g.� 
comprehension and production of spoken language in the areas of phonology, morphology, 
anG synta[ >foUP@� sePantiFs >Fontent@� anG pUagPatiFs�GisFoXUse >Xse@�. 

To Pake an aFFXUate iGentiƬFation of Gysle[ia� the eYalXatoU oU eYalXation teaP PXst also 
consider a student’s developmental and medical history (including vision and hearing 
sFUeenings as Zell as PeGiFations�� faPily anG sFhool histoUy� teaFheU UepoUts� self�UepoUts� 
parent reports, social and emotional status, and current classroom performance. 

,t is iPpoUtant foU eGXFatoUs anG paUents to UeFogni]e that Gysle[ia is only one type of a 
UeaGing Gisability� anG it is one that has a speFiƬF GeƬnition GesFUibing the types of GiƯFXlties 
e[peUienFeG by the stXGent �see FhapteU ��. ,n aGGition� stXGents Pay haYe GiƯFXlty Zith oUal 
language, reading, and spelling but not meet the criteria for dyslexia (see chapter 6). This 
statePent Goes not GiPinish the faFt that a stXGent Pay be e[peUienFing GiƯFXlties. 

:hen assessing to GeteUPine ZhetheU a stXGent has Gysle[ia� the YaUioXs FoPponents of 
the GeƬnition of Gysle[ia PXst be FonsiGeUeG anG eYalXateG. %eFaXse Gysle[ia oFFXUs on 
a continuum, patterns of processing strengths and weaknesses and patterns of academic 
(written) language strengths and weaknesses vary from student to student. Further, some 
stXGents Pay eYen appeaU to haYe aFTXiUeG aYeUage oU aboYe�aYeUage phonologiFal 
processing abilities, either naturally or with instruction, but still have dyslexia. 

5egaUGing the GeƬnition of Gysle[ia� theUe aUe foXU aUeas that PXst be eYalXateG. $ssessing 
these foXU aUeas Pay take plaFe in the geneUal eGXFation FlassUooP� hoZeYeU� the saPe 
information will be relevant when investigating whether a student is eligible for special 
education. 

To be iGentiƬeG as haYing Gysle[ia� the folloZing aUeas shoXlG be assesseG� 

1.  Difficulties with accurate and fluent word recognition, and poor spelling 
and decoding abilities 

:ithin geneUal eGXFation� these abilities ZoXlG be assesseG by Zay of skill sXUYeys anG 
FUiteUion�UefeUenFeG PeasXUes. The stXGentos peUfoUPanFe leYels ZoXlG be FoPpaUeG 
Zith age� oU gUaGe�leYel e[peFtations. 'XUing an assessPent to GeteUPine eligibility foU 
speFial eGXFation� stXGents aUe typiFally eYalXateG by Xsing nationally noUP�UefeUenFeG� 
stanGaUGi]eG tests of aFaGePiF aFhieYePent as Zell as infoUPal PeasXUes. These 
informal measures are typically administered by special education teachers, but some of 
the PeasXUes Pay be aGPinisteUeG by otheU pUofessionals� inFlXGing speeFh�langXage 
pathologists and psychologists. 
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2.  Deficits in the phonological component of language 

:ithin geneUal eGXFation� these skills Pay be eYalXateG by any of a nXPbeU of phonologiFal 
processing (phonological memory, phonological awareness, phonemic awareness, and 
naming speed) skill surveys. Many schools are using these surveys as a portion of their 
benchmark progress testing. 

During an assessment to determine eligibility for special education, students may be 
assesseG foU a phonologiFal pUoFessing GeƬFit by Xsing stanGaUGi]eG tests anG PeasXUes. 
These assessPent PeasXUes aUe typiFally aGPinisteUeG by a speeFh�langXage pathologist oU 
a psyFhologist� bXt FUeGentialeG speFial eGXFation teaFheUs aUe also TXaliƬeG to aGPinisteU 
some of these measures. 

3.  Difficulties that are unexpected in relation to other cognitive abilities 

:ithin geneUal eGXFation� eGXFatoUs PXst infoUPally Pake the GeteUPination that a stXGentos 
UeaGing GiƯFXlties aUe Xne[peFteG. )oU e[aPple� this GeteUPination Pight be GoFXPenteG by 
comparing the student’s skill levels in mathematics, or by noting a strong vocabulary (oral or 
listening or both) and listening comprehension skills. 

During an eligibility assessment for special education, school psychologists administer a 
YaUiety of tests to GeteUPine the stXGentos leYel of intelleFtXal ability. These stanGaUGi]eG� 
noUP�UefeUenFeG tests assess YeUbal anG nonYeUbal abilities� PePoUy� pUoFessing speeG� 
FognitiYe eƯFienFy� anG a YaUiety of FognitiYe pUoFessing aUeas. ,n &alifoUnia� assessPent of 
stXGents Zho aUe iGentiƬeG as $fUiFan $PeUiFan PXst FonsiGeU issXes of potential FXltXUal 
bias and use alternate assessment methods to evaluate intellectual ability. 

4.  Difficulties that are unexpected in relation to the provision of effective 
classroom instruction 

,n both geneUal eGXFation anG GXUing an assessPent to GeteUPine eligibility foU speFial 
eGXFation� the TXantity anG TXality of instUXFtion PXst be FonsiGeUeG. $GGitionally� the 
student’s attendance at school and the provision of appropriate instruction in reading and 
spelling skills neeG to be taken into FonsiGeUation. :hen GeteUPining speFial eGXFation 
eligibility, it is also important to ensure that remediation and interventions have been 
attempted within the general education classroom. 

Screening and Assessment of English Learners 

%eFaXse Gysle[ia is GeƬneG as a UeaGing Gisability in Uelationship to oUal langXage skills� if 
a stXGent speaks a langXage otheU than (nglish at hoPe� heU (nglish langXage pUoƬFienFy 
level should be considered when an assessment in English is being conducted. State and 
feGeUal laZ UeTXiUe that loFal eGXFational agenFies aGPinisteU a state test of (nglish langXage 
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pUoƬFienFy �(/3� to eligible stXGents in kinGeUgaUten thUoXgh gUaGe tZelYe. (GXFatoUs shoXlG 
consider the student’s results on the California English Language Development Test (CELDT) 
oU the (nglish /angXage 3UoƬFienFy $ssessPents foU &alifoUnia �(/3$&�. 

The California Department of Education is transitioning from the CELDT to the ELPAC as the 
state ELP assessment by 2018. The ELPAC will be aligned with the 2012 California English 
/angXage 'eYelopPent 6tanGaUGs anG Zill Fonsist of tZo sepaUate (/3 assessPents� one 
foU the initial iGentiƬFation of stXGents as (nglish leaUneUs� anG a seFonG foU the annXal 
summative assessment to measure a student’s progress in learning English and to identify the 
student’s level of ELP. 

Although dyslexia is found in all student populations and in people of all cultures and 
speakeUs of all langXages� (nglish leaUneUs aUe often iGentiƬeG as haYing Gysle[ia PXFh lateU� 
if ever, in comparison to their peers. Educators should also bear in mind that many English 
leaUneUs Pay haYe GiƯFXlty UeaGing in a seFonG langXage oU a langXage in ZhiFh they Pay not 
be totally pUoƬFient� sXFh as (nglish� bXt feZ of these leaUneUs Pay aFtXally haYe a Gisability. 
For this reason, the provision of targeted interventions is important, and documentation of  
intervention history and progress is essential when determining disability status or  whether a 
student is at risk for dyslexia. 

,n aGGition� &alifoUnia Education Code 6eFtion ����� UeTXiUes that testing anG assessPent 
materials and procedures used for the purposes of assessment and placement of  
students with exceptional needs be provided in the student’s native language or mode of  
FoPPXniFation� Xnless it is FleaUly not feasible to Go so. %ilingXal stXGents shoXlG be assesseG 
in both langXages befoUe GeteUPining that a speFiƬF leaUning Gisability oU a speeFh oU  
language disorder is present. 

:hen eYalXating (nglish leaUneUs Zith stanGaUGi]eG assessPent tools� eYalXatoUs shoXlG 
also bear in mind that there is evidence that some of the variance in test scores predicted by  
pethniFityq aFtXally Uelates to leYel of aFFXltXUation� liteUaFy� oU TXality of eGXFation �6tUaXss� 
6heUPan� anG 6pUeen �����. &onseTXently� it is iPpoUtant to FaUefXlly FonsiGeU the e[tent to 
which each English learner being evaluated is properly represented in the normative sample 
of the stanGaUGi]eG assessPent tool seleFteG. 6tanGaUGi]eG assessPents Go not typiFally  
pUoYiGe GetaileG infoUPation on hoZ PinoUity gUoXps aUe GeƬneG� eYen thoXgh the PethoG by  
ZhiFh UaFe� FXltXUe� oU ethniFity is GeteUPineG Pay inƮXenFe the FoPposition of test noUPs. 
)oU this Ueason� PinoUity gUoXps GeƬneG by self�iGentiƬFation� obseUYeG physiFal GiƪeUenFes� 
oU Uating sFales UeƮeFting GegUee of aFFXltXUation Zill neFessaUily GiƪeU to soPe e[tent. 

Family History of Dyslexia 

,nfoUPation shoXlG be FolleFteG as to faPily histoUy of Gysle[ia anG otheU leaUning Gisabilities.  
,t has long been knoZn that Gysle[ia is heUitable anG UXns in faPilies. )aPily histoUy of Gysle[ia  
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is noZ FonsiGeUeG to be a signiƬFant Uisk faFtoU �6noZ� %XUns� anG *UiƯn �����. ,f a FhilG has a 
parent with dyslexia, the risk is four times greater than for the general population (Snowling and 
0elby�/eUYÀg �����. 

Most likely because dyslexia involves a large number of risk genes, each one having a very 
sPall eƪeFt on the oYeUall pUesentation of Gysle[ia �3loPin et al. ������ genetiF testing is 
currently unable to determine the likelihood of developing dyslexia. Measurement of family 
history in English learners and immigrants is also challenging because literacy skills and 
eGXFational attainPent Pay be GiƯFXlt to tUaFk in faPily PePbeUs� Pay be GUiYen by e[tUePe 
enYiUonPental faFtoUs �e.g.� ZaUs oU GisplaFePents�� Pay not be assesseG in the saPe Zay 
that ZesteUn FXltXUes assess theP� anG Pay not be GisFloseG foU FXltXUal Ueasons �3aUaGis� 
(PPeU]ael� anG 'XnFan �����. 

Often, however, family history is a helpful indicator of dyslexia risk that is easy to obtain 
�6FaUboUoXgh �����. ,n the absenFe of a foUPal Giagnosis� faPilies Fan FoPplete one of 
several screeners for children and adults that will provide an estimate of dyslexia, risk for 
developing dyslexia, and familial risk (see appendix A). 

MORE INFORMATION 

•  The California Department of Education’s Diagnostic Centers are the Department’s
foUePost pUoYiGeUs of speFiali]eG seUYiFes anG assistanFe to speFial eGXFation
students, their families, and local educational agencies. Established more than 50
yeaUs ago� the 'iagnostiF &enteUs pUoYiGe high�TXality assessPents to hXnGUeGs of 
students each year, as well as professional development opportunities for families
and educators throughout the state. The Diagnostic Centers are located in Fremont,
Fresno, and Los Angeles, and their services are provided at no charge to the local
educational agency or family.

•  The &enteU foU 3aUent ,nfoUPation anG 5esoXUFes pUoYiGes gXiGanFe on Evaluating
Children for Disability, which includes a description of the process for assessing
stXGents foU speFial eGXFation as Zell as UelateG feGeUal UeTXiUePents. 6iPilaU 
guidance is available from the Learning Disabilities Association of America.

•  The :hat :oUks &leaUinghoXse oƪeUs a pUaFtiFe gXiGe titleG Assisting Students
Struggling with Reading: Response to Intervention (RtI) and Multi­Tier Intervention in the
Primary Grades. This gXiGe oƪeUs eYiGenFe�baseG pUaFtiFes.

•  The 2n+anG 6Fhools :eb site pUoYiGes a GisFXssion aboXt the GiƪeUenFes betZeen
5t, anG 0T66 as well as a visual depiction of  what MTSS comprises.
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•  )oU a PoUe GetaileG GisFXssion of the GiƪeUenFes anG siPilaUities betZeen 5t,ƽ and
MTSS, see the 'eƬnition of 0T66 on the &alifoUnia 'epaUtPent of (GXFation :eb
site. The site also provides information about the core components of MTSS and the
iPplePentation of 5t,ƽ.

•  )oU PoUe infoUPation aboXt Xsing 5t,ƽ to iGentify stXGents Zith speFiƬF leaUning
disabilities, refer to 'HWHUPLQLQJ�6SHFLƬF�/HDUQLQJ�'LVDELOLW\�(OLJLELOLW\�8VLQJ�5HVSRQVH�WR
Instruction and Intervention (RtIƽ) (CDE 2009).

•  ,n 1oYePbeU ����� the 1ational &enteU foU (GXFation (YalXation anG 5egional
Assistance released a large study of students and school districts on the
eƪeFtiYeness of 5t,. TitleG Evaluation of Response to Intervention Practices for 
Elementary School Reading� the stXGy Uaises TXestions aboXt the beneƬts of 5t,�
paUtiFXlaUly foU stXGents in ƬUst gUaGe anG those Zho UeFeiYe speFial eGXFation.

•  The Alabama Dyslexia Resource Guide, Appendix A, provides examples of dyslexia
sFUeening tools. The gXiGe Zas pXblisheG by the $labaPa 6tate %oaUG of (GXFation in
2016.

•  The California Department of Education’s (nglish /angXage 3UoƬFienFy $ssessPents
foU &alifoUnia �(/3$&� :eb page provides additional information about the
department’s transition from the California English Language Development Test to
the (nglish /angXage 3UoƬFienFy $ssessPents foU &alifoUnia.
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CHAPTER 10 

Special Education 
and 504 Plans 

This chapter covers the 
following topics: 

O Determining whether 
a student is eligible 
to receive special 
education 

O   Federal guidance 
on use of the 
word “dyslexia” 
in individualized 
education programs 

O   Information about 
504 plans 

O   Online sources for  
more information 

A student who has dyslexia does not necessarily need special 
education and is not automatically eligible to receive it. California 
law states that “A pupil shall be referred for special educational 
instruction and services only after the resources of the regular 
education program have been considered and, where appropriate, 
Xtili]eGq �Education Code 6eFtion ������. $ stXGent Zho is iGentiƬeG 
by an inGiYiGXali]eG eGXFation pUogUaP �,(3� teaP as a FhilG Zith a 
Gisability as UeTXiUeG by laZ is eligible to UeFeiYe speFial eGXFation 
XnGeU the feGeUal ,nGiYiGXals Zith 'isabilities (GXFation $Ft. TheUe 
aUe �� FategoUies of TXalifying Gisabilities� one of ZhiFh is pspeFiƬF leaUning Gisability.q 
Dyslexia is grouped under this category (Title 20, United States Code, Section 1401[3][A] and 
Education Code Section 56026). 

6peFial eGXFation pUoYiGes speFiƬFally GesigneG instUXFtion anG UelateG seUYiFes� at no Fost to 
the paUent� to Peet the XniTXe eGXFational neeGs of inGiYiGXals Zith e[Feptional neeGs Zhose 
eGXFational neeGs Fannot be aGeTXately Pet Zith aFFoPPoGations anG PoGiƬFations Zithin 
the general education instructional program. Special education provides a full continuum of 
program options to meet the educational and service needs of individuals with exceptional 
needs in the least restrictive environment. This instruction can include a special education 
FlassUooP� UesoXUFe speFialist pUogUaP� geneUal eGXFation setting� pXll�oXt pUogUaP� hoPe 
instruction, and instruction in a hospital or institution (Education Code sections 56031, 
56040.1, and 56361). 

'HWHUPLQLQJ�D�6SHFLƬF�/HDUQLQJ�'LVDELOLW\�

California has regulations that guide the process for determining whether a student has a 
speFiƬF leaUning Gisability� 

1.   The student has a severe discrepancy between intellectual ability and achievement in 
oral expression, listening comprehension, written expression, basic reading skill, reading 
comprehension, mathematical calculation, or mathematical reasoning. The decision as 
to whether or not a severe discrepancy exists shall take into account all relevant material 
which is available on the pupil (Title 5, California Code of Regulations [CCR] ����>b@>��@>%@�. 
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2.   The stXGent Goes not aFhieYe aGeTXately foU his age oU Peet state�appUoYeG gUaGe�leYel  
stanGaUGs in one oU PoUe speFiƬeG aUeas Zhen pUoYiGeG Zith leaUning e[peUienFes anG  
instUXFtion appUopUiate foU the stXGentos age oU state�appUoYeG gUaGe�leYel stanGaUGs�  
eYen Zhen eGXFatoUs Xse pUoFesses baseG on the stXGentos Uesponse to sFientiƬF�  
UeseaUFh�baseG inteUYention �� CCR ����>b@>��@>&@>�@ anG >�@>i@�� sXFh as 5t,ƽ oU 0T66� see  
chapter 9. 

3.   The student exhibits a pattern of strengths or  weaknesses in performance, achievement, 
oU both� UelatiYe to age� state�appUoYeG gUaGe�leYel stanGaUGs� oU intelleFtXal 
GeYelopPent� that is GeteUPineG by the gUoXp to be UeleYant to the iGentiƬFation of a 
speFiƬF leaUning Gisability� Xsing appUopUiate assessPents �� CCR 3030[b][10][C][2][ii]). 

$s noteG in FhapteU �� Pany of the assessPent tools anG teFhniTXes XseG to iGentify a stXGent 
as having dyslexia may also be used to help determine whether the student meets the criteria 
foU a speFiƬF leaUning Gisability. 

The school team should partner  with families to address the student’s academic concerns 
UegaUGless of the eligibility GeFision that is PaGe. The pUoYision of speFiƬF inteUYention to 
aGGUess an iGentiƬeG neeG Pay be aGGUesseG thUoXgh a geneUal eGXFation pUobleP�solYing 
pUoFess �e.g.� as paUt of a sFhoolZiGe 5t,ƽ approach or MTSS). Furthermore, some students not 
found eligible for special education may be provided accommodations through a 504 plan. 

Use of the Term “Dyslexia” in Documentation 

,n 2FtobeU ����� the feGeUal 2ƯFe of 6peFial (GXFation anG 5ehabilitatiYe 6eUYiFes �26(56� 
published a Dear Colleague letter oƪeUing gXiGanFe to state anG loFal agenFies on the pXniTXe 
eGXFational neeGs of FhilGUen Zith Gysle[ia� GysFalFXlia� anG GysgUaphiaq �26(56 �����. 
$lthoXgh these FonGitions fall XnGeU the speFial eGXFation eligibility FUiteUia of speFiƬF 
learning disabilities, the purpose of this letter  was “to clarify that there is nothing in the 
,'($ that ZoXlG pUohibit the Xse of the teUPs Gysle[ia� GysFalFXlia� anG GysgUaphia in ,'($ 
eYalXation� eligibility GeteUPinations� oU ,(3 GoFXPents.q 

The Dear Colleague letter also notes that “there could be situations where the child’s parents 
anG the teaP of TXaliƬeG pUofessionals Uesponsible foU GeteUPining ZhetheU the FhilG has 
a speFiƬF leaUning Gisability  ZoXlG ƬnG it helpfXl to inFlXGe infoUPation aboXt the speFiƬF 
condition (e.g., dyslexia) in documenting how that condition relates to the child’s eligibility  
GeteUPination.q The letteU also says that p26(56 fXUtheU enFoXUages 6tates to UeYieZ theiU  
policies, procedures, and practices to ensure that they do not prohibit the use of the terms 
Gysle[ia� GysFalFXlia� anG GysgUaphia in eYalXations� eligibility� anG ,(3 GoFXPents.q 
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504 Plans 

6eFtion ��� of the 5ehabilitation $Ft of ���� speFiƬes that a FhilG Zho has a Gisability anG 
is attending an elementary or secondary school is entitled to accommodations that will 
sXppoUt theiU aFaGePiF sXFFess. This legislation GeƬnes pGisabilityq in bUoaG teUPs� anG often 
stXGents Zho Go not TXalify foU an ,(3 Pay be eligible to UeFeiYe a ��� plan. $ ��� plan Zill 
GeƬne the aFFoPPoGations that a stXGent neeGs to UeFeiYe eTXal aFFess to pXbliF eGXFation 
anG seUYiFes� bXt it Zill not speFify pspeFiali]eG instUXFtion.q $n ,(3 shoXlG be GeYelopeG 
foU stXGents Zho UeTXiUe speFiali]eG instUXFtion� hoZeYeU� ��� plans Fan speFify pteaFhing 
strategy accommodations.” Such teaching strategy accommodations for a student with 
Gysle[ia Pight inFlXGe these elePents� 

•   ,nGiYiGXal oU sPall�gUoXp instUXFtion 

•  :Uitten PateUials that aUe UeaG to the stXGent by the teaFheU 

•   3UoYision of oXtlines� stXGy gXiGes� oU oUgani]eUs 

504 plans for students with dyslexia may include other types of accommodations, such as the 
folloZing itePs� 

•   Audio recordings of books 

•   Te[t�to�6peeFh teFhnology 

•   5eFoUGings of leFtXUes 

•  8se of highlighteUs to oUgani]e ZUitten infoUPation 

Parents who are interested in having a 504 plan developed for their child should contact their  
loFal sFhool GistUiFt anG UeTXest the GistUiFtos ��� plan pUoFeGXUes. 

MORE INFORMATION 

•   ,n 'eFePbeU ����� the 8.6. 'epaUtPent of (GXFation� 2ƯFe foU &iYil 5ights� 
published a Parent and Educator Resource Guide to Section 504 in Public Elementary and 
Secondary Schools. This guide addresses numerous topics, including the evaluation 
anG plaFePent of stXGents XnGeU 6eFtion ��� anG the GiƪeUenFes betZeen 6eFtion 
��� anG the ,nGiYiGXals Zith 'isabilities (GXFation $Ft. 

•   The 8.6. 'epaUtPent of (GXFation :eb site also inFlXGes )UeTXently $skeG 4Xestions 
About Section 504 and the Education of Children with Disabilities. 

•   ,nfoUPation FontUasting ,(3s anG ��� plans is available at Understood.org, a 
FonsoUtiXP of nonpUoƬt oUgani]ations that ZoUk to sXppoUt paUents of FhilGUen Zith 
learning and attention issues. 
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•   Understood.org also provides information about the evaluation process. 

•   ,n ����� the &alifoUnia /egislatiYe $nalystos 2ƯFe pXblisheG an Overview of Special 
Education in California. 

•  'isability 5ights &alifoUnia provides infoUPation aboXt the ,(3 pUoFess. 

•   The California Department of Education’s 3aUentso 5ights :eb page provides a brief  
summary of procedural safeguards for students with disabilities who receive special 
education services. 
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CHAPTER 11 

Effective Approaches 
for Teaching Students 
with Dyslexia 

This chapter covers the 
following topics: 

O   The importance of  
using evidence-based 
strategies 

O   The principles and 
content of Structured 
Literacy instruction 

O   The use of  
accommodations 
when educating 
students with 
dyslexia 

O   The use of progress 
monitoring data to 
inform the planning 
of subsequent 
instruction 

O   Online sources for  
more information 

California Education Code 6eFtion ������a� GeƬnes eGXFational 
seUYiFes foU stXGents Zith Gysle[ia as folloZs� p neGXFational seUYiFeso 
Peans an eYiGenFe�baseG� PXltisensoUy� GiUeFt� e[pliFit� stUXFtXUeG� 
anG seTXential appUoaFh to instUXFting pXpils Zho haYe Gysle[ia.q ,n 
the context of educating students with dyslexia, each of these terms 
has a speFiƬF Peaning� GeƬneG beloZ� anG togetheU FonstitXte 
approaches called “Structured Literacy.” 

1ot all stXGents Zho haYe Gysle[ia Zill UeTXiUe speFial eGXFation. 
The California Education Code GeƬnition of eGXFational seUYiFes 
for students with dyslexia, presented above, appears in California’s 
statXtes on speFial eGXFationtbXt it applies to eGXFational seUYiFes 
for all students who have dyslexia, whether in general education 
FlassUooPs oU in speFial eGXFation. The &alifoUnia statXte also states� p,f a pXpil Zho e[hibits 
the characteristics of dyslexia or another related reading dysfunction is not found to be eligible 
for special education and related services pursuant to subdivision (a), the pupil’s instructional 
program shall be provided in the regular education program” (Education Code Section 56337.5). 

Evidence-Based Instruction 

)eGeUal laZ pUoYiGes a GeƬnition of peYiGenFe�baseGq as pan aFtiYity� stUategy� oU inteUYention 
thatt�i� GePonstUates a statistiFally signiƬFant eƪeFt on iPpUoYing stXGent oXtFoPes oU  
otheU UeleYant oXtFoPes baseG ont�,� stUong eYiGenFe fUoP at least one Zell�GesigneG anG 
Zell�iPplePenteG e[peUiPental stXGy� �,,� PoGeUate eYiGenFe fUoP at least one Zell�GesigneG 
anG Zell�iPplePenteG TXasi�e[peUiPental stXGy� oU �,,,� pUoPising eYiGenFe fUoP at least one 
Zell�GesigneG anG Zell�iPplePenteG FoUUelational stXGy  Zith statistiFal FontUols foU seleFtion 
bias� oU �ii��,� GePonstUates a Uationale baseG on high�TXality UeseaUFh ƬnGings oU positiYe 
evaluation that such activity, strategy, or intervention is likely to improve student outcomes 
oU otheU UeleYant oXtFoPes� anG �,,� inFlXGes ongoing eƪoUts to e[aPine the eƪeFts of sXFh 
activity, strategy, or intervention” (Title 20, United States Code, Section 7801[21][A]). 
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TeaFheUs PXst be faPiliaU Zith eYiGenFe�baseG stUategies that haYe pUoYen to be eƪeFtiYe in 
sXppoUting stXGents Zith Gysle[ia. (YiGenFe fUoP GeFaGes of sFientiƬF UeseaUFh has shoZn that 
with appropriate, intensive instruction, students with all but the most severe reading disabilities 
Fan be eƪeFtiYely taXght in the eaUly gUaGes so that they stay on tUaFk toZaUG aFaGePiF sXFFess 
�/yon ����� �����. $FFoUGing to UeseaUFheUs at the 1ational ,nstitXtes of &hilG +ealth anG 
Human Development, for 90 to 95 percent of poor readers, prevention and early intervention 
pUogUaPs that FoPbine instUXFtion in phonePiF aZaUeness� phoniFs� ƮXenFy GeYelopPent� anG 
UeaGing FoPpUehension stUategiestprovided by well­trained, linguistically informed teacherst 
Fan inFUease UeaGing skills to aYeUage UeaGing leYels oU aboYe �/yon �����. The Xse of eYiGenFe�
based strategies can provide students with the education they need in general education 
settings so that only the most severe cases will need special education services. 

Principles of Structured Literacy Instruction: 
How Structured Literacy Is Taught 

,n ���� the ,nteUnational 'ysle[ia $ssoFiation �,'$� %oaUG of 'iUeFtoUs iGentiƬeG p6tUXFtXUeG 
Literacy” as a term that encompasses approaches to reading instruction that conform with 
,'$os Knowledge and Practice Standards for Teachers of Reading. Although there are many 
appUoaFhes Zith GiƪeUent naPes that fall XnGeU the p6tUXFtXUeG /iteUaFyq XPbUellatfoU 
e[aPple� 2Uton�*illinghaP� 6iPXltaneoXs 0XltisensoUy� ([pliFit 3honiFstall haYe FoPPon 
content (what is taught) and principles of instruction (how it is taught). 
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Figure 11.1.  Principles that guide how structured literacy is taught. This infographic was created by   
Carolyn D. Cowen and is posted on the ,'$ :eb site. Used with permission.  

Simultaneous Multisensory (Multimodal). Simultaneous multisensory (multimodal) 
approaches incorporate two or more modalities simultaneously. The nature of every oral and 
ZUitten langXage task UeTXiUes integUation of at least tZo sensoUy pathZays� 

•  &opying� YisXal to kinesthetiF�PotoU �foU  ZUiting� 

•   6ilent UeaGing� YisXal to aXGitoUy �inneU� 

•  2Ual UeaGing� YisXal to aXGitoUy to kinesthetiF�PotoU �foU speeFh� 

•   6peaking� aXGitoUy �inneU� to kinesthetiF�PotoU �foU speeFh� 

Mappings between orthography and phonology allow novel words to be decoded and provide 
a foXnGation foU aFTXisition of PoUe aXtoPatiF UeaGing skills �(hUi �����. $lthoXgh nXPeUoXs 
stXGies haYe foXnG that e[pliFit teaFhing of langXage stUXFtXUe is eƪeFtiYe foU teaFhing 
UeaGing anG spelling to stXGents Zith Gysle[ia �%eUningeU anG :olf ����� :ashbXUn� -oshi� 
anG %inks &antUell ����� 0oats ����� ����� +enUy ������ no FontUolleG e[peUiPents haYe 
compared instructional approaches with and without a multisensory component. However, 
sinFe eYeUy langXage task UeTXiUes the integUation of at least tZo PoGalities� it ZoXlG be YeUy  
GiƯFXlt to Gesign a stXGy that isolateG a single PXltisensoUy �PXltiPoGal� FoPponent. 
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5eseaUFh has shoZn that Gysle[ia is alPost alZays the UesXlt of GeƬFits in PXltiple pUoFesses 
and that weak phonological processing is the most important causal factor (Peterson, 
Pennington, and Olson 2013). The relative contribution of each neurocognitive process to 
GiƯFXlty Zith UeaGing anG spelling YaUies aPong inGiYiGXals� anG eYen Zithin inGiYiGXals� oYeU 
time (Manis et al. 1999). 

Simultaneous multisensory (multimodal) instruction purposefully integrates visual, auditory, 
anG kinesthetiF�PotoU pathZays to sXppoUt PePoUy anG leaUning of both oUal anG ZUitten 
language skills. Comprehensive instructional approaches that integrate the teaching 
of listening, speaking, reading, and written expression are incorporating simultaneous 
multisensory (multimodal) strategies that strengthen connections and enhance memory. 

Direct and Explicit. All concepts are directly and explicitly taught to students with 
FontinXoXs stXGentsteaFheU inteUaFtion. /eaUning is neYeU assXPeG. $ll FonFepts� skills� anG 
procedures are deliberately taught and practiced with teacher guidance and feedback. The 
goal of instruction is always independent and functional use. 

Structured. ,nstUXFtion folloZs step�by�step pUoFeGXUes foU intUoGXFing� UeYieZing� anG 
practicing concepts, always with the goal of independent functional use. Teachers must 
inGiYiGXali]e instUXFtion �eYen Zithin gUoXps� baseG on FaUefXl anG FontinXoXs assessPent 
Xsing both infoUPal �e.g.� obseUYation� anG foUPal �i.e.� stanGaUGi]eG� tools. 

Sequential and Cumulative. Presentation of concepts and skills follows the logical order of 
the stUXFtXUe of the langXage. ,nstUXFtion is sFaƪolGeG anG begins Zith teaFhing of the siPple� 
Post basiF langXage FonFepts anG elePents anG pUogUesses systePatiFally to PoUe GiƯFXlt anG 
FoPple[ FonFepts anG elePents. ,nstUXFtion in eYeUy lesson PoYes fUoP teaFhing of skills to 
functional use and application of skills. New concepts are related to previously taught concepts, 
skills� anG infoUPationtanG pUesenteG in antiFipation of fXtXUe leaUning. &ontent PXst be 
mastered to the degree of automaticity needed to free attention and cognitive resources for 
comprehension and oral and written expression. 

Content of Structured Literacy Instruction: What Is Taught 

The Fontent of eƪeFtiYe teaFhing ePphasi]es the stUXFtXUe of langXage at all leYels� inFlXGing 
the speeFh soXnG systeP �phonology�� the ZUiting systeP �oUthogUaphy�� the PeaningfXl 
paUts of ZoUGs �PoUphology�� stUXFtXUe of sentenFes �synta[�� Peaning Uelationships aPong 
ZoUGs� phUases� FlaXses� anG sentenFestanG theiU UefeUents �sePantiFs�� anG the oUgani]ation 
of spoken anG ZUitten GisFoXUse �pUagPatiFs� �,'$ �����. ,nstUXFtional stUategies foU teaFhing 
this Fontent ePphasi]e planning� oUgani]ation� attention to task� task analysis� FUitiFal 
thinking� anG self�PanagePent �,'$ �����. The Fontent anG pUinFiples of instUXFtion that aUe 
components of Structured Literacy approaches are essential for students with dyslexia but 
Fan also be XsefXl to stXGents ZithoXt Gisabilities. (YiGenFe�baseG key elePents of 6tUXFtXUeG 

66 | CALIFORNIA DYSLEXIA GUIDELINES 



  

  

 

 

/iteUaFy ZoUk togetheU as eYiGenFe�baseG instUXFtional pUinFiples gXiGe the teaFhing of 
Structured Literacy content. 

,t is iPpoUtant to FonsiGeU the Fontent of instUXFtion Zhile tailoUing teaFhing to the inGiYiGXal 
needs of the struggling reader. This will take into account developmental stage, cognitive 
abilities, and the results from both informal and formal assessments. Educators and parents 
should teach to the intellect of struggling students by providing them with strategies for 
ƬgXUing oXt Zhat Pay be GiƯFXlt foU theP to PePoUi]e by Uote. $FFessing higheU�leYel 
thinking and reasoning abilities of students with dyslexia may provide valuable opportunities 
foU pUaFtiFe Zith Xse of potential stUengths in analysis� FonFeptXali]ation� FUeatiYity� 
iPagination� YisXali]ation� anG noYel thinking �6hayZit] �����. 

Figure 11.2.  The elements of structured literacy  work together. This infographic was created by Carolyn D. 
Cowen and is posted on the ,'$ :eb site. Used with permission. 

Phonology. Phonology is the study of the sound structure of spoken words within a single 
langXage �e.g.� (nglish�. :ithin phonology� the{phonePe aZaUeness skills of blenGing� 
segmenting, and manipulation of speech sounds within words (or syllables) are a bridge to 
phonePesgUaphePe anG gUaphePesphonePe assoFiations �phoniFs�. 

Orthography. 2UthogUaphy is the FonYentional spelling systeP of a langXagetthe 
graphemes that represent the phonemes in English words. Orthographic processing, or 
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FoGing� is the ability to Xse oUthogUaphiF knoZleGge �letteUsssyPbols� to UeaG anG spell ZoUGs. 
Orthographic awareness, the sensitivity to the constraints on how letters in written words are 
oUgani]eG� FontUibXtes to leaUning letteUssoXnG assoFiations �%laFk �����. 

Students must learn to associate the sounds (phonemes) with the letters (graphemes) that 
UepUesent theP� anG then foUP the letteU oU letteUs �gUaphePe� that spell that phonePe. :hen 
enFoGing �spelling� ZoUGs� segPentation of eaFh syllable into its inGiYiGXal phonePestin 
FoUUeFt seTXenFetis a pUeUeTXisite. This is a tZo�Zay stUeet� ZheUein stXGents also PXst 
be able to identify a letter or letters (grapheme), associate the grapheme with the sound 
(phoneme) it represents, and then blend the individual phonemes into a syllable or word. 
:hen GeFoGing �UeaGing� a ZoUG� phonePe blenGing is a pUeUeTXisite. 

)oU spelling (nglish ZoUGs� theUe aUe aGGitional FonsiGeUations. :hen Fhoosing the spelling 
for a phoneme with multiple spellings, English spelling conventions and meanings of words 
both play an important role (e.g., play versus plate; grown versus groan�. ,n aGGition� sXƯ[ 
aGGing FonYentions� PoUphology� anG etyPology haYe signiƬFant inƮXenFe on the spelling 
of English words. 

Phonics. At least rudimentary understanding of phoneme blending, phoneme 
segPentation� anG phonePe PanipXlation is a pUeUeTXisite to leaUning the alphabetiF 
pUinFiple �phoniFs�. 3honePesgUaphePe assoFiation �enFoGing� anG gUaphePesphonePe 
assoFiation �GeFoGing� UeTXiUe Papping of phonePes to theiU spellings anG Papping of 
spellings (graphemes) to their pronunciations. 

Syllables. 5eaGing instUXFtion inFlXGes the teaFhing of basiF syllable types anG syllable 
GiYision FonYentions. $ syllable is a Xnit of pUonXnFiation that inFlXGes one YoZel phonePet 
with or without surrounding consonant phonemes. All syllables that end in a vowel phoneme 
are open syllables. 

The si[ basiF syllable types� eaFh type baseG on its YoZel gUaphePetYoZel spellingt 
Zithin eaFh syllable� ZeUe UegXlaUi]eG by 1oah :ebsteU to MXstify his GiYision of syllables in 
his 1806 dictionary. 

+oZeYeU� (nglish is a PoUphophonePiF langXage that is stUess�baseG� so pUonXnFiation of 
polysyllabiF ZoUGs is pUiPaUily GeteUPineG by plaFePent of stUess� 

ƬQLWH��LQƬQLWH��LQƬQLW\��ƬQLVK��GHƬQH��GHƬQLWLRQ�

All of the words listed above derive from the same base element (i.e., �ƬQH!) and illustrate the 
important point, “We never know the pronunciation of a base until it lands in a word.” 

,n (nglish� spoken langXage syllable GiYisions often Go not FoinFiGe Zith the FonYentions foU 
dividing written words into syllables. Awareness of syllables is an important consideration 
in reading instruction. The number of vowel phonemes in a word usually indicates the 
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number of spoken syllables. The recognition of the type of vowel grapheme and the vowel 
phonePe assoFiateG Zith that YoZel gUaphePe e[peGites aFFXUate iGentiƬFation anG FoUUeFt 
pUonXnFiation of longeU� XnfaPiliaU ZoUGstespeFially FUitiFal Fontent ZoUGs in aFaGePiF 
te[t. .noZleGge of syllable types �YoZel gUaphePestYoZel spellings� helps stXGents 
accurately read longer words because it allows them to systematically divide longer words into 
manageable “chunks” instead of attempting to read them letter by letter. The goal is to help 
stXGents GeFoGe �UeaG anG pUonoXnFe� a ZoUG FoUUeFtly so that it Zill be UeFogni]eG anG Zill 
trigger meaning association. These spelling conventions were invented to help readers decide 
hoZ a ZoUG is pUonoXnFeG� anG they help stXGents to knoZ hoZ to spell ZoUGstalthoXgh 
knoZleGge of syllables alone is not sXƯFient foU being a gooG spelleU. The si[ syllable types 
�labeleG aFFoUGing to YoZel gUaphePe� aUe listeG beloZ� 

SYLLABLE 
TYPE 

VOWEL 
GRAPHEME 

VOWEL 
GRAPHEME CODE EXAMPLE 

1. Closed syllable  YoZel�Fonsonant v_  cast, blond, strum 

2. 9oZel�Fonsonant�silent e v_e  tame, bone, theme, bite, 
PXle� ƮXte 

3. 5�FontUolleG YoZel�U vr  smart, scorch, term 

4a. 2pen syllabletYoZel at the enG 
of a stUesseG syllabletYo� 

stressed  Yo� ro’ dent, 

cu’ cum ber 

4b. 2pen syllabletYoZel at the enG 
of an XnstUesseG syllabletY�o 

unstressed  Y�o po lite’, a bout’ 

5. Double vowel 
9oZel teaP 

YoZel�YoZel vv  cream, join 

6. Final stable syllable (FSS) 

Fonsonant�le Fonsonant�le _le  pXU�ple 

)66 that inFlXGe sXƯ[es 

ture  picture 

cious  spacious 

tion  invention 

sion  invasion 

cian  electrician 

cient  pUoƬFient 

Morphology. Morphology is the study of meaningful elements within words (morphemes). 
6tXGents aUe taXght to spell anG leaUn the Peanings of PoUphePestpUeƬ[es� base 
elePents� anG sXƯ[es �both inƮeFtional anG GeUiYational�tZith the goal of iPpUoYeG ZoUG 
iGentiƬFation� spelling� anG YoFabXlaUy. 0oUphologiFal aZaUeness alloZs stXGents to UeFogni]e 
patterns among related words (e.g., science, conscious, conscientious; finish, finite, infinite, 
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final, define; decide, decision, concise, incisor, indecisive) based on their spellings, even when 
the pronunciation of the morphemes may  vary. Morphological awareness is associated with 
iPpUoYeG ZoUG iGentiƬFation� YoFabXlaUy� spelling� anG UeaGing FoPpUehension �%eUningeU  
et al. ����� &aUlisle anG )lePing ����� &aUlisle ����� +enUy ����� 0oats ����� ����� 1agy  
����� 1agy� %eUningeU� anG $bbott �����. 

Syntax  Î Grammar  Î Sentence Structure. Syntax refers to word order and the rules 
that goYeUn the seTXenFing of  ZoUGs Zithin phUases� sentenFes� anG paUagUaphs. $FFeptable 
word order is taught explicitly through the study of grammar, sentence structure, and 
English language conventions. Knowing the parts of speech and their functions supports 
written expression and reading comprehension. The mechanics of language, punctuation, 
anG Fapitali]ation aUe also FUitiFal FoPponents that PXst be GiUeFtly taXght anG pUaFtiFeG 
with guidance. Syntax, grammar, and sentence structure are critical for learning to read with 
prosody (chunking words into meaningful phrases) to support reading comprehension and for  
construction of sentences in written expression. 

Semantics/Comprehension.  Semantics is the subcomponent of language that refers to  
word meanings and the meaning of groups of  words (e.g., phrases, clauses, sentences, and  
paUagUaphs�. 5elationships betZeen ZoUGs� phUases� FlaXses� anG sentenFes aUe e[pliFitly taXght�

•   ,nGiYiGXal ZoUGs 

•   Morphology 

•   6ynta[tto UeaG Zith pUosoGy 

� words Î words 

� words Î phrases 

� phrases Î clauses 

� clauses Î sentences 

�  sentences Î paragraphs 

Professionals Who Can Support Students with Dyslexia 

1o single GisFipline poZnsq Gysle[ia. The leYel of tUaining anG e[peUienFe UeTXiUeG foU  
professionals who teach students with dyslexia will depend on the student, the instructional 
approach, and the severity of the dyslexia. There are multiple factors to consider (e.g., level 
of support needed by the student and the stage of development in oral language, reading, 
spelling, and written expression achievement). Teachers need to be trained at a level that 
ensXUes theiU ability to GeliYeU instUXFtion Zith ƬGelity anG Zith the intensity UeTXiUeG by an 
individual student, small groups of students, or a classroom. Examples of  various trained 
pUofessionals Zho Pay sXppoUt stXGents Zith Gysle[ia inFlXGe the folloZing peUsons� 
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•  *eneUal eGXFation teaFheUs 

•   Credentialed reading specialists 

•   6peeFh�langXage pathologists 

•   Special education teachers 

•   Assistive technology specialists with expertise in learning disabilities 

The tZo ,'$ faFt sheets listeG beloZ Pay be helpfXl in GeteUPining ZhiFh pUofessional is Post 
appUopUiate foU sXppoUting a speFiƬF stXGent Zith Gysle[ia� 

•   Evaluating Professionals Fact Sheet 

•   Helpful Terminology Fact Sheet 

Accommodations 

The ZoUG paFFoPPoGationq is not GeƬneG in feGeUal oU &alifoUnia laZ� bXt in geneUal�  
accommodations are tools or teaching strategies that provide students who have disabilities  
Zith eTXal aFFess to instUXFtion. $FFoPPoGations help stXGents Zith Gisabilities to  
participate fully in school, and they allow these students to demonstrate learning without  
being impeded by disabilities. Accommodations may be employed both for instruction  
and testing. They enable students with disabilities to demonstrate knowledge, skills, and  
abilities without lowering learning or performance expectations and without changing the  
complexity of the target skills being taught or the test construct being measured. 

%eloZ aUe soPe e[aPples of aFFoPPoGations gUoXpeG by task foU stXGents Zith Gysle[ia� 

•   Accommodations for homework assignments may include reducing homework, allowing 
students to dictate their answers, allowing typewritten work, and allowing extended time 
to complete assignments. 

•   Accommodations for mathematics may include the student’s use of a calculator or graph 
paper and the teacher breaking assignments into smaller steps. 

•   Accommodations for reading may include providing the student with access to 
aXGiobooks anG te[t�to�speeFh softZaUe� the teaFheU not Falling on a stXGent Zith 
Gysle[ia to paUtiFipate in oUal UeaGing� Xnless the stXGent YolXnteeUs� anG alloZing e[tUa 
time to complete reading assignments. 

•   Accommodations for spelling may include the teacher reducing the number of items 
on spelling lists� pUoYiGing aFFess to spell�FheFk anG ZoUG pUeGiFtion softZaUe� anG not 
deducting points for spelling errors. 

•   Accommodations for testing may include providing students with dyslexia with extra time, 
alloZing stXGents to giYe ansZeUs oUally� anG pUoYiGing a TXiet testing aUea. 
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•   Accommodations for  writing may include providing a student with a scribe, providing 
aFFess to speeFh�to�te[t softZaUe� anG oƪeUing ZUitten oU Gigital Fopies of notes� 
PiniPi]ing the neeG to Fopy fUoP the boaUG� anG pUoYiGing gUaphiF oUgani]eUs. 

Students who are unable to use traditional print materials to access their curriculum 
Pay neeG speFiali]eG foUPats� sXFh as laUge pUint� aXGio UeFoUGings� oU Gigital te[t. These 
speFiali]eG foUPats aUe FalleG paFFessible eGXFational PateUials�q oU $(0. The &alifoUnia 
Department of Education’s &leaUinghoXse foU 6peFiali]eG 0eGia anG TeFhnology produces 
aFFessible YeUsions of te[tbooks� ZoUkbooks� anG liteUatXUe books aGopteG by the 6tate %oaUG
of (GXFation. The 8nGeUstooG.oUg :eb site also oƪeUs infoUPation on &oPPon 0oGiƬFations
and Accommodations� anG aGGitional UesoXUFes aUe listeG in the p0oUe ,nfoUPationq seFtion 
at the end of this chapter. 

Use of Assistive Technologies 

For more information on the use of assistive technology in educating students with dyslexia, 
see FhapteU �� anG appenGi[ % of these gXiGelines. 

Progress Monitoring 

Teachers who are implementing interventions should immediately and consistently evaluate 
theiU pUogUess PonitoUing Gata to infoUP the planning of sXbseTXent instUXFtion. (GXFatoUs 
Zho aUe iPplePenting inteUYentions shoXlG aGPinisteU a pUe�assessPent befoUe the Xse 
of the inteUYention anG a post�assessPent afteU the pUesFUibeG inteUYention. 6peFiƬF 
intervention periods should be determined by the educational team, and progress should be 
eYalXateG on a UegXlaUly GeteUPineG sFheGXle. The folloZing TXestions shoXlG be FonsiGeUeG�

1.   'iG the stUategy help the stXGent in aFhieYing the aFaGePiF goal" 

2.   'iG the aFFoPPoGation alloZ the stXGent to pUoGXFe oU aFFess gUaGe�leYel pUoGXFts anG  
PateUials" 

3.   :ill the stUategy oU aFFoPPoGation neeG to be inFlXGeG in the stXGentos aFaGePiF  
poUtfolio in the fXtXUe" 

Clear intervention and progress tracking plans should be developed by the Student Support 
TeaP oU the eGXFatoUs iPplePenting the 0Xlti�TieUeG 6ysteP of 6XppoUt Zith beginning anG 
ending dates. The team will need to reconvene to review data and determine whether the 
stXGent is Paking aGeTXate pUogUess. $nalysis of UesXlts of Gaily instUXFtional Uesponses anG 
pUogUess�PonitoUing assessPent is XsefXl only to infoUP planning of sXbseTXent lessons. 
$nalysis of pUogUess�PonitoUing UesXlts PXst be FonsiGeUeG as UelateG to eaFh inGiYiGXal 
stXGent. 6oPetiPes a stXGent Pay neeG PoUe tiPetPoUe intense pUaFtiFetZith Fontent oU
Xse of a stUategy befoUe pUogUess Zill be eYiGent. ,nteUYentions neeG to be aGMXsteG baseG on 

 
 

 

 

the level of success demonstrated by the student. 
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Increased Academic Demands 

$s aFaGePiF GePanGs inFUease� GiƪeUent Fhallenges aUise. 6tXGents aUe e[peFteG to tUansition 
to analytical problem solving and critical thinking. As instruction and guided practice with 
fXnFtional Xse of skills Pay FontinXe as neeGeG� soPe stXGents Zill UeTXiUe aFFoPPoGations 
and compensatory strategies (e.g., textbooks in audio format and other forms of assistive 
teFhnology� to keep Xp Zith inFUeaseG UeaGing anG ZUitten e[pUession UeTXiUePents. 

,nFUeaseG FoPple[ity anG YolXPe of UeaGing UeTXiUePents Pay UeTXiUe te[t in aXGio foUPat 
oU te[t�to�speeFh softZaUe to pUoYiGe aFFess anG to alloZ stXGents to FoPpUehenG PateUial 
independently and without undue stress or fatigue. Additionally, the goal of written 
assignments moves from demonstrating mastery of spelling, grammar, and structure to 
the PoUe FoPple[ appliFation of knoZleGge anG analytiFal skills. 6pelling anG gUaPPaU�
FheFk pUogUaPs� ZoUG pUeGiFtion� speeFh�to�te[t� anG stUXFtXUeG ZUiting pUogUaPs Pay be 
used to help a student circumvent the challenges of dyslexia and demonstrate his mastery 
anG knoZleGge. 2YeU tiPe� stXGents Zith Gysle[ia Zill haYe GiƪeUent neeGs foU UePeGiation� 
accommodations, and compensatory strategies as demands and expectations change (see 
chapter 13). 

MORE INFORMATION 

•   The ,'$ oƪeUs gXiGanFe on (ƪeFtiYe 5eaGing ,nstUXFtion foU stXGents Zith Gysle[ia� 
the gXiGanFe GeƬnes 6tUXFtXUeG /iteUaFy anG its Pain FoPponents. The ,'$ :eb site 
also provides an infographic that explains Structured Literacy and other  ,nfogUaphiFs  
that may be of interest to people who seek more information about dyslexia. 

•   The ,'$ also GeYelopeG a GoFXPent titleG Framework for Informed Reading and 
Language Instruction: Matrix of Multisensory Structured Language Programs. This 
document provides a table of multisensory, structured language programs that have 
been eƪeFtiYe oYeU Pany  yeaUs in teaFhing stXGents to UeaG. 

•   The ,nteUnational 0XltisensoUy 6tUXFtXUeG /angXage (GXFation &oXnFil �,06/(&� 
maintains a list of  accredited training courses. The list of states indicates the 
loFation of the heaGTXaUteUs foU the tUaining FoXUses� theUefoUe� FoXUses that 
are taught in California but originate in another state would not be listed under  
California. 

•  $ Zealth of infoUPation aboXt eYiGenFe�baseG pUaFtiFes� inFlXGing pUaFtiFes 
pertaining to literacy, is available at the :hat :oUks &leaUinghoXse. 

•  %Uight 6olXtions foU 'ysle[ia� ,nF. oƪeUs aGGitional Classroom Accommodations for  
Dyslexic Students. 
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•  The *Ueat6Fhools :eb site pUoYiGes an aUtiFle titleG “Accommodations,
0oGiƬFations� anG $lteUnate $ssessPents� +oZ They $ƪeFt ,nstUXFtion anG
Assessment.”

•  The California Assessment of Student Performance and Progress (CAASPP) System
provides a full range of assessment supports for all students, including those who
are English learners and students with disabilities. These supports ensure that
assessments meet the needs of all students. Teachers are encouraged to review 
these supports early in the school year and provide opportunities for students
to experience these supports throughout the year in classroom instruction and
assessment. Additional information is posted on the Student Accessibility Supports 
page of the &alifoUnia 'epaUtPent of (GXFation �&'(� :eb site.

•  The &'( :eb site also inFlXGes a list of  Universal Tools, Designated Supports,
and Accommodations for the California Assessment of Student Performance and
3UogUess foU ����s��.

•  ,n ����� the 6PaUteU %alanFeG $ssessPent &onsoUtiXP pXblisheG a Usability,
Accessibility, and Accommodations Guidelines document that includes many resources
to help eGXFatoUs XnGeUstanG the 6PaUteU %alanFeG appUoaFh to assessPent
accessibility and the implementation of universal tools, designated supports, and
aFFoPPoGations aYailable foU 6PaUteU %alanFeG assessPents.

•  ,n ����� the $PeUiFan 6peeFh�/angXage�+eaUing $ssoFiation �$6+$� pXblisheG
a position statement titled 5oles anG 5esponsibilities of 6peeFh�/angXage
3athologists Zith 5espeFt to 5eaGing anG :Uiting in &hilGUen anG $GolesFents.

•  The $6+$ :eb site also pUoYiGes infoUPation anG UesoXUFes on :Uitten /angXage
Disorders.
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CHAPTER 12 

Assistive Technology 
This chapter covers the 
following topics: 

O  The w ays in which 
assistive technology  
can be used to 
help students with 
dyslexia 

O   Examples of  
commonly used 
assistive technologies 
for  students with 
UHDGLQJ�GLƯFXOWLHV�

O   Information about 
assistive technology  
assessments 

O   Online sources for  
more information 

California Education Code Section 56020.5 GeƬnes an assistiYe 
teFhnology GeYiFe as pany iteP� pieFe of eTXipPent� oU pUoGXFt 
systeP� ZhetheU aFTXiUeG FoPPeUFially ZithoXt the neeG foU 
PoGiƬFation� PoGiƬeG� oU FXstoPi]eG� that is XseG to inFUease� 
maintain, or improve functional capabilities of an individual with 
exceptional needs. The term does not include a medical device that is 
surgically implanted, or the replacement of that device.” 

Simply put, assistive technology is anything that can help a person 
with a disability work around his challenges so he can learn, improve, 
and function better in his environment. Training on assistive 
technology for the student, family, and appropriate teachers is a very 
iPpoUtant paUt of the pUoFess. This FhapteU aGGUesses fUeTXently 
askeG TXestions aboXt assistiYe teFhnology. 

How can assistive technology help a student? 

Assistive technology can eliminate barriers to learning and help a student become more 
pUoGXFtiYe anG sXFFessfXl. ,t helps heU keep Xp Zith the FXUUiFXlXP� UeaG gUaGe�leYel te[t 
inGepenGently� anG ZoUk aUoXnG the Fhallenges of Gysle[ia. ,nsteaG of ZoUUying aboXt heU 
weaknesses, the student can now focus on her strengths. Assistive technology can also 
reduce the amount of time she spends on schoolwork. As a result, she is likely to become more 
FonƬGent anG less stUesseG. 

How do parents and educators know whether assistive technology will 
EHQHƬW�D�VWXGHQW"�

(YeUy stXGent is GiƪeUent� Zith a XniTXe leYel of PotiYation anG UeaGiness to Xse teFhnology. 
$ssistiYe teFhnology Fan help Zith soPe Fhallenges� bXt not Zith otheUs. ,t neYeU UeplaFes 
good instruction and may not always provide a perfect solution. That is why trial use and 
training are crucial to the process of discovering if and what tools work for a student. 
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Will assistive technology prevent a student from learning how to read 
or spell? 

No. As a result of using assistive technology, a student may actually develop a love of reading 
Zhile bXilGing heU YoFabXlaUy� GeFoGing skills� ƮXenFy� FoPpUehension� anG FonƬGenFe. 
$ssistiYe teFhnology is not a sXbstitXte foU gooG teaFhing oU UePeGiation. ,t siPply giYes a 
stXGent aFFess to the FXUUiFXlXP Zhile the stXGent FontinXes to bXilG skills thUoXgh TXality 
instruction. 

Will assistive technology cure a student’s dyslexia? 

TheUe is no pFXUeq foU Gysle[ia. ThUoXgh appUopUiate anG eƪeFtiYe teaFhing stUategies 
and programs, a student with dyslexia will continue to grow and develop skills. Assistive 
teFhnology Zill not Pake a stXGentos Gysle[ia go aZay� hoZeYeU� it pUoYiGes a Zay aUoXnG a 
student’s challenges so that he can experience less frustration, develop a love of learning, 
and keep up with his intellectual and scholastic growth. 

What are some examples of commonly used tools for dyslexia and 
other learning disabilities? 

There are a variety of technologies that can help students with dyslexia. Assistive technology 
comes in many types and platforms and does not have to be expensive, complicated, or 
phigh�teFh.q ,t Pay be a siPple� ine[pensiYe loZ�teFh tool sXFh as a UeaGing UXleU oU penFil 
gUip� oU it FoXlG be a PoUe FoPple[ high�teFh iteP sXFh as te[t�to�speeFh softZaUe oU a sPaUt 
pen. $ stXGent Fan beneƬt fUoP teFhnology in a YaUiety of Zays. )oU e[aPple� she Pay haYe 
speFiali]eG softZaUe on heU peUsonal FoPpXteU� oU she Pight Xse i3aG� $nGUoiG� oU *oogle 
Chrome applications. 

TheUe aUe a YaUiety of tools foU UeaGing� ZUiting� spelling� oUgani]ation� e[eFXtiYe fXnFtion� 
PathePatiFs� anG so foUth. &oPPon tools inFlXGe� bXt aUe not liPiteG to� the folloZing itePs� 

Audiobookst+XPan oU FoPpXteUi]eG YoiFe naUUations ZithoXt te[t. ,f a stXGent UeTXiUes 
aXGiobooks foU eTXal aFFess to the FXUUiFXlXP beFaXse he has a pUint �UeaGing� Gisability� he 
TXaliƬes foU a paiG PePbeUship at Learning Ally at the school district’s expense. 

E-text and Text-to-Speech (TTS)t6oftZaUe� appliFations� oU GeYiFes that let a stXGent see
and hear digital or electronic text at the same time. Experts such as Montali and Lewandowski
(1996) think that the combined use of vision and hearing makes a student a better reader.
They believe this multisensory approach improves a student’s reading and comprehension
�0ontali anG /eZanGoZski �����. ,t is not cheating. A student who has a print (reading)
Gisability TXaliƬes foU a fUee PePbeUship to %ookshaUe. Additionally, the premium version of
5eaG	:Uite foU *oogle &hUoPe is available to teachers free of charge.
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Graphic organizerstTools that alloZ stXGents to bUainstoUP anG oUgani]e theiU thoXghts 
YisXally in a :eb foUPat to pUepaUe foU  ZUiting. *UaphiF oUgani]eUs often inFlXGe tePplates to 
pUoYiGe stUXFtXUe anG pUoPpts foU stXGents Zho haYe GiƯFXlty knoZing Zhat to ZUite oU hoZ  
to get started. 

Low-tech optionst([aPples inFlXGe UeaGing UXleUs� hanGZUiting tools� highlighting tape� 
ƬGgets� anG PoUe. 

Smart penst3ens that FoPbine a FaPeUa anG an aXGio UeFoUGeU. $ stXGent Fan UeFoUG notes 
with minimal writing so that she can focus on listening and processing information in the 
moment. She can listen to the recording again and again, as needed. 

Speech-to-Textt9oiFe UeFognition tools that FonYeUt speeFh GiFtation into te[t to Pake 
writing easier. 

Spell checkerst'esigneG to UeFogni]e anG FoUUeFt Ʈe[ible anG phonetiF spelling in the 
context of a student’s sentence (e.g., <skool> for <school> and <two> for <too>). 

Word prediction (WP)t$s a stXGent types� ZoUG pUeGiFtion softZaUe seleFts seYeUal ZoUG 
FhoiFes on the basis of the Fonte[t of the sentenFe. This teFhnology is GesigneG to UeFogni]e 
FUeatiYe oU phonetiF spelling. ,t giYes a stXGent the fUeeGoP to ZUite ZithoXt getting boggeG 
GoZn Zith hanGZUiting� typing speeG� spelling� oU  ZoUG UetUieYal GiƯFXlties. :oUG pUeGiFtion 
softZaUe Zill UeaG ZoUGs anG sentenFes aloXG so the stXGent Fan self�FoUUeFt. 0any  ZoUG 
pUeGiFtion pUogUaPs also inFlXGe a speeFh�to�te[t option. 

When students with dyslexia take the state’s Smarter Balanced 
assessments, are assistive technologies available to the students? 

&alifoUniaos 6PaUteU %alanFeG assessPents haYe GiƪeUent leYels of sXppoUt foU  YaUioXs stXGent 
neeGs. These sXppoUts aUe ePbeGGeG in the test itself anG inFlXGe the folloZing itePs� 

•   Universal tools (U),  which are available to all students on the basis of student  
preference and selection  

•   Designated supports (D),  which are available to all students when determined for use by  
an educator or team of educators (with parental and student involvement, as appropriate)  
oU speFiƬeG in the stXGentos inGiYiGXali]eG eGXFation pUogUaP �,(3� oU 6eFtion ��� plan. 

•  Accommodations (A),  which must be permitted on California Assessment of Student 
3eUfoUPanFe anG 3UogUess tests to all eligible stXGents if speFiƬeG in the stXGentos ,(3 oU  
Section 504 plan. 

For more detailed information, as well as a complete list of supports, visit the 0atUi[ 2ne� 
&$$633 :eb page on the &alifoUnia 'epaUtPent of (GXFation :eb site. 
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How do parents and educators know which tool is right for a student? 

1ot eYeUy tool is Uight foU eYeUy stXGent. ,t is iPpoUtant to FonsiGeU a stXGentos PotiYation� 
UeaGiness to Xse teFhnology� pUefeUenFes� anG leaUning style. %y iGentifying the sXppoUts a 
student needs, parents and educators will be able to search for tools that meet those needs. 
This process is called “feature matching.” After identifying potential tools, it is important to 
give students time to learn, practice, and use a tool before adopting it for use. Many tools 
are available as trial downloads or “lite” versions, so that it is possible to try them before 
purchasing them. Additionally, students can explore their use of tools with an assistive 
teFhnology speFialist at one of &alifoUniaos $ssistiYe TeFhnology &enteUs. ,nfoUPation aboXt 
these centers, including their locations, is available through the Assistive Technology Network 
:eb site. *eneUal infoUPation aboXt the $ssistiYe TeFhnology 1etZoUk is aYailable thUoXgh 
the $bility Tools :eb site. 

:ell�ZUitten inGiYiGXali]eG eGXFation pUogUaP goals anG obMeFtiYes� oU a FaUefXlly GeYelopeG 
��� plan� shoXlG infoUP the seleFtion of assistiYe teFhnologies to Peet stXGent neeGs. %y 
identifying the technology features needed to address a student’s challenges, parents and 
eGXFatoUs Fan seleFt the appUopUiate tools oU pUoGXFts to Pa[iPi]e eaFh stXGentos FhanFes 
of success. 

Is assistive technology expensive? 

TheUe aUe Pany fUee anG loZ�Fost assistiYe teFhnology options. 0any softZaUe FoPpanies 
oƪeU fUee�tUial peUioGs to help a stXGent GeFiGe ZhetheU the tool is Uight foU heU. ,n aGGition� 
theUe aUe Pany pliteq YeUsions of $nGUoiG� i3aG� anG *oogle appliFations that alloZ a stXGent 
to use a limited version of the technology before deciding whether to purchase it. Sometimes 
the lite YeUsion is all the stXGent Zill neeG. ,n aGGition� soPe FoPpanies oƪeU fUee tools to 
teachers for classroom use. 

Who is responsible for funding assistive technology? 

,f a stXGent UeTXiUes assistiYe teFhnology to aFFess the geneUal FXUUiFXlXP� to UeFeiYe a fUee 
appropriate public education (FAPE) through special education, or to remain in the least 
UestUiFtiYe enYiUonPent �/5(�� the Fost of the iteP Fannot be a faFtoU in GeteUPining the 
neeG foU assistiYe teFhnology. 8nGeU the ,nGiYiGXals Zith 'isabilities (GXFation $Ft� the 
school district is responsible for the purchase and training in the use of assistive technology. 
Students who have a 504 plan may also be considered for assistive technology as a 
reasonable accommodation. 
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How and when should the use of assistive technology begin? 

,t is neYeU too eaUly to intUoGXFe assistiYe teFhnology to a stXGent. ,f the stXGent is stUXggling 
despite the use of interventions and strategies, assistive technology may help him experience 
PoUe sXFFess. ,t Fan help a stXGent to GeYelop inGepenGenFe� bolsteU self�esteeP� anG UeGXFe 
time and stress spent on schoolwork. Once in high school, a student should also explore, try 
out, and use the tools he will need for college. 

8nGeU the ,nGiYiGXals Zith 'isabilities (GXFation $Ft� ,(3 teaPs aUe UeTXiUeG to FonsiGeU the 
use of assistive technology devices and services as a special factor when they develop, revise, 
anG UeYieZ a stXGentos ,(3. ,f the ,(3 oU ��� plan teaP agUees that assistiYe teFhnology is 
necessary but cannot identify tools or services to meet the student’s needs, the next step is to 
perform an assistive technology assessment. 

What is an assistive technology assessment? 

$n assistiYe teFhnology assessPent is a FollaboUatiYe pUoFess that takes plaFe Zhen the ,(3 
oU ��� plan teaP UeTXiUes PoUe infoUPation to iGentify appUopUiate tools foU a stXGent. The 
assessment should include comments from the student, the student’s parents, a person 
knoZleGgeable aboXt the stXGentos GeƬFit aUeas� anG soPeone knoZleGgeable aboXt 
assistive technology tools relevant to the student’s challenges. Some school districts have 
theiU oZn assistiYe teFhnology speFialists� otheUs FontUaFt Zith oXtsiGe pUofessionals. The 
stXGent shoXlG be assesseG in heU FXstoPaUy enYiUonPent� Zith hoPeZoUk neeGs eTXally 
considered. To identify which tools best address the student’s needs, the team should consider 
the folloZing� the stXGentos pUefeUenFes� stUengths� anG Fhallenges� the enYiUonPents in 
ZhiFh the stXGent Zill Xse the teFhnology� anG the speFiƬF tasks the stXGent has GiƯFXlty 
achieving because of her learning disability. Once information is gathered, potential tools 
haYe been iGentiƬeG� anG tUial peUioGs haYe been FonGXFteG� the UesXlting Gata Zill gXiGe the 
recommendations. There are many forms and templates available to assist with this process 
and the related documentation. 

What are assistive technology services? 

The ,nGiYiGXals Zith 'isabilities (GXFation $Ft GeƬnes an assistiYe teFhnology seUYiFe as 
pany seUYiFe that GiUeFtly assists a FhilG Zith a Gisability in the seleFtion� aFTXisition� oU 
use of an assistive technology device.” These services are very important to the successful 
oXtFoPe of assistiYe teFhnology Xse� an assessPent leaGs to the pUopeU iGentiƬFation anG 
UeFoPPenGation of tools� ZhiFh leaGs to the appUopUiate aFTXisition of tools. 

The service most crucial to student success, however, is training. Most breakdowns in the 
use of assistive technology occur when training is not conducted properly. Training should 
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inFlXGe basiF tool Xse anG stUategies on hoZ to apply the tool to the stXGentos iGentiƬeG 
Fhallenges. ,n aGGition to tUaining the stXGent� it is iPpoUtant to inFlXGe the paUents� 
teachers, and any other pertinent providers. Technical assistance, maintenance, and repair 
issues must also be addressed. 

One way to ensure that all service needs are met is to create an implementation plan that 
clearly delineates timelines, tasks, and the people responsible for meeting the timelines and 
tasks. Not only can an implementation plan prevent important services from falling through 
the cracks, it can also ensure that the student has access to the curriculum in a timely 
PanneU. )oU e[aPple� a plan Fan ensXUe that the stXGent UeFeiYes his e�te[t oU aXGiobooks at 
the same time that his peers receive their textbooks. 

MORE INFORMATION 

•  Title 20 of the United States Code pUesents the feGeUal goYeUnPentos GeƬnitions of 
“assistive technology device” and “assistive technology service.”

• :UightslaZ Paintains a :eb page on $ssistiYe TeFhnology that includes information
about assistive technology devices and services, Universal Design for Learning (UDL),
anG the 1ational ,nstUXFtional 0ateUials $FFessibility 6tanGaUG �1,0$6�.

•  For more information on accessible reading materials, visit the National Center on
Accessible Educational Materials.

•  The $G/it.oUg :eb site oƪeUs an aUtiFle titleG p$GolesFent /iteUaFy� :hatos
TeFhnology *ot to 'o :ith ,t"q The article discusses ways in which technology tools
can help struggling students and those with disabilities improve their reading and
learning skills.

•  The 0ontgoPeUy &oXnty �0aUylanG� 3XbliF 6Fhools :eb site oƪeUs infoUPation
and resources on accessible technology to help educators learn about assistive
technology strategies and products.

• :ikispaFes pUoYiGes a Free Technology Toolkit for UDL in All Classrooms� the site
oƪeUs aFFess to a ZiGe Uange of assistiYe teFhnology appliFations that aUe aYailable
free of charge.

•  Ability Tools, which is California’s Assistive Technology Act Program, provides
Californians of all ages with access to a wide variety of assistive technology services.

•  ,n ����� the :isFonsin $ssistiYe TeFhnology ,nitiatiYe UeleaseG its Ƭfth eGition of 
$ssessing 6tXGentso 1eeGs foU $ssistiYe TeFhnology� A Resource Manual for School
District Teams.

• $ppenGi[ % of this GoFXPent pUoYiGes a list of assistiYe teFhnology UesoXUFes by task.

80 | CALIFORNIA DYSLEXIA GUIDELINES 

https://www.gpo.gov/fdsys/pkg/USCODE-2011-title20/pdf/USCODE-2011-title20-chap33-subchapI-sec1401.pdf
http://www.wrightslaw.com/info/atech.index.htm
http://aem.cast.org/
http://aem.cast.org/
http://iapro.cde.ca.gov/orgchart/cdeorgchart.htm
http://iapro.cde.ca.gov/orgchart/cdeorgchart.htm
http://www.montgomeryschoolsmd.org/departments/hiat-tech/tech-guides/
https://udltechtoolkit.wikispaces.com/
http://www.abilitytools.org
http://www.wati.org/?pageLoad=content/supports/free/index.php
http://www.wati.org/?pageLoad=content/supports/free/index.php


  

  

  

 

 

 

CHAPTER 13 

Information for Parents 
and Guardians 

This chapter covers the 
following topics: 

O   An overview of  
literacy goals and 
expectations as a 
student progresses 
from preschool 
through high school 

O Age-appropriate 
steps parents can 
take to support their  
student’s academic 
progress in literacy 

O Home-based 
activities that 
parents can engage 
in with their student, 
grouped by academic 
skill set 

O   Online sources for  
more information 

Discovering that a student has dyslexia can be overwhelming for 
paUents. ,t is natXUal foU paUents anG gXaUGians to feel FonFeUn 
aboXt the fXtXUe of theiU FhilG anG aboXt ƬnGing appUopUiate anG 
eƪeFtiYe UesoXUFes to help. The eGXFational ZoUlG is ƬlleG Zith 
MaUgon anG aFUonyPs. ,f paUents aUe faFeG Zith teUPinology they Go 
not understand, it is their right to have the terminology explained 
to theP in pUeal�ZoUlG teUPsq by the eGXFational pUofessionals Zith 
whom they are working. Parents should remember that children with 
dyslexia are very capable of succeeding in school and can achieve 
success in a wide variety of professions. Although there is no cure for 
Gysle[ia� theUe aUe Pany eƪeFtiYe appUoaFhes foU eGXFating FhilGUen 
with dyslexia (see chapter 11). 

What Do People with Dyslexia Say They Need? 

An extensive study of adults with dyslexia regarding their experience as children revealed 
important common ideas about what a child with dyslexia may need from his family and 
teaFheUs. $FFoUGing to this stXGy� ppaUtiFipants UeFogni]eG the iPpoUtanFe of being self�
aware of dyslexia. This acceptance of their disability enabled them to identify and use 
peUsonal stUengths in theiU TXest foU sXFFess. 5eFogni]ing peUsonal stUengths� haYing a 
positive support system, and developing compensatory strategies were all building blocks 
UelateG to sXFFess foU the aGXlt Zith Gysle[iaq �1alaYany� &aUaZan� anG 5enniFk �����. 

3aUtiFipants stateG that the folloZing ZeUe Post iPpoUtant to theP� 

•   Support in exploring, developing, and understanding their strengths 

•   Support and understanding of the extra time and work traditional academic tasks can 
UeTXiUe 

•   Support in helping others, including teachers and peers, to understand dyslexia as a 
Fhallenge that Goes not solely GeƬne a peUson 

•   6XppoUt in GeYeloping stUategies foU oUgani]ation anG tiPe PanagePent 

•   Support using alternative methods to access information 
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Literacy Expectations by Grade—  
and How Parents Can Support Their Students 

Students with dyslexia are very capable of succeeding in school and in a wide variety of  
professions. This section of the guidelines provides information about typical academic 
expectations held by schools for students at progressive age levels. This chapter also 
discusses ways in which parents can support their children through understanding of the 
FhilGUenos aFaGePiF neeGs anG by  ZoUking Zith both theiU FhilGUen anG sFhool staƪ PePbeUs
to aFFess all appUopUiate UesoXUFes that Pay be aYailable. +oPe�baseG aFtiYities to sXppoUt 
students in learning to read can begin as early as preschool and continue through high scho
Such activities are also described in this chapter. 

Preschool: Literacy Expectations and Goals 

3UesFhool�age FhilGUen aUe aFtiYely GeYeloping phonologiFal aZaUeness thUoXgh the langXag
aFtiYities to ZhiFh they aUe e[poseG. ,nstUXFtion is ePbeGGeG in gaPes� songs� anG aUts 
anG FUafts. &hilGUen at this age foFXs on UeFogni]ing anG ZUiting theiU naPe� leaUning letteU  
names and sounds, rhyming words, building vocabulary, and adding detail to their  verbal 
GesFUiptions. ,nYenteG spelling is also intUoGXFeG anG aFFepteG. ,t is iPpoUtant to be aZaUe 
of developmental benchmarks in the area of literacy  while also understanding that typically  
GeYeloping FhilGUen Zill Peet soPe of these benFhPaUks at slightly GiƪeUent tiPes. 

3aUents Fan sXppoUt a FhilG in pUesFhool in the folloZing Zays� 

•  5eaG aloXG books Zith UhyPe patteUns anG UepetitiYe te[t. 

•   Use songs, chants, and nursery rhymes. 

•   (ngage a FhilG in FonYeUsation Zith TXestions. 

•   (nFoXUage Ƭne PotoU GeYelopPent. 

Kindergarten: Literacy Expectations and Goals 

Kindergarten has a more rigorous academic focus than it did 20 years ago, and the 
expectations of students in kindergarten often take parents by surprise. Literacy goals for thi
gUaGe inFlXGe PasteUy of letteU naPes anG soXnGs� UeFogni]ing siPple sight ZoUGs �XsXally a 
list is pUoYiGeG by the sFhool�� soXnGing oXt siPple� thUee�letteU  ZoUGs knoZn as Fonsonant�
YoZel�Fonsonant ZoUGs� XnGeUstanGing one�to�one FoUUesponGenFe Zhen UeaGing� ZUiting 
peUsonal infoUPation� anG Xsing stanGaUG anG inYenteG spelling to ZUite naUUatiYe oU  
informative sentences. 

Kindergarten is an important time of foundational learning. Students in kindergarten learn the  
e[peFtation anG FXltXUe of the FlassUooPtessentially� they leaUn hoZ sFhool ZoUks Zhile also  
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gaining the beginning phonics and phonological awareness skills needed for reading. A positive  
kindergarten experience can lay the foundation for a student’s positive outlook on school. 

3aUents Fan sXppoUt a stXGent in kinGeUgaUten in the folloZing Zays� 

•   Continue to read aloud. 

•   3lay gaPes that bXilG sight�ZoUG UeFognition �e.g.� sight�ZoUG bingo�. 

•   'ePonstUate ZoUG attaFk stUategies Zhen UeaGing� inFlXGe a stXGent in Gaily hoXseholG 
tasks. 

•   (ngage in TXestion�baseG GisFXssion. 

•   6eek speFiƬF inpXt on aFtiYities fUoP the FlassUooP teaFheU. 

+oPe�baseG aFtiYities foU stXGents in kinGeUgaUten aUe listeG beloZ. They aUe gUoXpeG by  
academic skill sets. 

Kindergarten: Letter Recognition and Names—Tips and Activities 

•   Start with lowercase letters and move to uppercase letters when students have mastered 
or mostly mastered the lowercase letters. Students will see more lowercase letters in their  
reading and writing activities in the classroom. 

•   TheUe aUe GiƪeUent opinions UegaUGing the oUGeU in ZhiFh letteUs shoXlG be intUoGXFeG� bXt 
it is generally recommended to choose letters that commonly occur in simple words and 
aYoiG intUoGXFing letteUs that look siPilaU. )oU e[aPple� Go not intUoGXFe b�G�� b�p� n�X� 
P�n� p�T� oU M�g at the saPe tiPe. 

•   Focus on three to four unknown letters at a time (called target letters) rather than trying 
to PasteU the entiUe alphabet at one tiPe. ,f a stXGent is stUXggling to iGentify letteUs by  
name, focus on two letters at a time. 

•   :Uite eaFh taUget letteU on a laUge inGe[ FaUG along Zith a feZ knoZn letteUs. +aYe the 
student follow games like Simon Says or Twister  with the letters (e.g., “Simon Says jump up 
and down holding the letter ‘t’ ”). As the student’s letter knowledge grows, the number of  
letters used in the game can grow. 

•  8se alphabet pX]]les. 

•   Using fun, highly tactile materials such as shaving cream or sand, have students use their  
ƬngeUs to ZUite anG say the letteUs they aUe leaUning. 

•  2n a ZhiteboaUG� ZUite the letteUs stXGents aUe leaUning anG giYe the stXGents GiƪeUent 
FoloUeG pens. $sk stXGents to FiUFle� XnGeUline� oU tUaFe a speFiƬF letteU  Zith a speFiƬF 
color, or allow them to choose. Have students name the letter as they do this. 

•   *o on letteU hXnts in the FoPPXnity� haYe stXGents look foU letteUs on signs� PenXs� anG 
license plates. 
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•    ,ntUoGXFe FoPpXteU pUogUaPs that ePphasi]e letteU UeFognition� the 3%6 .,'6  :eb site 
has many good ones. 

•   8se Ʈash FaUGs to UeinfoUFe letteU knoZleGge� bXt only foU shoUt peUioGs of tiPe anG only in 
addition to other fun activities. 

Kindergarten: Letter Sounds—Tips and Activities 

•   )oFXs on no PoUe than one to thUee letteU soXnGs at a tiPe. ,f the stXGent is stUXggling to 
aFTXiUe soXnGssyPbol assoFiation� foFXs on one letteU at a tiPe. 

•   Start with letter sounds that resemble the letter name and are common in simple words 
that the stXGent Zill be askeG to soXnG oXttsXFh as s� t� p� P. 

•   Avoid teaching letters with similar sounds at the same time. 

•   TeaFh only the shoUt soXnG foU the YoZels at this tiPe� paq as in apple� peq as in elephant� 
“i” as in iguana, “o” as in octopus, and “u” as in umbrella. 

•   3lay p, 6pyq Zith letteU soXnGs� looking foU an obMeFt that staUts Zith a taUget soXnG. 

•   Use the game ideas above and substitute letter sounds for letter names. 

•   Associate letter sounds with hand movements and visuals of memorable animals. There 
aUe a YaUiety of sXggestions aYailable thUoXgh the ,nteUnet� look foU a sXggestion that 
works for the student. 

•   Have the student draw pictures that start with a target letter sound, or hunt for pictures 
that begin Zith the taUget letteU soXnG in a Paga]ine to FUeate a Follage. 5eYieZ anG label 
the pictures to connect the sound to the printed letter. 

•   &oPpXteU gaPes that ePphasi]e soXnGssyPbol assoFiation aUe engaging. The 3%6 .,'6  
:eb site oƪeUs Pany sXFh gaPes fUee of FhaUge. 

Kindergarten: Sounding Out Simple Words—Tips and Activities 

•   Once some letter sounds are mastered, students can begin to use the sounds in simple, 
thUee�letteU  ZoUGs FalleG pFonsonant�YoZel�Fonsonantq �&9&� ZoUGs� sXFh as nFat�o nPap�o 
and ‘hat.’ 

•   8se letteU tiles to haYe stXGents soXnG oXt ZoUGs Zith soXnGs they knoZ �e.g.� p0�$�3q�. 
)oU eaUly UeaGeUs� only Fhange the initial soXnG at ƬUst� p0�$�3q beFoPes pT�$�3q 
beFoPes p/�$�3.q 3seXGo�ZoUGs aUe okay� 2nFe the stXGent beFoPes FoPfoUtable� 
change the ending sound. For more advanced work, change the medial vowel from time to 
time as well. 

•   Find simple decodable books (books with words that can be mostly sounded out) that have 
a few  words on each page. Encourage students to sound out decodable words and then 
UeUeaG the sentenFe Zith ƮXenFy. 
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•   +elp stXGents pUaFtiFe ZUiting siPple &9& ZoUGs by e[aggeUating the soXnGs. 8se fXn  
FoloUs anG PateUials foU  ZUiting. 8se the pUogUession aboYe� Fhanging the initial soXnG ƬUst. 

•   &ontinXe to UeaG to stXGents� haYing theP tUaFk the ZoUGs that yoX UeaG Zith theiU ƬngeUs. 
$sk theP to help yoX soXnG oXt siPple &9& ZoUGs enFoXnteUeG in the book. 

•   Consistency is more important than the length of time spent on these activities. Engage 
students in these activities for 15 minutes each day, if possible, but follow the students’ 
lead for duration. 

Kindergarten: Sight Words—Tips and Activities 

6ight ZoUGs aUe also FalleG high�fUeTXenFy  ZoUGs. These aUe ZoUGs that aUe YeUy FoPPon in 
pUint� anG one goal foU eaUly UeaGeUs is to leaUn to UeFogni]e these ZoUGs aXtoPatiFally �on 
sight). )Uy  :oUG /ists are often used for this activity. 

.inGeUgaUten pUogUaPs haYe GiƪeUent taUgets foU stXGents to Peet in teUPs of the nXPbeU of  
sight words that students should know by the end of the school year. Common targets are 20 
to �� ZoUGs by the enG of kinGeUgaUten anG ��� oU PoUe ZoUGs by the enG of ƬUst gUaGe. 

•   )lash FaUGs ZoUk  Zell foU this aFtiYity� bXt only foFXs on thUee oU foXU  ZoUGs at a tiPe. :hen 
Xsing Ʈash FaUGs� inteUspeUse neZ� XnknoZn sight ZoUGs tZo at a tiPe Zith knoZn sight 
words. This ensures that what is known is practiced and what is new is not overwhelming. 

•   $ book  ZoUG hXnt� 2btain XseG piFtXUe books anG haYe the stXGent hXnt foU one oU tZo  
taUget sight ZoUGs by FiUFling theP as she ƬnGs theP in the pUint. *o baFk anG UeaG the  
story to the student, having the student read the circled target sight words as you come  
to them. 

•   Practice spelling target sight words aloud and have the student write them in the air  with 
heU ƬngeU. 

•   ,f the stXGent UeFogni]es a siPple sight ZoUG on one page bXt not on anotheU� FoPplete 
a book  ZoUG hXnt togetheU� foFXs on only one ZoUG at a tiPe� anG Xse the Ʈash FaUG as a 
reminder guide on each page. 

Kindergarten: Comprehension—Tips and Activities 

•   &heFk foU basiF XnGeUstanGing Zith siPple� sXUfaFe�leYel TXestions that Fan easily be  
foXnG in the te[t. These TXestions XsXally staUt Zith n:ho�o n:heUe�o oU n:hat.o  

•   0oYe to TXestions that ask foU GeepeU e[planation. These TXestions XsXally staUt Zith  
n+oZo oU n:hy.o  

•   Use drama, art, and puppets to have students retell a familiar story, with a focus on the 
beginning� PiGGle� anG enGing. :hen a stXGent Fan Go this Zith a faPiliaU stoUy� PoYe to a 
story that is new to him. 
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•   &ontinXe to Xse pUeGiFtion to GisFXss Zhat Zill happen ne[t. $GG the TXestion� p:hy Go 
yoX think this Zill happen"q (nFoXUage a stXGent to UefeU to soPething that has alUeaGy  
happened in a story as a clue to the next event, or to use her knowledge of something 
from another story or her own life as a clue for possible future events in the story  you are 
UeaGing. This skill of oƪeUing ppUoofq foU iGeas anG pUeGiFtions Zill be bXilt on e[tensiYely  
as the stXGent PoYes thUoXgh GiƪeUent gUaGes. 

Kindergarten: Writing—Tips and Activities 

•   ,t is iPpoUtant foU stXGents to haYe a gooG penFil gUasp anG to FUeate letteUs in the FoUUeFt 
foUPationtgeneUally fUoP the top GoZnZaUG. )Xn anG FleaU hanGZUiting pUogUaPs that 
use easily remembered visual and verbal cues to help students remember the correct 
foUPation aUe YeUy beneƬFial. 2ne sXFh pUogUaP is +anGZUiting :ithoXt TeaUs. 

•   ,nYenteG spelling �spelling ZoUGs as they soXnG phonetiFally sXFh as nfono foU nphoneo� 
based on the student’s limited phonics knowledge is the norm in kindergarten, and 
most kindergarten teachers do not correct this. Check  with the student’s teacher about 
classroom expectations regarding invented spelling. 

•   3Uaise all eƪoUts to ZUite GoZn iGeas. 

•   Continue to label the environment with printed words. 

•   &oUUeFt spelling shoXlG foFXs only on FoUUeFt &9& ZoUG UepUesentation anG YeUy FoPPon 
high�fUeTXenFy  ZoUGs �e.g.� niso� ntheo� nPyo�. 

First Grade: Literacy Expectations and Goals 

6tXGents in ƬUst gUaGe aFtiYely UeaG siPple stoUies anG aGG to theiU bank of sight ZoUGs. $t this 
grade level, students learn more complex phonics rules and are asked to apply them to longer  
sentenFes. 0any stXGents in ƬUst gUaGe Fan sPoothly UeaG te[t that is Zell knoZn to theP� bXt 
most students will still read word by  word. Students are also expected to use their beginning 
UeaGing skills to aFFess soPe infoUPation in otheU sXbMeFts� espeFially as ƬUst gUaGe GUaZs to 
an enG. :Uiting in ƬUst gUaGe foFXses on the basiF PeFhaniFs of a sentenFe� anG it is likely to 
involve an increased emphasis on standard spelling. Additionally, writing at this grade level 
builds from the construction of single sentences to the formation of a set of related sentences 
that focus on one idea. 

3aUents Fan sXppoUt a FhilG in ƬUst gUaGe in the folloZing Zays� 

•   Continue to read aloud. 

•   3lay gaPes that bXilG sight�ZoUG UeFognition �e.g.� sight�ZoUG bingo�. 

•   'ePonstUate ZoUG attaFk stUategies Zhen UeaGing� inFlXGe a stXGent in Gaily hoXseholG 
tasks. 
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•   (ngage in TXestion�baseG GisFXssion. 

•   6eek speFiƬF inpXt on aFtiYities fUoP the FlassUooP teaFheU. 

+oPe�baseG aFtiYities foU stXGents in ƬUst gUaGe aUe listeG beloZ. They aUe gUoXpeG by  
academic skill sets. 

First Grade: Reading—Tips and Activities 

•   5eYieZ kinGeUgaUten skills anG aFtiYities. 

•   (nFoXUage the stXGent to UeaG aloXG foU ƬYe to �� PinXtes a Gay. 

•    (nFoXUage the stXGent to FoUUeFt heU oZn eUUoUs by asking� p'oes that Pake sense"q Then 
have her reread the sentence again. 

•   Practice the 100 most common sight words to ensure that the student reads these  
automatically.  

•   &oUUeFt a stXGentos UeaGing eUUoUs in a neXtUal tone. ,f a stXGent stUXggles to soXnG a 
word, have him reread the sentence in which the word appears (from the beginning of the 
sentence) after he knows the correct word. 

•   ,f the stXGent is UelXFtant to attePpt to UeaG� UeaG to the stXGent anG enFoXUage heU   
to folloZ along Zith heU ƬngeU to bXilG one�to�one FoUUesponGenFe. $lloZ the stXGent  
to read the words that she can, and use repetitive and rhyming books to increase her  
FonƬGenFe. 

•   5eTXest aFtiYities anG sXggestions foU books that taUget the stXGentos neeGs. 0any  
programs use phonics readers that target progressively challenging phonics skills called  
“consumables,” which are paper copies of short stories that focus on one phonics skill at  
a time and are not meant to be reused. 

•   Ask about potential accommodations in the classroom to support the student’s access to 
other curricula. Such accommodations might include having directions and word problems 
UeaG to the stXGent� seating hiP neaU a Fapable� helpfXl peeU oU Flose to the teaFheU� giYing 
hiP e[tUa tiPe to FoPplete assignPents� tasks� anG aFtiYities� oU UeGXFing the aPoXnt of  
homework so that time can be spent on other literacy activities without overwhelming the 
student. 

•   ,nTXiUe aboXt UeaGing inteUYention pUogUaPs in the sFhool anG sFUeening foU Gysle[ia �see  
chapter 9). 

•   Keep the focus on the “whole child.” Spend time and energy developing the student’s  
other skills, talents, and interests so that the student’s sense of herself and her abilities  
does not rest solely on her literacy skills.  

CALIFORNIA DYSLEXIA GUIDELINES | 87 



  

First Grade: Writing—Tips and Activities 

•  5eYieZ kinGeUgaUten aFtiYities anG sXggestions.

•  Encourage the student to write without stopping to ask for the correct spelling of every  word.

•  Use a word wall or  word bank of  vocabulary needed for the assignment or for  words that
the stXGent fUeTXently foUgets.

•  $lloZ the stXGent to type to FUeate sentenFes� espeFially if he has GiƯFXlty  Zith letteU 
formations.

•  ,nTXiUe aboXt inteUYention pUogUaPs foU the stXGentos ZUiting neeGs.

•  ,nTXiUe aboXt aFFoPPoGations to assist the stXGent Zith ZUiting assignPents. $t this age 
the Post iPpoUtant aFFoPPoGation is the UeTXest not to penali]e the stXGentos gUaGes 
for spelling errors on assignments in other subject areas, such as a written response to a 
mathematical problem.

Second Grade and Third Grade: Literacy Expectations and Goals 

5eaGing GePanGs inFUease signiƬFantly GXUing seFonG anG thiUG gUaGe� anG both oUal anG  
independent reading are used in reading instruction. Passages and words become longer,  
syntax is more complicated, and students need to have a large reserve of  words that they can  
UeFogni]e on sight to inFUease theiU ƮXenFy anG FoPpUehension. 'XUing this tiPe� theUe is an  
ePphasis on bUeaking longeU  ZoUGs into paUts anG UeaGing TXiFkly  Zith appUopUiate intonation.  
There is also an increased focus on comprehending and responding to reading, both orally and  
in ZUiting. 5eaGing GePanGs in otheU sXbMeFts also inFUease� as stXGents aUe e[peFteG to UeaG  
directions and short word problems individually in areas such as mathematics, social science,  
anG sFienFe. ,f a stXGent is stUXggling Zith UeaGing� this is often the age at ZhiFh aYoiGanFe of  
ZoUk begins� soPatiF syPptoPs sXFh as stoPaFhaFhes� heaGaFhes� anG otheU FoPplaints aUe  
also present when the student faces literacy  work. 

6tXGents in both seFonG anG thiUG gUaGe aUe askeG to ZUite foUPally aboXt Zhat they UeaG. ,n 
second grade, students are expected to write one or more paragraphs with mostly standard 
spelling. The pUoFess of  ZUiting PXltipaUagUaph essays begins in thiUG gUaGe. ,n soPe sFhools� 
third grade is also the time for instruction in cursive writing. Parents may  wish to discuss a 
student’s needs with the teacher. There are good methods available to teach cursive writing. 
,n aGGition� theUe aUe FoPPon alteUnatiYes� sXFh as keyboaUGing anG alloZing stXGents to 
pUint letteUs. ,t is Xp to the paUent� the stXGent� anG the staƪ at the stXGentos sFhool to seleFt 
the appropriate option for the student. 

3aUents Fan sXppoUt a stXGent in seFonG gUaGe oU thiUG gUaGe in the folloZing Zays� 

•  Help the student select reading material at her instructional reading level.
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•  Listen to the student read aloud.

•  Engage the student in a discussion about what he read and thought, focusing on
FoPpUehension TXestions that ask p:hy"q anG p+oZ Go yoX knoZ"q

• *XiGe the stXGent thUoXgh the ZUiting anG UeYision pUoFess.

+oPe�baseG aFtiYities foU stXGents in seFonG gUaGe anG thiUG gUaGe aUe listeG beloZ. They aUe 
grouped by academic skill sets. 

Second Grade and Third Grade: Reading—Tips and Activities 

•  Encourage the student to read independently for 15 to 20 minutes each day at his reading
level. The student’s teacher  will be able to tell you what the reading level is and make
appropriate recommendations.

•    3UoYiGe the stXGent Zith high�inteUest PateUial at heU UeaGing leYel. The stXGentos teaFheU 
can direct you.

•  ,f the stXGent is a UelXFtant UeaGeU� Xse high�inteUest Paga]ines ZUitten foU stXGents to
engage the student in shorter readings that have interesting photos and layouts.

•  Continue to read with the student as a way to monitor his progress and as a means of 
providing good reading role models.

•  5eYieZ the ��� Post FoPPon sight ZoUGs� anG help the stXGent to leaUn to UeFogni]e
those words automatically by sight by the end of third grade.

•  Ask the student to circle the two hidden words in compound words as you read. Old or 
used books are good for this type of activity.

•   8se a penFil to XnGeUline oU psFoopq FoPpoXnG oU longeU  ZoUGs into syllable paUts� this Fan
help the student to break apart those words and see the syllables.

•  ,nTXiUe aboXt aFFoPPoGations to sXppoUt the stXGentos aFFess to infoUPation in the
FlassUooP Zhen UeaGing Gelays aƪeFt inGepenGenFe.

•  ,f the stXGent is stUXggling to GeFoGe PXltisyllabiF ZoUGs� e[pliFitly teaFh pUeƬ[es anG
sXƯ[es as if they  ZeUe sight ZoUGs. This Zill help the stXGent pseeq those ZoUG paUts anG
begin to UeFogni]e theP instantly.

Second Grade and Third Grade: Fluency—Tips and Activities 

•  )oU UeaGing longeU passages� tUy a high�FontUast bookPaUk oU tUaFkeU that is a GaUk� soliG
color.

•    To inFUease UeaGing ƮXenFy anG appUopUiate intonation� haYe the stXGent silently UeaG
a short passage and then read it aloud two times. You can also simultaneously read the
same passage along with the student to model pacing and intonation.
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•   +ighlight oU PaUk pXnFtXation in te[t that UeTXiUes a stop Zhen UeaGing� anG shoZ the  
student how to attend to punctuation marks.  

•   Explicitly teach as sight words content vocabulary that the student will need to know in  
order to be successful in other areas (e.g., mathematics vocabulary).  

Second Grade and Third Grade: Comprehension—Tips and Activities 

'isFXss the books anG stoUies the stXGent UeaGs anG ask  TXestions aboXt FhaUaFteU  PotiYation 
�e.g.� p:hy GiG that FhaUaFteU Fhoose to Go that"q�� Zhat she likeG oU GiGnot like aboXt the 
story, and why. 

Second Grade and Third Grade: Writing—Tips and Activities 

•   Clap out syllables to help the student “hear” how to break apart longer  words before he   
writes them.  

•   Help the student write down her ideas before she begins writing. 

•    3UoYiGe sentenFe staUteUs� oU the ƬUst tZo ZoUGs in a sentenFe� to help the stXGent begin to 
write. These writing supports also help teach the structure of a paragraph. 

•    3UoYiGe gUaphiF oUgani]eUs to help the stXGent plan the Getails anG seTXenFe of his  
ZUiting. 0any UesoXUFes aUe aYailable thUoXgh the ,nteUnet fUee of FhaUge.  

•   Provide a model of  what a written paragraph looks like. 

•   Encourage the student to revise her  writing. 

•   Allow the student to write his thoughts, correct the errors, and then have the student  
revise his writing by incorporating the corrections.  

•   Use a computer to revise text. 

•   Use a word wall or  word bank of  vocabulary needed for the assignment or for  words that 
the stXGent fUeTXently foUgets. 

Fourth Grade to Eighth Grade: Literacy Expectations and Goals 

5eaGing GePanGs GXUing the lateU elePentaUy gUaGes inFUease GUaPatiFally staUting in foXUth  
grade as the school system transitions from teaching reading to using reading as a tool for  
students to learn new information. This is often referred to as a shift from “learning to read to  
UeaGing to leaUn.q 5eaGing instUXFtion tenGs to foFXs on FoPpUehension stUategies� ƮXenFy�  
anG gaining neZ  YoFabXlaUy. :Uiting GePanGs also inFUease GUaPatiFally� anG stXGents aUe  
expected to compose multiparagraph essays with an emphasis on generating detail and  
oUgani]ing eYiGenFe gaUneUeG fUoP inGepenGently UeaG UefeUenFe PateUial. 6tXGents Zho UelieG  
on UeaGing gXiGanFe anG FXes oƪeUeG by gUoXp UeaGing in thiUG gUaGe begin to e[peUienFe  
inFUeaseG stUess anG failXUe Zith the PoYe to pUeaGing to leaUn.q %eFaXse UeaGing is Gone  
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independently much of the time, it also becomes easier to hide struggles. Students with  
dyslexia learn early to look as if they are reading or  writing even when they are not. A student  
Pay Xse e[FXses sXFh as p,tos boUing�q p, alUeaGy ƬnisheG�q oU p, haYe no hoPeZoUkq to aYoiG  
work and struggles with literacy. Maintain communication with the student’s teacher about her  
classroom work and homework. 

$s stXGents PoYe into PiGGle sFhool� in�Flass UeaGing GiPinishes anG inGepenGenFe in 
reading activities becomes the basis of most assignments. The development of the formal 
essay structure with a thesis statement and supporting detail is a key focus in writing. 
6tXGents aUe e[peFteG to plan theiU tiPe to FoPplete long�teUP pUoMeFts anG to inFoUpoUate 
a variety of media into their  work and presentations. Students with dyslexia who previously  
managed to struggle through reading and writing demands often become overwhelmed by  
the amount of independent reading, the increase in complex  vocabulary, and the speed at 
which reading and writing takes place in middle school. Additionally, the rotation between 
teachers may increase stress and impede communication about the student’s progress in the 
area of literacy. 

3aUents Fan sXppoUt a stXGent in foXUth gUaGe thUoXgh eighth gUaGe in the folloZing Zays� 

•  Provide a homework routine and location.

• *XiGe anG teaFh tiPe�PanagePent anG planning skills.

•  Assist with and support the use of literacy technology to increase engagement and ease of 
writing.

•  (nFoXUage UeaGing foU pleasXUe Zith both books anG age�appUopUiate Paga]ines.

•  Discuss content with students by focusing on key ideas.

•  Maintain communication with the student’s teachers.

+oPe�baseG aFtiYities foU stXGents in foXUth gUaGe thUoXgh eighth gUaGe aUe listeG beloZ. 
They are grouped by academic skill sets. 

Fourth Grade to Eighth Grade: Reading—Activities and Tips 

•  5eYieZ the liteUaFy aFtiYities foU stXGents in pUeYioXs gUaGe leYels.

•  Continue to read with and to the student.

•  ,f the stXGentos UeaGing ƮXenFy is loZ� the best inteUYentions aUe fUeTXent UeaGing at the
independent to instructional level and practice of oral reading on the same passage.

•  Even if the student cannot read well, it is important for him to keep reading as many 
GiƪeUent types of pUinteG PateUials at his UeaGing leYel as possible. This Zill inFUease the
student’s reading skill and add to his vocabulary.
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Fourth Grade to Eighth Grade: Writing—Activities and Tips 

5eYieZ the UeFoPPenGations foU pUeYioXs gUaGe leYels. 

Fourth Grade to Eighth Grade: Organization—Activities and Tips 

•   $ssist the stXGent in GeYeloping oUgani]ational stUategies anG an oUgani]eG tUaFking
systeP foU  ZoUk. 0ost stXGents UeTXiUe this sXppoUt� bXt stXGents Zith Gysle[ia Pay 
UeTXiUe PoUe sXppoUt� anG they Pay neeG this assistanFe foU a longeU peUioG of tiPe than
theiU peeUs to enFoXUage oUgani]ational skills.

•  Use a scheduling system that works for the student, and help her create a plan each day.

•  Use a timer for periods of 10 minutes during homework. This will help the student stay on
task� anG he Fan also begin to inteUnali]e hoZ long �� PinXtes is.

•  Set up a regular time and place for homework.

•  Discuss classroom accommodations on the basis of the student’s needs that will support
her independence in completing work.

•  Help the student understand her learning needs.

•  Focus on the whole child by encouraging the student to develop other talents, skills, and
interests.

Middle School and High School: Literacy Expectations and Goals 

,n PiGGle sFhool anG high sFhool� a stXGentos sFhool ZoUk is alPost FoPpletely inGepenGent in  
terms of reading and writing, although students will have group projects with peers as well. At  
this tiPe� stXGents Zho ZeUe getting by in elePentaUy sFhool by PePoUi]ing ZoUGstbasiFally  
UeaGing by sighttaUe oYeUZhelPeG by the laUge inFUease in YoFabXlaUy anG the length anG  
amount of reading material. They fall behind in work and sometimes stop completing work  
altogetheU beFaXse they feel GefeateG. ,t is not XnFoPPon to see pUeYioXsly aYeUage stXGents  
begin to fail in PiGGle sFhool. ,f eGXFatoUs anG paUents TXestion the stXGent� he Pay be UelXFtant  
to admit that he is struggling with reading and will become defensive or use comments that  
GeƮeFt fUoP the issXe so that aGXlts anG peeUs Go not GisFoYeU the soXUFe of his aFaGePiF GeFline. 

Many individuals with dyslexia go undiagnosed until high school or college, when the extent 
of aFaGePiF anG oUgani]ational GePanGs Fan pUeYent the type of aFhieYePent e[peUienFeG 
at previous grade levels. Students in high school and college are expected to become 
increasingly independent in time management and in determining the direction of their  
education. Students are expected to demonstrate advanced skills in research, including the 
ability to GeteUPine UeleYant infoUPation� pUioUiti]e infoUPation� anG pUoYiGe sXppoUting 
evidence from a wide variety of resources that are found, read, and annotated independently. 
Students are also expected to write lengthy compositions under time pressure. 
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3aUents Fan sXppoUt a stXGent in PiGGle sFhool oU high sFhool in the folloZing Zays� 

•   Ensure access to a library and other sources of reference information. 

•   Assist with and support the use of technology to increase access and ease. 

•   Engage in discussion about key concepts and ideas. 

•   Help the student study for tests by encouraging review or partner practice. 

•   (nFoXUage anG pUaFtiFe self�aGYoFaFy skills foU seeking help anG aFFoPPoGation. 

•   5eYieZ the ZaUning signs of Gysle[ia anG pUeYioXs liteUaFy anG oUgani]ational sXppoUts. 

•   Access all tutoring and support services available to the student. 

•   Consider calling a Student Study Team (SST) meeting to review the student’s academic  
history and current needs and to put a plan in place to support her success.  

•   Discuss with the school’s SST team the guidelines for screening and assessment for   
dyslexia.  

•   Help the student understand his learning needs, and provide him with the language  
necessary to advocate on his own behalf  with teachers.  

•   ,f neeGeG� e[ploUe alteUnatiYe PethoGs of aFFessing pUinteG infoUPation� sXFh as  
aXGiobooks anG speeFh�to�te[t softZaUe �see FhapteU �� anG appenGi[ %�.  

•   Continue to foster the student’s development of interests and talents in other areas. 

What Does It Mean to Be an Advocate for a Student? 

3aUents anG gXaUGians aUe a stXGentos ƬUst teaFheU anG Post iPpoUtant aGYoFate. %eing an  
advocate for the student means giving a voice to the student’s needs when she is unable to  
eitheU XnGeUstanG oU e[pUess those neeGs heUself. ,t Peans helping heU obtain the UesoXUFes  
UeTXiUeG to Peet heU XniTXe neeGs. 

Successful People with Dyslexia 

'ysle[ia Goes not haYe to liPit a stXGentos FaUeeU  goals oU  aspiUations� inGiYiGXals Zith Gysle[ia 
haYe Pany stUengths anG aFFoPplish aPa]ing things. They Fan beFoPe GoFtoUs� laZyeUs� 
ZUiteUs� politiFians� ƬnanFe pUofessionals� sFientists� entUepUeneXUs� aUtists� enteUtaineUs� 
athletes, and more. The Yale Center for Dyslexia & Creativity maintains an ,nGe[ of 6XFFessfXl 
Dyslexics to showcase successful people who had or have dyslexia. 
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MORE INFORMATION 

•  Appendix F of the Alabama State Department of Education’s 'ysle[ia 5esoXUFe *XiGe 
pUoYiGes fUeTXently askeG TXestions to assist paUents in talking Zith theiU FhilGUen
about having dyslexia.

•  The UCSF Dyslexia Center, part of the University of California, San Francisco, provides
information about dyslexia evaluation and care, research being conducted at the
center, related resources, and contact information.

•  6oPe stXGents Pay ƬnG it intiPiGating oU oYeUZhelPing to naYigate the sFhool
system and the resources available there. The California Department of Education
(CDE) and other state agencies help to fund parent resource centers that provide
support and information for parents of students who are academically challenged.
,nfoUPation aboXt these FenteUs is aYailable thUoXgh the &'(os California Parent
2Ugani]ations :eb page.

•  The CDE’s )aPily ,nYolYePent 	 3aUtneUships :eb page oƪeUs aGGitional UesoXUFes
and support for parents, guardians, and families of students with disabilities.
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CHAPTER 14 

Frequently Asked 
Questions 

This chapter covers the 
following topic: 

O   Questions frequently  
asked by parents and 
educators 

Q: I am a teacher and suspect that one of my students may be displaying signs of 
dyslexia. What should I do? Is it all right to alert the parents about my concerns? 

A: $FFoUGing to feGeUal pFhilG ƬnGq UeTXiUePents� eGXFatoUs Zho sXspeFt that a stXGent has 
dyslexia must refer the student for assessment. Federal regulations say that each state 
PXst haYe in eƪeFt poliFies anG pUoFeGXUes to ensXUe that all FhilGUen Zith Gisabilities 
residing in that state, including children with disabilities who are homeless children or 
are wards of the state, and children with disabilities attending private schools, regardless 
of the severity of their disability, and who are in need of special education and related 
seUYiFes� aUe iGentiƬeG� loFateG� anG eYalXateG �Title ��� Code of Federal Regulations, 
6eFtion ���.���>a@�. &hilG ƬnG PXst also inFlXGe FhilGUen Zho aUe sXspeFteG of haYing a 
disability and being in need of special education, even if a child is advancing from grade 
to grade (Title 34, Code of Federal Regulations, Section 300.111[c]). 

$ FhilGos paUent oU a pXbliF agenFy Pay initiate a UeTXest foU an initial eYalXation to 
determine whether the child has a disability. The initial evaluation must be conducted 
within 60 days of receiving parental consent for the evaluation (Title 34, Code of Federal 
Regulations, Section 300.301[b] and [c]). 

(aUly iGentiƬFation of anG inteUYention Zith stXGents Zho shoZ the ZaUning signs of 
dyslexia are critical for achieving better outcomes. Parents are an important component of 
the school team, and they should be included in discussions regarding potential learning 
issues involving their child. 

Q: I am a speech-language pathologist at a school. What role should I play in helping to 
identify and assess a student who may have dyslexia? 

A: $FFoUGing to a ���� position statePent issXeG by the $PeUiFan 6peeFh�/angXage�
+eaUing $ssoFiation� speeFh�langXage pathologists haYe a PaMoU Uole to play 
in sXppoUting spoken anG ZUitten langXage skills in stXGents. 6peeFh�langXage 
pathologists UeFeiYe pUe�seUYiFe tUaining that pUepaUes theP to be teaP PePbeUs in 
preventing, identifying, assessing, and providing interventions for students with dyslexia. 
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,n aGGition� a histoUy of 6peFiƬF /angXage ,PpaiUPent �6/,� oU Zeaknesses in UeFeptiYe 
YoFabXlaUy FUeates an inFUeaseG Uisk foU Gysle[ia �6noZling� %ishop� anG 6tothaUG �����. 
*iYen this inFUeaseG Uisk� speeFh�langXage pathologists Zho haYe iGentiƬeG a stXGent Zith 
6/, oU UeFeptiYe YoFabXlaUy Zeaknesses shoXlG be inFlXGeG as PePbeUs in PXltiGisFiplinaUy 
teams that work to determine whether a student is also at risk for dyslexia. 

Q: Is an outside diagnosis of dyslexia necessary for a student to become eligible for 
special education services or a 504 plan? 

A: 1o� an oXtsiGe Giagnosis is not UeTXiUeG foU a stXGent to beFoPe eligible foU speFial 
education services or a 504 plan. California regulations guide the process for determining 
ZhetheU a stXGent is eligible foU speFial eGXFation oU a ��� plan �see FhapteU ���. ,f the 
parents or guardians disagree with an assessment obtained by the public education 
agency, they have the right to obtain, at public expense, an independent educational 
assessPenttalso knoZn as an inGepenGent eGXFational eYalXationtof the stXGent 
fUoP TXaliƬeG speFialists �Education Code 6eFtion �����>b@�. ,f the paUents oU gXaUGians 
obtain an independent education evaluation at public expense or share with the public 
agency an evaluation obtained at private expense, the results of the evaluation must be 
considered by the public agency, if it meets agency criteria, in any decision made with 
respect the provision of a free appropriate public education to a child (Title 34, Code of 
Federal Regulations, Section 300.502[c]). 

Q: Do all students with dyslexia require an individualized education program (IEP)? 

A: 1o� not all stXGents Zho haYe Gysle[ia UeTXiUe an ,(3 oU Zill TXalify foU one. )oU PoUe 
information, see chapter 10. 

Q: My student’s reading is slow but accurate. However, his spelling is extremely poor. Is 
WKH�VFKRRO�UHTXLUHG�WR�FRQVLGHU�GHƬFLWV�LQ�VSHOOLQJ�LQ�DVVHVVLQJ�IRU�VSHFLDO�HGXFDWLRQ�
eligibility? Could he still be dyslexic? 

A: &alifoUnia laZ GeƬnes a speFiƬF leaUning Gisability as a pGisoUGeU in one oU PoUe of the 
basic psychological processes involved in understanding or in using language, spoken 
or written, which may manifest itself in the imperfect ability to listen, think, speak, read, 
write, spell, or perform mathematical calculations” (Education Code Section 56337[a]). 

Education Code Section 56337.5 also states that a pupil who is assessed as being dyslexic, 
anG Zho Peets the eligibility FUiteUia speFiƬeG in 6eFtion ����� anG in Title �� California 
Code of Regulations, 6eFtion �����b������%� foU speFiƬF leaUning Gisability� is entitleG to 
special education and related services (Education Code Section 56337.5[a]). 
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$FFoUGing to the ,nteUnational 'ysle[ia $ssoFiation �,'$�� p$lPost all people Zith 
GeYelopPental UeaGing oU langXage Gisabilities haYe gUeat GiƯFXlty spelling . . . people 
with the condition known as dyslexia are noted to have ‘conspicuous’ problems with 
spelling anG ZUiting. 3eople Fan also haYe speFiƬF spelling Gisabilitiestthat is� they Fan 
be pooU spelleUs� eYen thoXgh they aUe aGeTXate UeaGeUs �,'$ �����. 

,t shoXlG also be noteG that p:hile UeaGing aFFXUaFy is FUitiFal eaUly on� the ability to UeaG 
ƮXently gains in iPpoUtanFe as the FhilG PatXUes. A child who reads accurately but not 
ƮXHQWO\�LV�G\VOH[LFq �6hayZit] �����. 

Q: A student struggles with reading and spelling. Can a school district delay assessment of 
WKH�VWXGHQW�IRU�D�VSHFLƬF�OHDUQLQJ�GLVDELOLW\�WR�ƬUVW�VHH�KRZ�KH�RU�VKH�UHVSRQGV�WR�5W,"�

A: No, a school district cannot delay or deny assessment of a student for a suspected 
Gisability beFaXse of iPplePentation of 5esponse to ,nteUYention �5t,�. ,n a 'eaU 
&olleagXe letteU� the feGeUal 2ƯFe of 6peFial (GXFation anG 5ehabilitatiYe 6eUYiFes 
�26(56� UePinGeG sFhools that a paUent Pay UeTXest an initial eYalXation at any tiPe to 
GeteUPine ZhetheU a FhilG has a Gisability. The Xse of a 0Xlti�TieUeG 6ysteP of 6XppoUt 
�0T66�� sXFh as 5t,� Pay not be XseG to Gelay oU Geny a fXll anG inGiYiGXal eYalXation of a 
FhilG sXspeFteG of haYing a Gisability �26(56 �����. 

Q: The IEP team states that its members cannot use the terms “dyslexia,” “dysgraphia,” 
or “dyscalculia” in students’ IEPs. Is this correct? 

A: ,n a 'eaU &olleagXe letteU� the feGeUal 2ƯFe of 6peFial (GXFation anG 5ehabilitatiYe 
6eUYiFes �26(56� FlaUiƬeG pthat theUe is nothing in the ,'($ that ZoXlG pUohibit the 
Xse of the teUPs Gysle[ia� GysFalFXlia� anG GysgUaphia in ,'($ eYalXation� eligibility 
GeteUPinations� oU ,(3 GoFXPentsq �26(56 �����. The letteU fXUtheU enFoXUageG states 
“to review their policies, procedures, and practices to ensure that they do not prohibit 
the use of the terms dyslexia, dyscalculia, or dysgraphia in evaluations, eligibility, and 
,(3 GoFXPents. p,n ensXUing the pUoYision of fUee appUopUiate pXbliF eGXFation�q 26(56 
encouraged state educational agencies “to remind their LEAs of the importance of 
aGGUessing the XniTXe eGXFational neeGs of FhilGUen Zith speFiƬF leaUning Gisabilities 
UesXlting fUoP Gysle[ia� GysFalFXlia� anG GysgUaphia GXUing ,(3 TeaP Peetings anG otheU 
Peetings Zith paUents XnGeU ,'($q �26(56 �����. 

Q: I’m a teacher and would like to receive training on how to use evidence-based, 
multisensory, direct, explicit, structured, and sequential approaches when teaching 
students with dyslexia. Where can I receive this type of training? 
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A: The ,nteUnational 'ysle[ia $ssoFiation �,'$� :eb site inFlXGes infoUPation aboXt
.noZleGge anG 3UaFtiFe 6tanGaUGs foU TeaFheUs of 5eaGing. $GGitionally� the ,'$ has 
FUeateG The &enteU foU (ƪeFtiYe 5eaGing ,nstUXFtion� ZhiFh pUoYiGes tZo leYels of 
6tUXFtXUeG /iteUaFy FeUtiƬFation �see FhapteU ��. 

The (YeUy 6tXGent 6XFFeeGs $Ft� ZhiFh Zas signeG into laZ in ���� by 3UesiGent %aUaFk 
Obama, also created the Comprehensive Literacy Center. This center is slated to open in 
2017, and its purpose is to support parents and educators in helping students who are 
haYing GiƯFXlties leaUning liteUaFy skills beFaXse of a Gisability. $GGitional infoUPation is 
available from the National Center for Learning Disabilities. 

Q: Do other disabilities or disorders coexist with dyslexia?

A: <es� the folloZing Gisabilities anG GisoUGeUs haYe a signiƬFant Uate of Fo�oFFXUUenFe Zith
Gysle[ia� attention�GeƬFit�hypeUaFtiYity GisoUGeU �$'+'�� speeFh�langXage iPpaiUPent� 
GysgUaphia� anG GysFalFXlia. The Post FoPPon FoPoUbiG FonGition appeaUs to be 
ADHD. Estimates suggest that 15 percent to 40 percent of children with dyslexia are 
also diagnosed with ADHD, and 25 percent to 40 percent of children with ADHD are also 
GiagnoseG Zith Gysle[ia �6ePUXG�&likePan et al. ����� :illFXtt anG 3ennington �����. 

Q: :KDW�DUH�DFFHVVLEOH�HGXFDWLRQDO�PDWHULDOV��$(0���DQG�KRZ�FDQ�WKH\�EHQHƬW�D�VWXGHQW
with dyslexia? 

A: Students who are unable to use traditional print materials to access their curriculum
Pay neeG speFiali]eG foUPats� sXFh as laUge pUint� aXGio UeFoUGings� oU Gigital te[t. These 
speFiali]eG foUPats aUe FalleG paFFessible eGXFational PateUials�q oU $(0 �see FhapteU 
���. )eGeUal UegXlations UeTXiUe the state eGXFational agenFy to pensXUe that all pXbliF 
agencies take all reasonable steps to provide instructional materials in accessible formats 
to children with disabilities who need those instructional materials at the same time 
as other children receive instructional materials” (Title 34, Code of Federal Regulations, 
Section 300.172). 

$s noteG on the &alifoUnia 'epaUtPent of (GXFation �&'(� :eb site� pThe feGeUal 
,nGiYiGXals Zith 'isabilities (GXFation $Ft �,'($� UeTXiUes a GistUiFt to pUoYiGe aFFessible 
instructional materials to students who need them for participation and achievement. 
:hile 6%(�aGopteG PateUials aUe aYailable in aFFessible foUPats fUoP the &'(� a GistUiFt 
Xtili]ing non�aGopteG PateUials Zill neeG to obtain Gigital Ƭles anG haYe theP FonYeUteG 
to aFFessible foUPats� sXFh as bUaille anG laUge�pUint books.q $GGitional infoUPation is 
provided on the CDE’s ,nstUXFtional 0ateUials ,PplePentation :eb page. 
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APPENDIX A 

Assessment Tools  

Please note that the California Department of Education does not endorse the use of any 
product. Also, this appendix is not intended to provide a comprehensive list of assessment 
tools� it is a saPple list of assessPent tools that pUofessionals Pay Zish to FonsiGeU Xsing Zhen 
assessing students with dyslexia. 

1. Universal screeners 

6hayZit] 'ysle[ia6FUeen 

2. Adult dyslexia screener 

$GXlt 5eaGing +istoUy 4XestionnaiUe �$5+4� 

3. Formal language-literacy assessment measures 

Assessment of Literacy and Language (ALL) 
*UaGe 5ange� 3UekinGeUgaUtensƬUst gUaGe 

Clinical Evaluation of Language Fundamentals—5 (CELF­5) 
$ge 5ange� ���s����� 

Comprehensive Assessment of Spoken Language­2 (CASL­2) 
$ge 5ange� ���s����� 

Comprehensive Test of Phonological Processing­2 (CTOPP­2) 
$ge 5ange� ���s����� 

Gray Oral Reading Test­5 (GORT­5) 
$ge 5ange� ���s����� 

Oral and Written Language Scales­II (OWLS­II) 
$ge 5ange� ���s����� 

Peabody Picture Vocabulary Test­4 (PPVT­4) 
$ge 5ange� ���s��� 

Rapid Automatic Naming/Rapid Automatic Stimulus (RAN/RAS) 
$ge 5ange� ���s����� 

Receptive One Word Picture Vocabulary Test­4 (ROWPVT­4) 
$ge 5ange� ���s��� 
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The Phonological Awareness Test (TOPA) 
$ge 5ange� ���s���� 

Test de Vocabulario en Imagenes Peabody (TVIP) 
$ge 5ange� ���s����� 

Test of Adolescent and Adult Language­4 (TOAL­4) 
$ge 5ange� ����s����� 

Test of Auditory Processing Skills­3 (TAPS­3) 
$ge 5ange� ���s����� 

Test of Early Reading Ability­3 (TERA­3) 
$ge 5ange� ���s��� 

Test of Integrated Language and Literacy Skills (TILLS) 
$ge 5ange� ���s����� 

Test of Language Development­Primary­4 (TOLD­P:4) 
$ge 5ange� ���s���� 

Test of Language Development­Intermediate­4 (TOLD­I:4) 
$ge 5ange� ���s����� 

Test of Pragmatic Language­2 (TOPL­2) 
$ge 5ange� ���s����� 

Test of Written Language­4 (TOWL­4) 
$ge 5ange� ���s����� 

Woodcock­Muñoz Language Survey—Third Edition (WMLS III) 

Woodcock Reading Mastery Test­III (WRMT­III) 
$ge 5ange� ���s����� 

Word Test­3 
$ge 5ange� ���s������ *UaGe 5ange� )iUst gUaGessi[th gUaGe 

4.   Informal assessment measures: skills surveys and criterion- 
referenced measures 

•   Skill surveys, such as those provided within the curriculum or  Assessing Reading: Multiple 
Measures 

•    ,nfoUPal UeaGing inYentoUies� sXFh as the Texas Primary Reading Inventory (TPRI); 
Qualitative Reading Inventory; Basic Reading Inventory; or Ekwall/Shanker Reading Inventory 

•  Dynamic Indicators of Beginning Early Literacy (DIBELS) or AIMSweb 

•   Predictive Assessment of Reading (PAR) 
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•   ,nfoUPal spelling inYentoUies� sXFh as Words Their Way and the Wilson Assessment for  
Decoding and Encoding (WADE) 

•  &UiteUion�UefeUenFeG PeasXUes 

•  &XUUiFXlXP�baseG UeaGing PeasXUes 

•   Dynamic assessment 

•  :Uiting saPples 

5.   During an eligibility assessment for special education, students are typically  
evaluated with nationally norm-referenced, standardized tests of academic  
achievement in addition to evaluation with informal measures. 

Woodcock­Johnson, Tests of Achievement, Fourth Edition (WJ­IV) 

Weschler Individual Achievement Test, Third Edition (WIAT­III) 

6.   Instruments for assessing accurate and fluent word recognition and poor  
spelling and decoding abilities are listed below. 

&oPPonly XseG stanGaUGi]eG PeasXUes of UeaGing� 

Gray Oral Reading Tests­5 (GORT­5) 
$ge 5ange� ���s����� 

Gray Silent Reading Test (GSRT) 
$ge 5ange� ���s���� 

Gray Diagnostic Reading Tests­2 (GDRT­2) 
$ge 5ange� ���s����� 

Nelson­Denny Reading Test 
$ge 5ange� ���s����� 

Process Assessment of the Learner (PAL­II)—Diagnostics for Reading and Writing 

7HVW�RI�,UUHJXODU�:RUG�5HDGLQJ�(ƯFLHQF\��7,:5(� 
$ge 5ange� ���s�� 

7HVW�RI�6LOHQW�:RUG�5HDGLQJ�(ƯFLHQF\��726:5(� 
$ge 5ange� ���s����� 

7HVW�RI�:RUG�5HDGLQJ�(ƯFLHQF\����72:5(��� 
$ge 5ange� ���s����� 

Woodcock­Johnson­IV (WJ­IV)—/ist UeaGing skills sXbtests in YeUsion ,9  
$ge 5ange� ���s���  
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Woodcock Reading Mastery Tests­III (WRMT­III) 
$ge 5ange� ���s��� 

7.  Commonly used standardized measures of spelling 

Process Assessment of the Learner­II (PAL­II)—Diagnostics for Reading & Writing 
*UaGe 5ange� .inGeUgaUtenssi[th gUaGe 

Test of Early Written Language­3 (TEWL­3) 
$ge 5ange� ���s����� 

Test of Written Language­4 (TOWL­4)—Spelling subtest 
$ge 5ange� ���s����� 

Test of Written Spelling­5 (TWS­5) 
$ge 5ange� ���s���� 

Wide Range Achievement Test­4 (WRAT­4) 
$ge 5ange� ���s�� 

Wechsler Individual Achievement Test­III (WIAT­III)—List subtests 
$ge 5ange� ���s����� 

Woodcock­Johnson­IV (WJ­IV)—Spelling and spelling of sounds subtests 
$ge 5ange� ���s��� 

:RUG�,GHQWLƬFDWLRQ�DQG�6SHOOLQJ�7HVW��:,67� 
$ge 5ange� ���s����� 

8.  Instruments for assessing for phonological processing 

•  Comprehensive Test of Phonological Processing­2 (CTOPP­2) 
$ge 5ange� ���s����� 

•   Kaufman Test of Educational Achievement­II (KTEA­II) 
$ge 5ange����s��� 

•   Lindamood Auditory Conceptualization Test­3 (LAC­3) 
$ge 5ange� ���s����� 

•    Process Assessment of the Learner (PAL­II)—Test %atteUy foU 5eaGing anG :Uiting 
*UaGe 5ange� .inGeUgaUtenssi[th gUaGe 

•   Test of Phonological Awareness­2+ (TOPA­2+) 
$ge� ���s����� *UaGe 5ange� .inGeUgaUtensthiUG gUaGe 

•   The Phonological Awareness Test­2 (PAT­2) 
$ge 5ange� ���s����� *UaGe 5ange� .inGeUgaUtensfoXUth gUaGe 
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Please note that the California Department of Education does not endorse the use of any  
product. This appendix is not intended to provide a comprehensive list of assistive technology  
UesoXUFes. ,t is the Uesponsibility of a stXGentos eGXFation teaP to e[ploUe anG tUy oXt the tools 
to determine the best match for a student. 

Low-Tech Tools 
5eaGing UXleUs� highlighting tape� alteUnate 
pens� penFils� ƬGgets� anG so foUth� 

•  Nasco

•  Therapy Shoppe

• $Pa]on

Spelling Tools 

• *ingeU 6oftZaUe

• *UaPPaUly

• $PeUiFan :25'63(//(5 anG 3honetiF
Dictionary

Reading Tools 

• %ookshaUe

•  Learning Ally

• .XU]Zeil (GXFation

•  6nap	5eaG 6taUt�to�)inish %ooks

•  Texthelp �5eaG	:Uite anG )lXenFy 
Tutor) 

  

APPENDIX B 

Assistive Technology Resources  

Writing/Notetaking Tools 

• &o�:UiteU 8niYeUsal

• :oUG4 anG 6peak4

•  Clicker

• .iGspiUation�,nspiUation

•  Livescribe Smartpens

•  Sonocent AudioNotetaker

Assessment Tools 
The following tools can help determine 
which type of reading and writing assistive 
teFhnology best Ƭts a stXGentos neeGs� 

•  Universal Protocol for Accommodations
in 5eaGing

• 'e&oste :Uiting 3UotoFol

Applications for iPad and Google  
Chrome 

 

 

 

 

   

•  Apps for Dyslexia and Learning�
Disabilities

• OT’s with Apps & Technology

•  Digital Learning Tools from Common�
Sense Education

• iPad Apps for Learners with Dyslexia or�
5eaGing anG :Uiting 'iffiFXlties 
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APPENDIX C 

Legal Citations  

This appendix provides a compilation of state and federal statutes and regulations that refer  
to dyslexia, a thumbnail description of each citation, and active links to the citations. 

Federal Statutes 

United States Code, Title 20, Chapter 33, Section 1401(30). )oU pXUposes of ƬnGing a FhilG eligible  
foU speFial eGXFation� this feGeUal statXte iGentiƬes Gysle[ia as a speFiƬF leaUning Gisability. 

United States Code, Title 20, Chapter 33, Section 1414(b)(6). :hen assessing foU a speFiƬF 
learning disability, a local educational agency (LEA) does not have to consider  whether a child 
has a discrepancy between achievement and intellectual ability. The LEA may use a process 
that GeteUPines ZhetheU the FhilG UesponGs to sFientiƬF� UeseaUFh�baseG inteUYention as a 
part of the evaluation procedures. 

Federal Regulations 

Code of Federal Regulations, Title 34, Section 300.8. )oU pXUposes of ƬnGing a FhilG eligible foU  
speFial eGXFation� this feGeUal UegXlation iGentiƬes Gysle[ia as a speFiƬF leaUning Gisability. 

Code of Federal Regulations, Title 34, Section 300.307. A state must adopt criteria for  
GeteUPining ZhetheU a FhilG has a speFiƬF leaUning Gisability. 

Code of Federal Regulations, Title 34, Section 300.308. The determination of  whether a child 
has a speFiƬF leaUning Gisability PXst be PaGe by the FhilGos paUents anG a teaP of TXaliƬeG 
professionals. 

Code of  Federal Regulations, Title 34, Section 300.309. A determination of  whether  a child has a 
speFiƬF leaUning Gisability Pay be PaGe if the FhilG Goes not aFhieYe aGeTXately foU the FhilGos 
age oU Peet state stanGaUGs� Goes not Pake sXƯFient pUogUess to Peet stanGaUGs� oU e[hibits 
a pattern of strengths and weaknesses. 

Code of Federal Regulations, Title 34, Section 300.310. The child must be observed in his 
learning environment to document his academic performance and behavior. 

Code of Federal Regulations, Title 34, Section 300.311. This federal regulation outlines the 
elements that documentation must include when determining the eligibility for special 
eGXFation of a FhilG Zho is sXspeFteG of haYing a speFiƬF leaUning Gisability. 
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California Education Code 

Education Code Section 44227.7. This California statute encourages institutions of higher  
eGXFation to ePphasi]e in tUaining pUogUaPs the UeFognition of anG teaFhing stUategies fo
speFiƬF leaUning Gisabilities. 

Education Code Section 52853(a)(3). This &alifoUnia statXte UeTXiUes sFhool site FoXnFils to 
GeYelop sFhool plans that inFlXGe staƪ GeYelopPent pUogUaPs that Pay inFlXGe the Xse of
program guidelines. 

Education Code Section 56245. This &alifoUnia statXte enFoXUages the inFlXsion in loFal in�
service training programs a component on the recognition of and teaching strategies for S

Education Code Section 56334. This California statute adds the term “phonological 
pUoFessingq to Title �� &alifoUnia &oGe of 5egXlations� 6eFtion �����b����� �see fXll te[t of t
UegXlatoUy seFtion beloZ�. ,t iPplePents $ssePbly %ill ����� 6tatXtes of ����. 

Education Code Section 56335. This California statute mandates the development of this 
GoFXPent� &alifoUniaos Gysle[ia gXiGelines� anG the pUoYision of teFhniFal assistanFe. ,t 
iPplePents $ssePbly %ill ����� 6tatXtes of ����. 

Education Code Section 56337. )oU pXUposes of ƬnGing a FhilG eligible foU speFial eGXFation
this &alifoUnia statXte iGentiƬes Gysle[ia as a speFiƬF leaUning Gisability. ,t bUings the tZo 
federal statutes (listed above) into California state law. 

Education Code Section 56337.5. This California statute makes reference to program guidelin
that ZeUe ZUitten foU stXGents Zith speFiƬF leaUning Gisability� pXUsXant to $ssePbly %ill ���
Statutes of 1990. 

Education Code Section 56341. This California statute states that for a pupil suspected of  
haYing a speFiƬF leaUning Gisability� at least one PePbeU of the inGiYiGXali]eG eGXFation 
pUogUaP teaP shall be TXaliƬeG to FonGXFt inGiYiGXal GiagnostiF e[aPs of FhilGUen� sXFh a
sFhool psyFhologist� speeFh�langXage pathologist� oU UePeGial UeaGing teaFheU. $t least o
member of the team shall observe the pupil in her learning environment. 

California Regulations 

Title 5, California Code of Regulations, Section 3030(b)(10). )oU pXUposes of ƬnGing a FhilG 
eligible foU speFial eGXFation� this &alifoUnia UegXlation iGentiƬes Gysle[ia as a speFiƬF 
learning disability and provides the standards for determining whether a student has a 
speFiƬF leaUning Gisability. 
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Glossary  

assistive technology. Anything that can help a person with a disability work around her 
challenges so that she can accomplish, increase, maintain, or improve her ability to function 
insiGe anG oXtsiGe the FlassUooP. 3lease also see the legal GeƬnition of this teUP in Education 
Code Section 56020.5. 

decoding. A skill that refers to translating letters into their corresponding speech sounds and 
synthesi]ing these soXnGs to foUP ZoUGs. 

discourse. Connected language beyond the single word and sentence levels. The four 
major types of discourse are conversational (informal dialogue), narrative (stories), expository 
(informational), and persuasive �opinion�baseG�. 

English learner. $ .s�� stXGent Zho� baseG on an obMeFtiYe assessPent� has not yet fXlly 
GeYelopeG listening� speaking� UeaGing� anG ZUiting pUoƬFienFies in (nglish sXƯFient foU 
paUtiFipation in the UegXlaU sFhool pUogUaP anG Zho UeTXiUes sXppoUt in (nglish langXage 
development. 

evidence-based. )eGeUal laZ GeƬnes this teUP as pan aFtiYity� stUategy� oU inteUYention that 
�i� GePonstUates a statistiFally signiƬFant eƪeFt on iPpUoYing stXGent oXtFoPes oU otheU
UeleYant oXtFoPes baseG ont�,� stUong eYiGenFe fUoP at least � Zell�GesigneG anG Zell�
iPplePenteG e[peUiPental stXGy� �,,� PoGeUate eYiGenFe fUoP at least � Zell�GesigneG anG
Zell�iPplePenteG TXasi�e[peUiPental stXGy� oU �,,,� pUoPising eYiGenFe fUoP at least � Zell�
GesigneG anG Zell�iPplePenteG FoUUelational stXGy Zith statistiFal FontUols foU seleFtion bias�
oU �ii��,� GePonstUates a Uationale baseG on high�TXality UeseaUFh ƬnGings oU positiYe eYalXation
that such activity, strategy, or intervention is likely to improve student outcomes or other
UeleYant oXtFoPes� anG �,,� inFlXGes ongoing eƪoUts to e[aPine the eƪeFts of sXFh aFtiYity�
strategy, or intervention” (Title 20, United States Code, Section 7801[21][A]).

504 plan. $ plan GeYelopeG to ensXUe that a FhilG Zho has a Gisability iGentiƬeG XnGeU 
the law and is attending an elementary or secondary educational institution receives 
accommodations for academic success and access to the learning environment. 

fluency. :ith UespeFt to UeaGing� ƮXHQF\ UefeUs to the ability to UeaG a te[t aFFXUately� TXiFkly� 
and with appropriate expression and intonation. 

free appropriate public education (FAPE). A special education term meaning student 
services are provided under public supervision and direction while meeting standards and 
UePaining FoPpliant Zith ,(3 gXiGelines. 
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general education. The program of education that typically developing children receive on 
the basis of state and federal laws and regulations. 

graphemes. The smallest units of a writing system of a language. A grapheme is a printed 
letter or group of letters that represent a sound (phoneme) in a syllable or word. 

individualized education program (IEP). $ plan GeYelopeG by a PXltiGisFiplinaUy ,(3 teaP 
to ensXUe that a FhilG Zho has a Gisability iGentiƬeG XnGeU laZ anG is attenGing an elePentaUy 
or secondary educational institution receives a free appropriate public education in the least 
restrictive environment. 

Individuals with Disabilities Education Act (IDEA). The federal special education law 
with which local educational agencies must comply. 

least restrictive environment (LRE). The iGea that stXGents Zith an ,(3 Zill be eGXFateG 
in a leaUning enYiUonPent that Pa[iPi]es theiU aFhieYePent. 

morphology. The system of language governing the structure of words and the construction 
of word forms. A morpheme is the smallest meaningful unit of language. Morphemes may be 
pfUeeq �ZoUGs that Fan stanG alone� oU pboXnGq �aƯ[es oU ZoUG elePents that Fannot stanG 
alone� sXFh as pUeƬ[es anG sXƯ[es�. 

orthography. The conventional spelling system of a language. Letters (graphemes) are used 
to spell words. 

phoneme segmentation. The process of breaking down (segmenting) syllables and words 
into individual phonemes. 

phoneme synthesis. The process of blending individual speech sounds to form syllables and 
words. 

phonemes. The smallest units of spoken language (i.e., individual speech sounds in syllables 
and words). 

phonemic awareness. $ sXbset of phonologiFal aZaUeness UefeUUing speFiƬFally to the 
understanding of and ability to manipulate the discrete, individual speech sounds of a 
language (phonemes). 

phonics. The instUXFtion of UeaGing baseG on letteUssoXnG �gUaphePesphonePe� assoFiation 
anG phonePe�to�pUint assoFiation. 3honiFs inYolYes the XnGeUstanGing that letteUs 
represent sounds that form words (i.e., the alphabetic principle). For phonics instruction to be 
successful, students need a strong foundation in phonological and phonemic awareness. 
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phonological awareness. An individual’s awareness and access to the sound structure of 
oral language. Phonological awareness is the understanding that spoken language can be 
GiYiGeG into sPalleU Xnits �i.e.� ZoUGs� syllables� onset�UiPe� anG phonePes� anG that those 
Xnits Fan be iGentiƬeG anG PanipXlateG. 

phonological coding. The ability to produce, discriminate, and manipulate the sound 
structure of a language. 

phonological memory. The ability to FoGe infoUPation in ZoUking oU shoUt�teUP PePoUy foU 
stoUage anG sXbseTXent UetUieYal. 

phonological processing. The ability to process phonological material (e.g., perceive, 
integrate, store, retrieve, segment, and manipulate speech sounds). Phonological 
pUoFessing GeƬFits iPpaiU an inGiYiGXalos ability to segPent the ZUitten ZoUG into its 
underlying components. Three major types of phonological processing that relate to literacy 
development are phonological awareness, phonological memory, and rapid naming. 

phonology. The speech sound system of a language and the rules that govern the sound 
FoPbinations. 3honePes aUe inGiYiGXal speeFh soXnGs �e.g.� �s� is the ƬUst soXnG pUonoXnFeG 
in the word sun). Phonemes are combined to form syllables and words in spoken language. 

pragmatics. The system of language that combines other components of language form and 
content in functional and socially appropriate communication. Pragmatics pertains to use of 
language in social interactions or discourse. 

pseudo-words. Nonsense words or nonwords that resemble real words in terms of 
orthographic and phonological structure but don’t actually exist in a language (e.g., nimby, 
motab). 

rapid naming. The ability to eƯFiently UetUieYe phonologiFal infoUPation fUoP peUPanent 
�long�teUP� PePoUytfoU e[aPple� TXiFkly naPing Gigits� letteUs� obMeFts� oU FoloUs. 

Response to Intervention (RtI). $ PXlti�tieUeG appUoaFh to the eaUly iGentiƬFation anG 
sXppoUt of stXGents Zho haYe leaUning anG behaYioUal neeGs. The 5t, pUoFess begins Zith 
high�TXality instUXFtion anG XniYeUsal sFUeening of all FhilGUen in the geneUal eGXFation 
classroom. 

screener. An academic screener is a brief informal assessment typically conducted in the 
general education setting. 

semantics. The system of language that governs the meanings of words and sentences. 
Semantics pertains to both the meaning of individual words and the meaning of groups of 
words used to form phrases, clauses, sentences, paragraphs, and so forth. 
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special education local plan areas (SELPAs). *eogUaphiFal Uegions in &alifoUnia 
FoPpUising FonsoUtiXPs of sFhool GistUiFts anG FoXnty sFhool oƯFes of sXƯFient si]e anG 
scope to provide for all special education service needs of children residing within a region’s 
boXnGaUies. 6(/3$s ZeUe ƬUst PanGateG by &alifoUnia laZ in ����. (aFh 6(/3$ PXst GeYelop a 
local plan describing how it will provide special education services. 

specific learning disability (SLD). A disorder in one or more of the basic psychological 
processes involved in understanding or using language, spoken or written, that may 
have manifested itself in the imperfect ability to listen, think, speak, read, write, spell, or 
Go PathePatiFal FalFXlations� this inFlXGes FonGitions sXFh as peUFeptXal Gisabilities� 
brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia. The basic 
psyFhologiFal pUoFesses inFlXGe attention� YisXal pUoFessing� aXGitoUy pUoFessing� sensoUy�
PotoU skills� anG FognitiYe abilities� inFlXGing assoFiation� FonFeptXali]ation� anG e[pUession. 

supplementary aids and services. A term used to refer to services and supports that are 
provided in all educational settings (special and general education). 

syntax. The system of language governing the order and combination of words to form 
sentences and the relationships among the elements within a sentence. Syntax pertains to 
word order in phrases, clauses, and sentences that are spoken or written. 

text structure. The oUgani]ation of FonneFteG te[t oU GisFoXUse �sentenFes in paUagUaphs�. 
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